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Abstract /

As long z;s Iam obvserved,‘I am a teacher. I sought to discover my curriculum
through wri‘ging a thesis about writing thi-s thesis. I scrutinized vz;rious th.ings 1did, or was
expected to do, iﬁ order to completé it. I asked myself questions such as: what vdo these
%actior/ls do in our vworld? What do I teach (myself and otherfs) by doing them? What could
I do instead to make these lessons better environﬁgntd education? The limitation I
imposed upon inyself, i.e. .that I take my proj\ect seriously. and make whatever sacrifices
or alteraﬁoné necessary to my “course”, bgcame my reseayéh methodology. I Strqggled
with irari‘ous topics, but Was not zgilways‘ successful in disbanding what I believed to be my
‘miseducative curriéulum. This was inevitable. However, I tried to enact a methodologipal
attitude that I believe is important for conducting énv’ironmental edﬁcation (research), and

I did become more skilful at directing my attention towards my ever-present curriculum

and at modifying my actions based on it.

~
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’Interuc’tion .
1L
As I stand under the moonl in this night, I wonder: vhov‘v can it shine so cleérly,
reflect so muéh ~it sheds light on all I can see. Frpm it, everytﬁing emérgcé effértlessly
into my view —how can we, wﬁo wish to shine, learn from this enlightening teacher?
How can we, wh6 create by destroying, who gain“‘bird’s eye views” but through great
expenses of f;nergy, learn that_ giant massés cah indeed soaf so.effortlessly high abdve?
Tonight, I feel this light; I feel {ig/zter —her gravity pulls me up and away from my grave-
heértedness—' and I can almost see this great tide turning, in this remarkable but still so

frustrating time for our species.'

o2
- But how rarely I feel that shine. How-much heavier are the days generaily

beéoming —it seems that with all this studying I have been doing about Our Planet; 1 have

T

been teaching myself to laughxless often, to shed the poetry in my heart, to live in é future
-painted by all our most dismal possibilities. And with all of that, I am an “environimental
educator”, tééchiné pveople that the world is not only ridding itself of speéies and cultures,
but, through m& exarr;ple, of merriment and magic. A decade ago, 1 héd fewer facts and
fewer theories but 1 felt that my ecolqgical concerns were more infectious. I do not know
«how one can brush aside one’s dispbsi’ti‘on and become a good ’educlatgr, though I see

people, often enough, trying to do just that.

’

! The American Psychological Association (APA) 5" Edition Publication Manual .
explains: “Use the dash to indicate only a sudden interruption in the continuity of a
sentence. Overuse weakens the flow of material” (2001, p. 81). But doés this dash not
feel appropriate here, like a little hand pointing back at what had just come before it? Is
~ it not keeping the flow livelier? My use of italics was also questionable: “Use italics
infrequently” (p. 100). '



~

3. /

I realized that I continue to teach as I continue to live, and that an “envirqnmental
education” (EE:) curricﬁlun‘i Was.enllanating at all tirﬁés“ from my actioné, whether T
wanted it or not. I realized that there were somé things I coﬁld do to make this curriculum
more “educatibnz\il’,’,r' and evén though I had no idea how, I thought 1 should begin to make

<

- my .very act of ;esearching and writing this thesis bétter' environmental education.
" Education “for”, “with”,“"in”, ‘fthroug ”, “about” or “for being fo;” the
\en.vironmeﬂt? These intercontinental debates over the proper prepositibn for our -
“slogan” are as incomplete as the venue fo\r which their theory is usually intended —the
classroom curricullim. In our much more pedagogically rich and inﬂuenti;;l everyday
lives ‘(or we might say lifeworld), beforye' any specific co;;stmct is given to Quf motives for-
acting, we have already éctged, and therefore already poténtially ed\ucated.’ Environmental
education, in its barest essence, is how we are in the world. It is the choices we make or
, lfaﬂ to make, Wh;t we talk qb‘out, and how loudlrykw;c doit. It is an omnipresent
curriculum, springing’forth stories, truths, and-morals, from even the bed or grave Witilin
which we choose t6 take éur sleeps. I believe that we, as educators, have as our brimary
task the long 2\md hard work of taking respénsibiﬁty for this fact, of gradually uncovering
" what our curriculum is, and of making it whaf we Wal';t if‘té) be. It may Be the continual
stylizing of the Self that Foucauli and Nietzsche talk about. So environmental education,
nits bar;est essence, is hovx,/\we become in the world.
To become a “better” environmental educator in‘part then simply means to ‘live
ong’s iife “more envi;onméntally”; But it glso means to live one’s life with the

‘conscientiousness and tact of an educator —the responsibility that comes with knowing

that we are continually being watched by things that learn.

!



What it also means is tha}t we commiit ourselves to live in.a perpetual, radic,ally o
Vcontradictory position where Balance hovers before us as a se‘ductive, yet .beguiling
angel. It means accepting an unstable life lodged between supporting students in reaching
their individual potential and iroparting attifudes and values that we oelieve our
furtherance and potential asa species ultimately hinge on. |
4.
I cannot enumerate, list or describe what it méans to “research ecologically”, nor
~will I try to tell you What it means to be an effeotive “environmental educator”. I do not
believe it would be either"‘ecologica‘l” or “educative” to present such a sﬁmmary. At the
same time, I have framed my enacting of these twin challenges as the “topic” of my
thesis. This thesis itself is‘/a response to these parallel ventures,‘ a response‘I can
demonstrate but never fully tell>. In general, I am as wary now as when I started about the
~ ec‘ological effect of coating roy inquiry with any lustrous ;/arnish‘, with a meta-lacquer to
veil the roughness of my woodwork. And ,fhis‘is exactly what an ontology, metophysics,
ethios or rhethodology that is stated would be: a smooth sheen you feél as you glide yoﬁr
hand across these pagés. P{oYisionally, I’ would sa& that doing so would be counter to my

“struggle to be(come) bioregional, which, at this point, I see as crucial to being ecological.

5.
This is a Master’s thesis, and so it will be assessed through criteria set out by my
learning institution. But what sorts of relationships do these criteria dictate for me with/in

my environment? Should they be accepted as “neutral” means to an end, or should they

\
’

,2 I could say, for instance, that I have succeeded ‘educationally’ if I have spurred some
sort of environmental change in myself and in those around me through writing this —but
that criteria itself is uncertain as I could very well concludé that setting out to induce
behaviouristic change is itself miseducative. ’ ‘

IS



thems!eives also be committed to the “precautionary principle”? S;JPPOSC, for instance,
thaf my ecological research needs to be’ poetic —and therf: are some compelling reasons to
believe that in some sense this is‘thé cas;a —what, if any,“‘tablg of contents” or |
“introduction” éould serve to adeciuately set in motion such ‘a work? If reading is

|
intertwined vyith the very proce‘ss of researching (which is also ‘the process of writing,l
says van Manen (1981)), then whét‘ deceptién am I instituting by sequeétering my
échblgrly inﬂuénces under a section called “Literature Review”? All in all, there i‘s avast
quantityx of rc;arranging, sh\ufﬂing, diétilling, extracting, truﬁcating, ‘and conforming that‘
is z/lsked of me in the thesis handbook ,prcpared by my university (pral Roads, 2007, |
hereafter referréd tb as “The MEEC" Handbook). kAll of these processes chop up the
original research process to such an extent that it becomes something invisible, to be re-
constructed ‘as a ‘second-order reflexive bugbear in the‘ “methods” section. It seems that, if
I am to take the call to “be ecolqéical” in my research seriously, then I have to convince
myself first that all these formal cons’:truction’sr are ecologicaily benign. I pledged
allegiance to looking before leaping as an importan't kernel of my methodology but, when
I foﬁnd that I had already leapt, I tried to keep as still as pqssiblg to see wﬁat I had

entered into.

6.

At our school, we recently hosted our first workshop for the villagers. The four-

i

day subject was “grafting”. I was excited about the subject, and I could see that many of

3 September note: “In order to protect the environment, the precautionary approach shall
be widely applied by States according to their capabilities. Where there are threats of
serious or irreversible damage, lack of full scientific certainty shall not be used as a
reason for postponing cost-effective measures to prevent environmental degradation (The
Rio Declaration: Principle 15 - the Precautionary Approach; 1992)” (Perrings, 2004).

* The acronym “MEEC” means “Master’s in Environmental Education and
Communication.” ‘ '
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the villagers were too. But, as the teacher began presenting the material, I knew that it
was nor just rhy eyes that were beginning/to glaze ’over. Over the course of the w'or_kshop,
attendance dropped dramatically. How had this teacher succeeded in destr'oying‘c.)ur
excitement? The answer, it was clear, vr,/as his présentfatien. HlS voice was lusterless, his
mannerisms weak. (He spent long hours tellihg us ali the details ab,out\ how to graft (45

- de’gree angle,-2.5 crh wide, etc.) before showing us, preserlting the teehniques as diétilled
andabstract prior to our becoming familiar with them in direct ways. He wrote far’toyo

- much, even though I kept repeatedly telling him before the workshop that many of the
villagers could ndt read arld few of them had an linderstandrng or technical Lao language.
After a four-hour session, as an experimerlt, I went up to the nearby villa,;;e and taught the
vtechnique that had just been presented to us (which I had, with sdme difficulty, physically
deeiphered with a student after the class). I took a knife, 'some cuttrngs, and went to a tree
with one of the villagers. After doing the grafting once, and hardly "speaking atall, I -
passed another cutting to her and had her do it by herself. She easily grasped 1t and was
eager to learn more. The ehtire process took five minutes.

How many miseducative factors were at play in our teacher’s lesson? What does
the menotone voice do pedagogically? What does relling instead of ahowing do? Does
reprocessing direct experience into lists, steps, and rl,rrmbers make us more able? What
implicatrons does this have for the “Master’s Thesis” as curriculum, and the presentation

of “conclusions” that are expected of me?

7.
1 handwrote the first draft of this thesis, and in many ways I still feel that

handwriting is the form with which it should be presented to you’. They were beautiful;

5 In, of course, “12 point Times New Roman or Palatino” (Royal Roads, 2007, p. 42)!



quiet hours spent- mostly on the veranda of Ihy hut overlooking Crocodile Stream®,
named after one of its former inhabitants. My old handwriting came back! It had been so '
long since I had haBitually t;)Ok up a pen; when I began, mykletters were clumsy and

t

crooked, my hand almost felt too big for the task, ahd my arlﬂ quickly became sore.
When I told people I was going to seriyously limif my u;e of the computer, and that I was
considering eliminating it entirely, they tended to look upon me pitifully. I hope you will-
understand though what this little red notebook, within which this time was spént, now
means: it carries 2‘1‘ stage of mysélf, and a progression lthat I cannot undo or reorder. A
process has béén respected. It is ihis gift that I have been givlen. Whether or not the
subsequent changgs I made to it to produce what you are reading now are jusltified is not
_to meyobvious; I arﬁ not sure whether what I have accomplished is a piece of writing in

the service of nature, or, as Rigby writes, an inadvertent “argument for the subordination

of nature to art” (Rigby, 2006, online). Master of Arts? O}: Art as the Master of Nature?

/

’

Book 1.

Februéry, 2008.

My biggest wbrry while writing my thesis proposal was my heavy dep;andence on
my computer (Afﬁﬁ? 2007). Though I kept silent about it in that i)aper, I was already |
amassing a number of disparaging argﬁments against its use. Despite §uch uneasine;s, I
wrote the éntire proposal using a c\ompu(ter, all the while appearing candid about the

proposition that I make my actions more congruent with my beliefs. Deferring, I planned

®Houay Kapeu: Houay means stream in Lao, Kapeu means crocodile in Brou (and
several other Katuic languages). Foreign words in this thesis are all Lao unless otherwise
- specified. e ) & /



to tackle the computer problem duripg the writing of the thesis. I'shall defer no ionger.
Here I am now, and this seems lik? as goqd a place to star£ as 'any. At any rate; thi‘s‘isr
whlere I have already begun.

Csmputers require large amounts of énergy to prod’ﬁcve, dangerously mined
materials to t;uild, create a lot of pollution dhring both their manufacturing and their
disposal, are madé to f‘all‘ apart quickly, proéucs electromagnetic radiatjon thatis
damaging to severgi of my body organs, and require contiﬂual inputs of electricity to run.
-~ Compared fo what? Well, let’s comparé it to me writing rigl;t now with a pen in this
blank day planner that I found in a rg;cycli;lg bin at Robaft’s library, at the Uﬁivgrsity 6f
Toronto, a couple weeks ago. For all the tools the wordprocessor confers, for all the
' ;CCCSS to journal articles apd internet resburces the web‘b‘estows, a heavy burden is
imposed on my self anfi our world. I downloaded a timt;f program oft: the Intefnet and
clocked the amount of computer-time I\spen\t to Write the proposal. It ‘came out to well
ovés 200 hours, a figure which is certainly too Alow‘k‘as it does not take into acCounf all the
 earlier drafts of topics I have long since buried now. Nor does it incluc%e the computer
time I spent trying to become gcadem’ically qualified enough to write a thesis (I
éventually géve up on that goal, though I still suffer bouts.of anguish over my decision).
Most of these‘hours'were spent writing'in Mississauga, Ontario, where the energy fueling
r'ny‘lz;.ptop came from nuclear po;zverk plants. | |

On the basis of these concrete and quantifiable effects alone, I believe computers

should be used as. litgle as possible. It seems pfudent to keep handwriting for now then.
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The direct environmental impacts of comp;lter use, in terms of waste, ehergy use,
and ore extracﬁon is only thg most vis:ible fraction of a much greater environmental ruin
that computers are associa/ted with.

Ilive ip a remqte area of Laos, one of the economically poorest countries in Asia,
where I work on education projects supporting rural communitie‘s. The youngsters at the
school and my co-workers have all seen my face, alit for‘hours by the fluorescent screen,
as I type away in my little hut b;/ the river. I.used to not own a computer because I didn’t

“ Want to send the message that thisutt;chnology Wéé necessary for “develnopment’”. But

~

somewhere along the line, I fell. When I finally did buy one, T used to refuse ‘.to bring it
out when Lao people were around, unless they céme from‘\ cities or other areas where they
had already Béén in contact with computers. I arﬁ not sure why that sort of qualification
shoulii have made a differénce, but it (!id. Anyway, recently I have beeri much more open
about my co}nputer use, perhaps é;(cessively éo,: in that I do ’fnost of my “homework” in
frgnt of it and in’front of them. T have therefore been teaching the people with whom I

live that this technology serves sdmé ihdispe'nsable functi;)n, should not be used carefully(
or with discretion, and that it is not WOI"th vocalizing any environmental (or soc;ial!)
cc;ncems I might have with it. Writing a 'thesis on environmental education while living
ina po‘br c;ouﬁtry is theregore not neceséarily a greét idea.

One/time, I showed some segments of Baraka to a B{0u7 boy, frorh Salavanh
Province, in Southern Laos. It was my first attempt fo use ;udiovisual‘technology as a
teaching aid here. I tl;odght that the crowded &isual images, the torture of the factory
’chilcks, and the frantic energy, Wére clear and obvious signs of the fnadnéss of modern

civili‘zati‘on —a lesson that would éurely vindicate my use of a DVD player. However, far

from being uhiversally cpﬁtemptﬂous, these images were truly delightful to the young

7 An Austroasiatic ethnic group that originally came from Ta-oi district, a remote and
‘mountainous area on the Vietnamese border in Southern Laos.



boy: Haviﬁg lived in a bafnbod hut his whole life, neve‘r- e\}en having been to one of the
bigger towns in Laos, he could not contain his‘excitement\while gazing wondrously at the
images. He kept muttering “beaﬁtiful, perfeét, great!” at the—clutter, thé cement and the
technology. At one point, he even said: “Oh, what a shame it is for me td have been born
po})r!” Of course, he may have already been ‘érépped’ for admiration through what was
framing all these images: my slick laptop on whic;h he watched.

It is risky for me to assume that the computer isa neut;al tool to be used without
social rémificatioﬁs. And ye;, it is patronizing to hide what I am doing from the villagers.
It makes mb;e sense for me to briné the computer out when and if I ;*eally need it, so that
- they can get a real sense of what role it plays in my life and work. Unfortunately, figuring

i

out when exactly I really need it is not easy.

3“ ’ ‘ ‘ . {

This morniné, I continued thinking about thé effects of computers on“myself‘_and'
on those around me. I felt the eerie sensation that I had hardly scratched the surface of-
this tec‘:hnology, and yet, I already felt much better about my decision to continue
handwriting. Do I need additional reasons? I do not think so, but I enjoy thinking about
these things and am ‘compelle;d to prd& further. Perhaps I wi}l gain a»be,tter’ understanding
of when.I should be using them. |

If the direct f\:nvironmentvalvills of using ‘computers and fhe'indirect ones‘ of doing
this in Laos were hot enough, I realize that there are many other dangers associated with
their use in the way that they modify thought patterné. In some ways, little can be said
about this, 'becéﬁse'the type and intensity of effect generatéd obviously depends on the

software one is using. However, a number of features universal to most programs could

be uncannily funneling us into’unsustainable mindscapes, and warrant investigation.



10

“Cut and paste”, “delete”, the system o;f organizing files withip folders and subfolders,
and many other attributes of computers today, all re-enforce-some ways of thinking at the
exclusion of othefs. For example, the “delete” button encéurages experimentation, butv
'aléo constant reevaluation; and it crushesﬂ the living sense of consequence that arises out .
of temporality. |

| When writing on paper, a thought cannot be e;ased without a trace.” We can cross
St ‘out, \;Iﬁite it out,\ even take scissors and cut it out, if we are so driven —but the thought
wiil always'ljeave its m;1rk. Even with pencils, an imprint remains on th;:. page and the feel
on the paper chariges as a resuyltxof the oiliness of the eraser. This’ pkhysice‘llity" has a
temporél lesson: we are continually reminded that we cannot go baék and éhange the .i)ast
because our past is still existent as tl;e grOunds for our currént conditions. As-a reél;lt,
when handwriting, I feel my relationship with my thoughts distinctly change: I approach
thought as more of a jazz improvisér than a techniciah, with the féeling that "ve only éot
one chance, so I've éot to listen to where [ dm going so I can gei there. This poise seems
to be a more ;ealistic épproach to living Witi’l others, for developing meaningful and
- attentive ;e}ationships with others, and for developing moré ’ecologlical ways of living.
With temporality comes responsibility. By co,ntrast, the ahistorical and inconsequential
nature of §v0rd processors denies the importance‘ of the past, repdering the “present” |
ruddérless.‘ |

" Thus, thg potential environmental imaéts of computer. usage span several

dimensions, and nged careful scrut’iny.‘ I recognize that writing on paper is not a benign
altemative, tﬁét ‘the broduction of paper, i.nk,‘»etc., can be damaging t\oo, and that writing
also makes me think in certain Ways that I would not otherwise do were I to keep my

mental ecosystem oral. However, until I write something as beautiful as the Odyssey,

there is no reason to believe that I should even remain sentenced to penning sentences.
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~Orally? Perhaps ‘this is how I should prb'ceed on my odys’sey? Most qf the
| societies sti‘ll sustainable on Earth, accqrding to somé authors, cannot read or write (Orr,“
1992) (thoﬁgh this seems to me not a sufficiént condition: ﬁost of those still illit/eralte are
now unsustainable tooj. Marshéll McLuhan (1964) pointed out that writing opens up a
privatf: and inward space where previously tﬁgre had been none. Writing promotes
individualism wﬁereas speaking strengt'hens’ social cohesion.
Sh;)uld I even continue to write?® k
:It might be objected at thi§ point that thesg elusive sorts of messages ;1re ﬁnlikely
to bé picked up any observers, at least not consciously, .and are therefore ﬁot relevant to
“my curriculum”. Howevef, an eXploration such as this is, I think, still relevant, because
my thesis question réquires me to uncover some of the unintended aspects of my living
Curriéulum —nét just th‘ose’aspects that can or are consciously articulated by observers.
Take typewritten text for exampie. Among the mostly uﬁconsciously normalized
" messages éomrtnunicated\ fhr;)ugh its use-are the following: 1) meaning is (or should) be
confired to the céncept uttered, 2) émotional/expressive variations in handwriting do not
exist or are merely bothersome or irrelevant, and 3) that the same word can Be reprodpced

in exactly the same way more than once (and that there is therefore a raw, acontextual,

eternal, meaning, a Platonic Idea, continuous throughout its iterations). ’

' N 4.\

. After reading what I had written so far and scanned to send to her, Antoinette

\
Oberg, my thesis supervisor, asked me: “What about the capacity of thé‘computer to

provide for a means of exthange (even with oneself) that is closer to the informality,

8 1 did not explore this question in any detail this paper. Iexpect that interesting work
could be done in exploring oral, pictorial, and maybe even sensual ways of researching
. and communicating research. ' /
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.

spontaneity, and immediacy of the oral than to the formality, premeditation, and distance

of the written?” (A. Oberg, personal communication, February 14, 2008).

. -

» Thisled toa rather long reSpoﬁse, which, after a bit of a tangent, hones in on
some important insights. I shaped up the grammar a bit, so this is no longer a direct

i

; quotation:

“The way computers affect writing probably depends on several factors —some of

i

which can vary from persbn to person, others which do not. For examﬁle, I sﬁspect it is
true for (almost) everybody that writing on a compﬁter is a bilobular activity wﬁer‘e.as‘
handwriting is not: I'am not sure what might result from this differ..ence\, but I do think
that the mere fact that computers are a physically bilateral exper\ience is likely to produce .
a different mentzilscape because I believe that there is a close and continuous
corresponden;:e between hovy V\;e use our body and how are }nind’minds.

“Anothci major difference is writing speed. Hmd@ﬁting has an uppgr'limit -
though it ‘séel.ns" I caﬁ always learn to write a little bit quicker, I still seem to be
asymptoticaliy ty)zound\ to some threshold that is slower than the speed I think in 1n oral
space. This i§ not so when t!yping- in fact, som¢times the reverse is even true: I can type
the beginning of a sentence quicker than I can Sf)eak it, so I sometimes “get ahead” of my
thought, causing mé to draw a blank. Thoée with faster minds (or slower typing skills) h
ﬁﬁght not have this problem, so there:are obviously some contextual factors that should
caution me against universalizing, herfg too. Nevertheless, [ byeliev‘e it is ‘ac’curate to say
tﬂat the raﬁge of speeds for tjping is greater than that for handwriti’ﬁg, and that this will
have some effect for me and others who use these technologies to generate thought.

" “There is a sense iﬁ which some aspects\ of the computer are more informal,
“spontaneous and immediate than handwriting —but does that make them closer to the .

]

"oral? If we take the examples of chatting, emails, and blogs, a number of distanéing
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conventions in writing have been abandoned —i)articuiarly as regards to the attention péid

to sbelling, grammar, and formatting. I Would suppose this has to do with the de-

visualizing nature of these media: the unique and cbnstant creation of a viéual paftern of

oneself tl}roﬁgh handwriting is absent in typed te)‘(t.tThl‘is, users of typewriting tend to

focus on cont‘f:nt ~and the other visual aspects, such as formatting, tend to slip away from

the forefront as well’. (Perhaps the advent of f‘spell-check” and ‘;grammar check” has
_freed people who would otherwise not feel comfortable to write”).

“Tt s'eems to I;le that oral communication is often m(;re formal and less
spontaneous than either handwriting or computey use. Orality requires a commitment to
the thought, idea, emotion oone has begun expressing —anci is therefore similar to writing
and not wordprocessor use. It is z;‘ unique and constant creation of the aural pattern of the
,sélf, corresponding to the visual dimension of handwriting, anél again absent in typing.
Every time I go back on é thnght\I am developing, alter it or chaqge tracks, this becomes

a paft of the manifestation of my unique “pattern” and is identical in this rf;spect to

, writing.’ Were I to change my mind about something I \;vas writing right ﬁow, yoyu would
gain more knowledge about me (i;e. my hesitations, internal contradictior\ls,‘unc;erfainties,
etc.). N;)t so with most computer usa;ge (witf; chatting a possible exception): instead,
every time [ g;) baqk on myself; you’ gain less information as I employ the backspace
button and disintegrate m); history. The “track ch{kanges” option on the computer could
alleviate some of this if used creatively (incide;ltally, would APA accept a thesis with
“frac'k changes” visible?). | | - ' .

\ f‘When I wrote that handwritin;g requirf;s me to be cc;nscious of how my “noW

p_oiht” is contextually bound into a process that includes my past ground as well as a

future with consequences (in a way that Wordprocessors omit), I was not suggesting that

? September note: No. This is certainly inaccurate. Typmg can also lead to an excessive
attention to formatting detalls '
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: handwriting was more “pre-meditated” as an activity. Ifeel tﬁat, aithough it_is‘not
‘frudderless"’, it (is stillispo_ntaneous —the past constrziihs the range of possible_nowfpoint
choi.cb:e's,hbut in éo »doin/g, merely refi\nes the thematic, stylistic,{and developmental choices
we have. It feels és though something similar to Maturana and Varela’s n(;tion of

- “structural coﬁ’pling” (1987) is at work here. In the process of wrjting, two interacting
systems become structurally fit together through mutually inﬁuencing one a\nother‘ ina
series of recursive interactions. Wheﬁ a thought is just beginning to be put into words, the
variance'betWeen the mental ecosystem and its linguistic éxpression is wide and the range

; of possible futures thé thought can take appear vast. As I begin to write, (;,aCh one
graduall§ accommodates the Vother: the shared history of my thoughts énd their
{nferéctions with the words on this page converge on a tighter range of possible actions

- precisely because fhere becomes less and l¢sé 5futures that can be integrated convinﬂcingly

into its continually enriching contéxt. Bu't this does nbt mean that spontaﬁeity is not

possible br desirable at every moment :leading right ui) to the fingl fuil stol; at the end of
the sentence. ’
“I see this process/of structural coupling oécurring in oral modes too (But they ére

' Iﬁore complex Because they are more likely to involve several CQ'~ihteracting\minds).

This historicity is, I think, \?;’hat allows ecologicéil as well as social systems to exist, and is
an esséeritial part of tﬁe “now”. In my mind, any philosophy espousing “living in the
present” must acknowledge this. |
 “One CQ;lld argue that handwriting (and the notion of historicity in general) is/a
Western, linear, impc;sition on tifné that may not be shared by those iﬁ other (actual or
hyp‘othetical) c.hl‘tur‘al'l tradiiions. /Usﬁally “circular” potions of t‘ime are brbught forth as

examples of these. However, it does not seem to me as though “linear” and “circuiar”

conceptions of time are mutually exclusive. The concept of linearity here, as I see it is

\
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this: there is a “past” that once was but now is only left in traces, there is a ‘;future” that
will become a “now”, and in so doing, a part of the past. There is also some notion that
. some past events occurred before others, and that some project¢d futuré events will
happen after others ’too. For the same reason that our linear cbncept of this flow does nét
conflict Wifh our awareness that there are v“seasons”, it is quite easy to imagine some sort
of Grand Cycle Withih Which we are submerged —but which we experience linearly. |

“Regardless, even if there were other constructions of time thélt were o foreign to
me (who is structurally coupled with English) as to be incénceiVable, this does not mean
that the potential ahistoricity at all times present when working on a Wordprocessor
»pre‘sents us Wi'th a liv;ible V;’z,iy,, of existing. No maiter how our language creates our
perceptions of temporal experiencgs, it cannot take away from thé pre-lingui’stic fact that
we cannot just “go back”.

“Ecological thinking, as well as my a;Narenes_s of ’theecological c‘risis, are based
. on linear notions of time. Bowers (1993) criticizes “linear time” by equating it With
notions of “progress”, but progress seems to me mére like a valuation and not necessarily
a part of the concept of linearity. To pu£ it another way, fny awareness that there is an
ecological crisis is based on an understanding of ;‘how things were” and what appears to
bé “coming”, and that my range of choices about how to live is bound by these

conceptions. Handwriting follows this. as.its nature is a linear one in some sense. But

this does not mean I think things are going to get any better.”

5.
While in Canada, 1 ordered a copy of Chet Bowers’ Let tﬂem Eat Data (2000). 1

‘ was familiar with his biting style through some of his essays on liberal educators, and I

felt sure this one would be an absorbing diatribe almost certainly relevant to

'
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understanding the relé(ionship betweeh corpputérs, envifonmental education, and |
‘sustainab/ihlity. I have spent the lasi few days reading it. He met my expectatibns.

1 agree With many of his criticisms. There are some inconsistencies and hypocrisy,
not to mént'ion a general tendency to polarize issues, but on the whole the bobk ‘provides
me With sofne more ammunition with which to defend my resistance to using the

‘ compute} at this st'aée (do I need drhn;unition? AmI engaged, in war?). I also agree with
many of his proposed sblutions. Hc;wgver, he did not provide me with what I quickly
 realized I was looking for. He failed to show whether and how he hirpself tries to avoid
the very technologies he‘is so accustomed to dissecting. Most Qi)viously,,uhe does not
mention whether or how he himself is justified in using com‘pu\ters to write critically
ab‘out their usage, which ile is firm to point out are destructive independently of the

purpose for which they are being used. There are many other omissions of this type: he

criticizes the individual-centeredness of Western languages without attempting to redraw

-

the “I” in his own writing. He directs what seem like personal attacks against those WHO
fail to see that the mind is f;l socially and ecologically embedded s‘ystém. He faithfully
depends on the ironic, computer-age metaphor “language encodes culture”. In short, and
to use a‘vterm that he is very fond of, he engages in a number of devastating Joublé binds
in his very attempt to call attention to those of others.

How can we te;ke his messages’ar(ld'struggl)es to their meaningful conclusion? It 1s
the failure to bridge theory and pfactice that is absent‘in environmental education

discourse —even in those that expatiate on the necessity of praxis. McKenzie (2004),

Payne (1999), and Robottom (2006), each provide poststructural, phenomenological, and

’ '

criticalist discussions of the importance of praxis in EE research without themselves

being praxis-written papers. This seﬁaration of living (which includes researching) and
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writing ahout it suggests an important bridge is playing truant from our curricular
discussions. When, I ask them, are we not engaged in énvironmental education?
. | 6.
To dispufe referencing other works seems to run against the .very essence of

’ acaderhia; a long list of virtues of this practice is well khoWn to scholars'®. But not
documented are what seem to me its 4dang‘ers: Irbelieve that the following assumptions
tehd to be re-enforcéd hy the act of heferencing, anq that they cah each prophgate
injurihus behaviour in social and ecological systems:’ 1) knowledge is not a localized,
nested, bio;regional actiyify ‘SQ thoughts, ideas, or pieces of information can be sep;arated
out from théir origihal contexts, 2) that we can separate rourselves énough f;om our,
unique contexts to enter into that of another, 3) that other people’s position; are fixed
enqugh that ‘the); can be summarized, added to, deconstructed, or supersgded 4) that all

' 'points’that we have not referenced are original thought, 5) that non-hufnan‘s need not“l\)e ’
referencéd, and 6) that there is a clear distinction between original and referencé-able
thought. The;e are hbviously other points to be added to this list. |

~ Myths, phems, stories and music —~despite being equally composite in nature- do

not share the atomistic psychology that is required now for writing “scholarly” work.
‘Within these fbrmq instead lies an inchsspluble connection between the parfs and-the
Whole —w;hich I belie\}e is more likely to reinforce ecolhgical patterns of thought: What

would academia look like if this practice were with a great deal more discretion? It seems

’

10 The apprehensiveness you likely feel right now at this seeming non sequitur is of
significance: what you are yearning for is a Grand Narrative that will thread my thesis
writing experience into a tale However, temporality is not so simple; this is the thought
that arose after writing about Bowers in the preceding paragraph. Perhaps I was

- influenced by my urge to referenpe those EE researchers in the last paragraph?

\
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/

to me as thought the centrality of the ego, which is readily apparent as the ‘real’ argument .

\

being defended in most debates, might be quietly put ’to r‘est“.’

i

.

\

And do I need to throw away tlie great theorists ioo, that Bowors holds to the fire?
I vi/ould like to re—int‘erpret some of the liboral theorists that he clashes with. Freire’s
(1968 11972)12 concept of dialogue can be extended to include relationships ‘with/in our
environment.‘We can engage in a pedagogical relationshipwith: ilatuie too, but the

system is of such sheer complexity and‘variance, that the intimacy between teacher-
\student and student-teacher cannot come about through the experience of nature that one
lifetime provides, thus requiring theopp‘ressive “culture”iand‘ “traditiori” that he was so
eager to fell. Dewey’s experimental approach'(e.g. 1933/ 1991) also need not be thrown K
out if we keep in mind that traditions already ooutain a great deal of ‘;data”‘ (though iiot in
the abs;raci, decontéxtualized current sense) of past expeririients.VLiving ecologically |

means then (perhaps): being a Deweyian thinker without trying to rediscover what we

already know?. It is the acceptance that the very conditions for us to be able to

Ay

"' Was I not defendmg my ego in some way through my terse gauging of McKenzie,

Payne, and Robottom’s work? A ~

12 Antoinette Oberg asked me: “What could we do to av01d the “atomistic psychology” of
~ which you describe?” (A. Oberg, personal communication, February 14, 2008). 1 do not,

have an answet yet. But I do know that my mind has already become partially atomistic
“and that when I wrote this passage, I really was addressing Freire’s isolated point as

though it could be re-arranged from “‘over here”. I have not yet learnt from my critique-

of referencing.

13 Socratic legacy- Since Socrates, an increasingly populous legion of dangerous
thinkers has sought ways to, and has been enthralled with, rupturing their societies’
conceptual fabric from the inside out. This rebelliousness later spread to the arts, while
simultaneously refining itself into “science”, but the consequence was always the same:
‘what was formerly accepted, perhaps even unconsciously,lost its luster, and “tradition”,
its encompassing power. Consumerism, with an engine fueled by change, is but a late
manifestation of such a self—propelhng along this trajectory. Ultimately, what is
produced is a costly reenactment of our steps, perhaps as a multi-millennial Cartesian

' Meditation, finally inscribing a pathway from “universal doubt” to re-affirmation of
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experiment have already been experimented on and the individual gains of repeating the

exploration are not without dire cost.

8.

- The assumption that “chaflge is ppbgres;ive,” which Bowers int_ens‘ivel}’/,crit'iques,
is also perVasivé acréss academia. A Masters or a disseftation usually requires “evidence
of origiﬁality and creativity” .(Royal Roads, 2007 p. 36), with those of toi; quality being
those that make a novel contribution‘ to-a field of study. This built-in demand,f(;f o

-innovation, liké its materialiSt—teéhnological ally, discounts the possibiiities of ou;
stabilizing human behaviOur within ecosystems and living simply according!to borﬁ out
ecological tfaditipns. But this‘does not mean that writing an “ecological” argument is an

'impo‘gsible endeavour altogether. FOr example, new knowledge can contribute to a

| Aneggtive rather than a po‘sitiye feedb\z}ck ioops, in acknowledgement of the overarching

k'limvi{ impbsed on our creative aspirations by our bios;;here. This criterion, however
difficult to .élchieve, shohl be no more objectiohable than the current requirements that
résearch not contribute to physical or psthbiogical‘damage on the part of its participglnts,

not exploit or discriminate based on race or gender, or any of the other issues prominent

'

in research ethics reyiews. The fact that ethics reviews are not required for research that
does not involve human subjects directly points to a short-sighted anthropocentrism that
scholars, wishing to promote inquiry that keeps our world living, are required to take in

its absence. o ,

traditions long extinct. The value will not lie in how it has helped us live better; instead,
it'will be as an articulated self-consciousness of a tragicomic, earthly drama. In this later
stage, the philosopher, whose liberal spirit has for long been so dangerous, now seeks to
liberate us from liberalism entirely, which by that point has(b,ecome‘ so successively
sedemented into consciousness that conservative thought seems almost heretical. It is at
this point, after escorting us to such harrowing ends, that freethmkmg f1nally gains the
will to salvage. But it does not have the means. Or does it? :

i
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, _ 9. \
All interaCtions between living things exist in four simultaneous pedagogical
" modes (teacher, student, teacher educator,v and student teacher). I realized this while
» writing theithesis proposal. Then, when reading a used copy of Bateson’s Mind and -
Nature (1980), 1 c‘onsidered that this vdescri\bes, through an educational lens, a Batesonian

extended sense of “mind”. I do not think it is trivial to conceive of these modes as

existing in our relationships with non-human people either, as other life forms eire

H
~

learning systems as well, as a condition of their being .(which is their becoming).

A Batesdnian understanding‘ of “mind” recognizes tnat mind is a pioperty not of
an individiml, but instead of an individual in an envifonment, and so ’provides further
Criticisin to wliat I would argue is the “naiive” conception of standard acadernic ‘
referencing practices. Any idea I have must come from the interaction between my self |
and mycontext. This context includes not only humans, who continually influence me in
‘ways I am forever but scarcely aware of, but also ail sorts of othei,life forms and
inanimate objects that most scholars would consider absurd to “cite”. Staniiard
referencing practicing enforce nct only the assuinption that “I” can generaie ideas, that I
can own them in the sense that my anthorship is a case of complete individualism,’ but
also tliait writien ideas either come from other humans or froni oneself- but this
’prolmulgates an anthropocentric conception of creativiiy, and the notion that non-human
relationships do nct play an important enough role in one’s intellectlial development to
require acknowledgement. |

Perheps an ecological work would seek to abandon this cynosure, to wrest human
predominance out o’f the credit_e(i foreground by finding innovative ways to cite these

non-human inflyences —but this also obviously requires that the researcher observe his or
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her engagement in the world in a new light. Referencing, folluowing Bateson’s concept of
mind, could become an activity for attuning our ecological awareness. However, there

ro

still seems to be something dissatisfyingly about this solution. The deeper problem was

never thztt there was at finito number of unmentionr:d sources behind our current thought
that deserved attention. It was rather that our influences are actuully an évolving Wleb of
indiscrete relationships ahd that referencing, while giving the appearance of transparently
revealing one’s foundations, in fact cloaks them, While furthering the construction of the

* reductionist narrative. T am not saying that such identifiable causality does not occur at

all, but that it does not occur nearly as frequently as we think it does'.

- 10.

In the MEEC handbook (Royal Roads, 2007), there is conflicting information as
to vuhether APA 5™ edition formatting lis required.h‘On page four, it is written: “If the
content and form of the document is such that these guidelines uro inappropriate, consult |
with your thesis supérvisor and the Program Head for approval of alternative formatting”
(p. 4)15. However, the Would—he reséarcher might be forgiven for not seéing APA asa
voluntary choice, considerihg the strong language otherwise peppered throughout the

document regarding its usage (e. g. “learners must produce a thesis in accordance with the

APA 5th edition publication manual” (p. 4), “the thesis should be formatted in | .
accordance with the APA style guide as noted in Section 1.6” (p. 16), “the table of

contents helps the résearcher organize. the dissertation and ensures that the correct APA

LR IS

headings have been used throughout the document”, “the different levels of headings

1 It seems to me (upon rereading this section) particularly important to not go out of
one’s way after one has written to find a document that will support one’s claim. This
gives a false sense of the historicity and tempo of the knowledge.

5 And yet, why does it feel acceptable to quote the MEEC handbook, in spite of my

- criticisms of taking an idea out of its original context?
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make thé disjsertatioﬁ more gasily read, ‘reﬂec"t the; relationship of topics and sections to
one another, and promote internal consis/tency within the document” (p- 18), “RRU
requires that the thesis. .. conform to the APA style guide 5>th edition” (f). 27). In the
section entitled, “Thesis Quality ‘Standards”(, the firsi question listed under “Production
Quality Considerations:’ is: “Does the thesis layout and format conform to the APA 5th
' style guide?” (p. 25)). |
Alan Bleakley (2000), notjng APA formatting’s “arid ‘and overdetermined stylistic ’
conventions”, addressed the dangeroug pfesumpj[ion that form arylducontent were separable
when he observed that “flat, literal, instrumental and téchnical-rational writing vyill '
pfoduce sinﬁlar styles of reﬂectibn” (p. 12). Is this why I find so much writing on
educatioﬁ SO b;)ring? |

Is this the only délngér involved with this format?

‘As Iyreadi the APA 5" edition publication manual, I found a number of biases and
conventions that have signiﬁ'cant environmental and educational implications. Because
this issue has been so scarcely attended to in the literature,‘I do not féel that it is adequate
to simply(make a quiet appeal to the Pr’ogram Head to use some alternative formatting.'
Instead, I think it is irpporfant to raise these issues in an academic context so that other
scholars can contribute fo uncovering_ the form;ative influences Qf APA as well. This is
r;ot a Well—documented area of ‘inqﬁiry. I am concerned with the inﬂuences of this format
on my Self, my self as educator, and my self as environmental educator —though, as ybu
imow, I do not hold a ‘real’ separation between theée terms. However, iﬁ saying this, 1t
should be clear that I do not ngively suppose that /any other alternati;/e or unconventional
sort of formatting is ‘ecological’ even if a éouple of reasons are put up in ité defense.i
"The age—old political dilemma of working ‘within theasys‘telln’ albeit with all its

limitations, versus working outside it, full of ideals and inexperience, resurfaces here.

' ’
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Whatever I do, I must do it carefully.

i

11. > -

\

In the Chapter entitled, “Expressing ideas and reducing bias in language”, the

publishers at the American Psychological Association seem to be clearly, however

unwittingly, revealing their own biases. I will address some of these, explaining what role

thevy could havé iﬁ propagating un-ecological thought and behaviour. -

Leaving a,éide the fact that the belief in bias-free writing is itself biaéed, wh‘at else
does the Associ‘ationrexpose of itself in this chapter?

It is very human-céntered in its ethical considerations. There is a pr(?eminence
paid to advising regearchers {o write in a neutral way “to‘avoid perpetl/lat‘i.ng‘demeaning "
attitudes and biased assumpfioﬁs about people in their writing™(p.61), with fifteen pages

‘ devoted to making exact what language is curfently acceptable as regards gender, féce,

ethnicity, disabilities, age, and sexual orientation. I have no qualms with these concerns.

7

What is lacking heré, and what forms a part of the APA’s “null curriculum” (Eisner,

v
[

t3

Il985), is‘any suggestion of what “ecologically appropriate” writing should or should not

v

look like, or whether the writer should strive for it at all. The environmental implications

of what we do or do not write are, by extension, irrelevant. However, even from an

anthropocentric viewpoint (like the one the APA writers are steeped in), this is
misguided: reinforcing environmentally destructive thought patterns can be just as

damaging to people and their communities as insensitive labels —and in many cases, a

\

great deal more so.

In fact, the only mention paid to non-human life forms at all in this chapter does

'not appear in the subsection on reducing biases in language. It is mentioned several pages

_earlier, in a passage that advises researchers on ways to write “more clearly”. With the

'
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semblance of utmost apoliticality, the authors recommend the following use of language: ,
|
Incorrect:
The rats who completed the task successfully were rewarded.
Correct:

The rats that completed the task successfully were rewarded.

Used neuter pronouns to.refer to animals (e. g “the dog... it”) unless the animals
" have been named:
The\chimps were tested daily ... Sheba was tested unrestrained in an open testing

area, which was her usual context for training (p. 48).

Besides the fact that the passive tense is used consistently here (while being

emphatically rejected in other sections of thé text), as though the objectification of

- animals were acceptable (while béing dissuaded when used with humans), notice how
laughably Skinnerian is the content of these sentences. The type\s‘ of studies indicated are

conducted within a paradigm that sees consciousness as irrelevant. While this
v .

. psychological outlook has now been discredited in human studies, it still appears alive

and well here: animals and plants as complex stimulus-response machines —dust from the

¢

. 1
Cartesian storm®.

!¢ June note: Ah!!I caught myself in the act: Descartes is over-demonized in current

writing. Over the past few decades, it has almost become a ritualized practice that

2 respectable environmentalists must hold the Cartesian Dualism up to the flames, and do
their little bit to destroy his legacy. It does not occur to them that Descartes, like Newton,

-Galileo, and others who are similarly cast as icy, myopic, surgeons of the soul, were
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This denial of the subject is further endorsed in the instruction that we not use the
pronoun “who” when referring to rats and limit our use of “he” or “she” to “it” unless the
‘animal has been named. These linguistié constructs are biased against animals, inclining

14

people to conceive of them as more similar to inanimate objects (that we universally refer

7
!

] .

driven to explore their worlds by the deepest sense of awe and inspiration. Their
spitituality lay in their reverence of patterns, abstract deities not visible to those without
subtle eyes. And it is this that led them to problems then and now. Berry and Tucker
(2006) provide a recent example of the line of attack that has become repetitive to the
point of absurdity. After pinpointing the ‘devastation of the planet’ as a ‘direct
consequence’ of our loss of interaction with the non-human world they write:

This reached its most decisive moment in the seventeenth-century proposal of

Rene Descartes that the universe is composed simply of ‘mind and

mechanism’. In this single stroke, he devitalized the planet and its hvmg ‘

creatures, with the exception of the human. .... The thousandfold voices of the

natural world became inaudible to many humans. The mountains, rivers,

wind, and sea all became mute insofar as humans were co_ncerned.',The forests

were no longer the abode of an infinite number of spirit presences but were

simply so many board feet of timber to be ‘harvested’ as objects used for

human benefit (2006, p. 17- 19)

Are we really to understand that “in a single stroke’ such a ‘decisive moment’
struck, thereby legitimating an instrumental view towards non-humans, thus ushermg in
the era of destruction? Were these forest spirits not already long ago slain by
monotheistic religions? Was non-human life not instrumentalized for millennia before
him, in preparation for war, in struggles for honour ~even in agriculture? And conversely: -
- was human-life suddenly non-instrumentalized after Descartes? Did slavery or
prostitution end because of Descartes pronouncements? Would it not make more sense to
say that instrumental thinking towards other life forms has always been with us, as one of
the modes of interaction we can have with others, that it as is necessary for our survival
as it is inits varying forms in other animals, but that it is destructive when it casts away
our other, necessary modes of interaction to assert its own supremacy?

The bias of ‘conceptual’ explanations over ‘technological’ ones is so prevalent
that deep ecologists who place such heavy emphases on Descartes’ infamous dualism are
~ blind to the fact that their ‘holistic’ formulations have not prevented them from being
even more ecologically-destructive than that poor, French mathematician. It may in part
be laziness (thinkers find ‘paradigm shifting’ much more fun than lifestyle changes), in
part a tendency to value ‘mental’ over ‘material’ explanations (and hence betraying their
subconscious Cartesian allegiance), and in part their narrative faith that a ‘cause’ for this
seemingly irrational stage of human behaviour that they have identified, can be
provided. = ’
I am not suggesting that a material explanation alone suffices elther However, the
fact that a material explanation is an explanatlon indicates that it has at least kept mind
and matter 1ntegrated on some level.
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to using “it”) than conscious beings (as “he” or *“she” imply)”.

One last comment: the APA perrnits “he” or “she” as long as the animal has been
named. In some ways, I find that more frightening than any of the other things they are
seeking to normalize. i |

Ironically, the only other mention bf animals in the bbpk occurs in a section
warning us not to anthropomorphize theni v(which, in itself can further anthropocentric
thought: if we can say nothing at all about their thoughts, ideas, feelings, then we are
prone to think that they do not have them) and a section on guidelines for their ethical
treatment, requifiné researchers to “acquire, care for, use, and dispose of animals” (p.
394) according to the law and professional standards, with several indications on what’
“hnmane” [sic] beliaviour would entail in the case of conducting surgical expefiments or
terminating the animals’ life. - | |
| Again, the contrast between this section (6.20) and those it directly follows (i.e. a
long series of ethical guidelines (6.06-6.19) peitaining to humans) isstriking. In these
~ seeti_ons, the detailed, familiat world of ethical reviews comes into view, and researchers
are asked to consider rather subtle and sensitive issues such as wll_en and how “d_eception” '
is justified, how data should be shared with participants, what sort of information the

participants need to be.told of the study in advance, how to establish informed consent,

A
i

and how to avoid producing misleading results.

It seems to me' as though a number of these eoncems eould not be extended to
animals precisely because theAl’A insists that- we not anthropomorphize them. If we lead'
a‘mouse to belieye th\at‘he or slie is being cared for —only to tnereaften eonduct some

dangerous experiment on its life —is this not “deception”? To afgue that killing animals in

1 September note: Martin Buber (1970) differentiates between I-thou and I-it
relationships. He considers the later based on.purpose, or instrumentality and to be
primarily directed to inanimate objects.: The former, by contrast, is based on love.

N
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order to confirm an establisﬁed theory is unjustifiable on acéount of the pain they feel, or

the fear that they would have to go through, or their rights to life, etc., is to . |

anthropomorphize them and is therefore, according to the APA unw<arrantable. This

position essentially -frémes animals as beings that exist instrufhentally in order for‘

humans to further our quest for knowledge —and not as co-existing beings co-creéting a

biospheré. . | |

Further, there is no mention of ethical treatment of blants, ecosystems, cultures,

endangeréd languagés, dr even of ope’s Self in the text. 'fhe ethical limitations of the

~ APA seem more or less identicai to the legal dimensions éf lawsui\ts. My thesis does not
require an “ethical review” gecause I apparently have no human participants. I may’have

* none that can easily sue the university, but I am engaged Wfth people constantly as I am
writing this thesis and the 'idegs vg'enérated through writing this change the way I relate |

- with them, for better or for worse. But, and moré signiﬁcantly, the amount of airplane
trips, paper, coffee-chain coffee,’b/ooks purchésed, energy used,’ etc., need not be

evaluated nor'limited in any way —and all can and do play detrimentally in the life of both
human and non-human life forms."
I will not follow the APA’s guidelines on writing style as regards non-human life,

/

~ nor will I limit the ethical review I am conducting upon myself to the criteria they set out.

«

12.
A callow realiém towards language is consistently projecteci throughout the APA
-publication manual. The authors advise, for example, that we “make cerfain every word,
means exactly v&jhat [we] intend it to méan” (p- 36), explain that “‘scientific writing must -
be precis‘e” (p. 32), that we avoid vocabulary that “encumbérs_ the communication of

-information” (p. 35), and that the method we use be described such that it can “be
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replicated from the description provided” (p. 30), and lastly, that the conclusions be
“unambiguous, valid” (p. 30, seealso p. 62). All types of science that do not accept that a
one-to-one correspondence between thoughts and language is possible are dismissed in-

favour of a narrow range of inquiry that explores only that which can be rendered

1
7 ’

uncontroversially into symbols. These limitations seem unacceptable for psychclogy, but
' perhetps even mcre SO fcr education. |
| Like a ccmp‘oser writing a piece of music, we can improve the style of our
: »l\iriting, the relationshipb between the parts (as when we seek to use terms consistently) -
“but the more we do this, the more our description becomes something ﬂartistic (in the
- sense thglt it was fashioned according to our aesthetics instead of our direct experie\nce).
Does a term ever have akprecise meaning, ,ascalled for By the APA, Wheil used in the
process of living? What a falsification to reqliire precision, an elaborateiy constrtlcted
architeCtur_e, frorii something as elusive iri origin as the fluctuating lifeworld! Small
~wonder that the word praecidere from which ‘precision’ is derived means ‘to cut off’ or
‘l~‘cut short’! |
The irony of the APA is then that in its struggle against “artistic writing”, against
“settiilg up ambiguity, inserting the unexpected, omitting the’expected, ... suddenly
4 shifting the topic, tense, or person” (pp. 32-33), against “enibellisiiment and flowery

writing” (p. 35), “colloquial expressions™ (p. 37), “heavy alliteration, rhyming, poetic'

~ - expressions” (p. 61), “metaphors” (p. 61), “italics for emphatsis”» (p. 102),it closets

1

scholarly writing from the very tools that we can employ in order to, if not describe

(which I hesitate at being able to do), then at least show life and experience.

13. -
Historically, no abstract concept (and it is these that are’ of most interest to
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scholars) has had a fixed rﬁeaning. Their shiftiness is their charm. The meanings of the
w\ords we employ are everchasging, distending or dwindling, with assdbiations or

' relations made and broken, di\}ided or subsumed —continﬁously. It is part of an aesthetic

' sense (shali I call it the scz:enfific aesthetic?) that strives for semantic constancy

! throughout the duration of a text. This leads scholars to deﬁne their terms in simplistic
and acohtextual wa};s at the ‘outset of their \;\/ork, as thopgh once w'e have our bdilding
blocks, and we know how they fit together, we can begin constructing our edifice. It -
seerns to me. that Nietzsche, without being “unscientific”, provides the clearest altérnative
to this sort of scientific aes_thetic: besides his excessive usé of italfcs and dashes, of
metaphors and poetic expressions, his mastery of suddenly changing the subject‘folr. the
sake of contrast, or his art of slowly reyealing connectioﬁs between themes, he also did
what so few other philosophers dared: he openly used concepts in onl}} very locélly |
precise ways. One ‘picks up that the onscience” he is describing in one par; of his book
g is Vclé'arly not the same “conscience” he describes in another part —or are they different
layers of a rich, living concebt? Either way, he has no hesitations about it, and’ steadily
reve:clls the multi-leveled, contextual nature of concepts, and the intellectual
‘ir(npovcris‘hment we su'ffer by iﬁsisting on constancy. Thus, the great influence or; Freud, .
who remarked that Nietzsche’s “premonitions and ins\ights often agree in‘the\most
amazing manner Witﬁ the laborious results of psychoanalysis” (quoted in Kauffman,
1974, p. 182-183), writes in a Wéy t_hat is totally unagceptable to the American
Psychological Associgtion. But, then again, in all likelihood, so did Fréud., /
' The psychological depths to which we can plumb o\ur‘being by not insisting on the

APA’s constrictions are vast. The APA could recogni:Ze all the potential that they are

cloistering us off of, of a caliber and acuity embodied in the works of the great novelists,

|

' poets, philosophers and scientists of all ages. It should come as no surprise: that the same
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~sensitive interdependence between the ﬂ/owingv parts of a system —whether or not those
“parts” are people, or parts of people- should also follow for the languages we use to
describe these situations.

s

| And so such ﬂﬁidity .is also required for the way in which we speak of oursel;/es
as “parfs” of social systems and ecosystems. We afe quickly discoVering that tﬁere is no
universal “Way” of being envifonmental. A téchnology that appears bénign‘in one context
can wreak havocA in another. Climgtic, geographic, biological, and cultural facfors %nteract
continubusly to create continually evolving, blc‘)cally specifici relationships. A laﬁgue}ge

that remains constant and universal is a harmful interpretive framework for understanding
the ﬂuctﬁating and diverse world around us.

I am going to iook agqin into the work of inﬂuéntial poststruétulralist education
researcher, Patﬁ Lather. She is known for proposi;fg various forms of “tfa.nsgressive
validity”, such as “péralogic validity”, which seeks to be intentionally self-contradictory
so that no overarching eXplanatory framework is erected and so that reason isy"not given
monolithic authority. ’l;hi‘sﬁmay converge with my concerns about words and méaning ina
way th’a"t 1 have not )}et found amongst enviroﬁmental education reseérchers. She also has

a chapter in her book, Getting Smart (1991), called “Research as Praxis”. I would like to

see what solutions she enacts.

14.

Bredberg (1998) writes critically of psychology and education scholars who fail

to follow the APA’s recommendation to avoid the passi\;e voice when Wﬁting. Her main
critique is that the passive tense is used rhetoriﬂcally‘bf:cause it appears to give universal

and objective authority to written statements. This is a reasonable supposition, however it

does not express the breadth of the tense adequately: Milgram’s writing “the subjects
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-(1963) may have been more a matter of wanting distance

’I”

were administered ‘shbcks
f'rom the act, in the vein’ of Ronald Reagan’s famously ctaven cenfession, “mistakeé were
made.”

On tile otherlha‘nd, Bowe_rsl(20va1) femarks that ‘m)‘/ sense of being an autonomous
individual marginaliges fny feeling of being a pért of a community. He openly criticizes
the naive use (;f the “T” (But never refrains from using it): And perhaps he is right. The “‘I”‘
fails to express Bateson’s conception of mind. Injs‘OAme sense, an I-point exiSts, but is |
Iriore ofa convergence of various intertwiﬁed factors —or it could be thought of as how y

the universe expresses itséilf at the ’place and time “me”. And while there is a sense of
autonomous agency, it always feelsr\tempered by variousbiological, social, cultural, and“
linguistic factor;, so that the actual ;;nge of bossiblé “free” choices I can make is actually
“but a small shred of What my agency feels like in my imaginati\on.

Wait. |

It is the phrasal conétructioﬁ that imposes this sense of autono.m’y:' I choose “x™ -
this description is ciuitc; ;iifferent than that of Latin, in fhat a sﬁarp distinction/ between
actor, the act and fhe context are all mlade. Becauée Latin would express a verb without a
subject, but instead through conjugation alone, the doer and what is dl'one is also united.
Further, agency, at least as it is thoiight of through active voice constructions in En'glish,
does ﬁot take predominance in Latin. Descartes’ “éogito ergo sum” is incorrectly
translélted as “I tﬁink therefore I am”. It is more closely something like: “Thinking
therefore being” with tl;é gerund qualified so that we have a relational sense of where the
utterance is comiﬁg from. |

The passive te?nse does appearl to-have some benefits over the active tense in how

[

it avoids inscribing the incomplete supposition that a subject instigates a verb. But, as

Bredberg and Reagan have shown us, this is also its weakness. The question becomes: if



~ we take seripusly the claim that our conceiving of ourselves as autonomm;s individuals is.
contributing to the environmental crisis, is it better to 1) use the passive tense instead, 2)
write in a different language, or 3) modify our use of the active tenses so tﬁat they are
- more indicative of our soci‘ally and ecologically embedded nature? What would this lqok
like?, | | |
One possibility that “p thought of would be to enclose the first person pronoun in
qUotatioﬂ marks, a trick favoured for various purposes in academia. However, doiné this
calls the wbrd into questior;,‘y bilt does not necessarily 'embed it, which is what we need for
the acti\ve tenses to be an improvement over the passive ones'®. Further, it does not
addlress the role of the wdrd, as subject of the verb in the English phrasal construction.
'Another poysvsibility might be to borrow or‘ derive a new word from énothe£
language, one which highlights the relational nature; of “me”. This technique is also
i favoured in acaderr'lia,. although in our case’it is not clearly feasible because the problem
does not lie séiely*in the conngtations assumed in the first person pronoun chosen, but

’ . .
rather in the relationship between the pronoun and the verb. Many languages exist that do

emphasize \relationalyity, however, they often concérn one’s place within human
communities (ratfxer £han biotic ones. When I have taugh; English to Lao students, the
notion th;it separates conjugation exists for vérbs acted by “T”, “you”; or “she” is
‘particularly perplexing, not because fhey do not cqnjﬁgate in their own langliage (they
don’t, but this problem is surmountable); b1‘1t‘ because the distinction between first,
second, and third person is not madé ih Lao. For example, 1f a youngster is addressing‘ ‘
me, he woﬁld' never call me “yog” or himself “me”. Ir,istead,vhe would say something like:
“Can older brothe; come with younger brother tomorrow?” If I said, “yes”, and he

recounted.our conversation to his mother, he would then Say: “Older brother is coming

'8 This has the same deficiency as Naess’ capitalization of the letter “S” to indicate the
ecologically-embedded Self (e.g. 1990). ‘

’
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“with son tomorrow.” A§ ybu can‘éee, all of these relational terms can be used
interchangeélbly for first, second, or third person, although, as words, they w\ould be
classified as the latter in English. |

T What this means is that one’s place (in one’s social setting) is continﬁally

. acknowledged.«fﬁére is a word “I” but it is almost 'alw'ays considered less polife to utter,

unless to éddrcss ﬁeople of the .same age. What this also means is that one’s self as V

situated or embedded in a. social context is continually reinforced.

(Note: need to research: are there other languages where our ecologically situated

nature is reinforced in our use of pronouns?)

BOOK 1II. \
‘March, 2008. ‘ / ’, o .,’
1.

" How cén I start to write agaip? For two weeks, I have been submerged in work
and have not managed to write s0 much aé a sentence. I would, in my'/very brief
inierludes beéwe(?h building tyhe girls’ d'ormitory of our school and cooking food, finding
fuelwood, watering the garden, and meeting with district officials, start re~reading
passages from Abram’s (1996) text, which II knew wéls an importapt in rﬁy e;nalysis of the
ecological impldcts of writing this thesis. But I was too distracted worrying about how
ecoldgical my real-world er was a;nd could not “get into” his writing as I had the first
time reading it. I worried about the oncoming rainy season and the impact it would have

'

on the adobe earth-building technology I had introduced to the area as I looked

hopelessly at our still unroofed buildings. Why contemplate whether writing was

“environmentally destructive” now? Wouldn’t it be even more environmentally

’

 destructive for me to not address these immediately pressing concerns? The urgéncy I
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once felt for fitﬁng Abram’s discussion of literacy into my philosophy dissolved into

i

irrelevance. “And besides,” I figured, “suppose 1 také his apprehensions to heart —then
‘leaving the text behind for this time becomes all the more justified.”\
Finaing .Awlood to support thé thatching for the dormitofy roof was disheqrtehing.

At the school, V;/e had made t_he‘ decision that itwould be more “sustainable”t(do | méan
“ethical”’?) to find the ’wood fro;h villagers instead of the. govérnment séwmills. Were we
to buy f;om these sawmills, the wood ;Jvould have arrived weeks ago "and the building
would nowbe almost cqmplete. But the government takes away community forests to
find wood, and uses the profitg to fund a number of proj écts, which, according‘ to some
, villagers, in part includes logging and the increased surveillance of communitie\s living

v

off of forésts through increased police presence. Qf cburse, deforestation is a
consequence of any wood we ch(gose to /buylg, but many of the communities in this area
are quite poor and have beeﬁ ’forced dut‘of a rélationship with their own land. We ag’reed
- that\there were strong grounds economically, socially.(and probably) environméntallgf, '
for silppv()rting the local community instead —eve;n in thié means that the Viliagers illegally ‘

cut wood late at night when the police are not circling their land, making the entire

process frustratingly slow.

2.
Daily, villagers have been asking me: will the adobe bricks stand up to the rain? I

answer, with my very limited experience building in Thailand that they will, but that they

/

need to be well covered. I doubt my trepidation is well hidden. So now, in my attempt to’

support earth-building (as an alternative to deforestation), I am potentially hijacking my

./

chance of success by refusing to promote the government-led, centralized deforestation.

19 Especially that of f%ist—growing tree plantations.

z
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Isn’t this the same demon reappearing again in new cloth? By refusing to use

i

wrilihg, or APA, or computers, or gdvemment‘-run sawmills, am I potentially destroying
my ability to really “make a difference”? Am I making a mockery of the very concept of
an alternative? | |

With this hesitation emerges fhe ‘victory of strategy (and logic) over conscience:
“ihe ends justify the means.” Brut isn’t my desire to livé my curriculum a battle against
such deepotic thought? But the usurper sneaks in so quietly, especially when I am feeling
' frail and incapaeitated. Chet Bowers: I need a computer to tell you that computers are
destructive. David Alaram: I need an alphabet to tell you that literacy ie destructive20. '
Me: I need to destroy forests to build a space where we can teach that w'e\shouldn’t
destroy tropical foreets. Can I move away from this trap in it.his thesis? Can I erect an

ecopedagogy that I can live, rather than one that dies on the paper it is written on?

Gandhi, when did you bend?

3. |
It seems the skill I was trained in most succesSfully throug:hout my undergraduate
degree (in philesophy), and of which “scholarly” writing seems so much to deperid, may
itself be of enly limited value for “ecological ihquiry”. The skill of which I speak is that
of detonatin;g arguments. This skill usee logical c.ategories to break ai:)art falsely made
' logical connections —and places undue respect and legitimacy on the timeless certainty of -
‘logic. By contrast, if we know that even logic originated as a bioregional language, that
any logical principle can l:)e cracked by widening its purvieiv of application, and tllat

(anyways) consistently rock-hard logical forms do not make a given argument either

*% Abram finds a way to sacralize and naturalize writing, and insists that it is possible to
write such that it transcends the critiques he voices against it. However, I still find this
argument much more unconvincing than his attack on it.
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“truer” or more “ecologicai,” then the desire to utilize such approaches loses appeal. It
may be that even internal contradiction' is, within some bioregional contexts, sometimes
more “true”. For instaﬁce, it is impossible td give a strictly logical argﬁment to défend
why life is wofth living or the biosphere wort}i protf:cting, and aﬁy attémpt to ;io so is
"bound to be defeated —like all fhose defenses of flhe “intrinsic value of nature”.‘Butvthat v
* does not foreclose the necessity of our current struggle.
4.

I have rioticed how frequently I have been'using the verb “to seem”. This has be/en
fairly unconscious an activity. I db have ethical as well as epistemological reasbns for
wanting to qualify my statements in this way —the secof/nd skill T honed at university was
fhe art /o'f ‘buil('iing arguments. To say, for example, that a given decision “seems”
f:cological rather than éaying that it ‘;is” ecoiogical canallow me to make perfectly
truthful stavtementsé(w'hich is still a continual fascination within the university, often
becoming even more infriguirig for tﬁose familiar with all the well-known problems about
describing "things-in—themselVés”). It positions the statement from within the context -
within.which I am an observer, but at the same tijr‘ne, neither eternalizes nor generalizes
thé i)ercei)tion. “Seem” originates from the Old Norse language, whose words from
which it ascendéd m‘ean\“conforrri"’ and‘l“befit”. Fitting indeed!

' 5.
Let’s revisit Antoinette’s question: “Can you imagine another spirit other than the
! . -' . ! LR . . ‘- . . ' . . ‘
atomistic psychological frame you criticize in which academic writers might cite or

reference each other?”

There seem to be ways that could reconcile some of the concerns I had. Let me re-



examine the issue: In some cases, I am directly influenced by apother author andam .

- conscious of the particular passége of text that struck me in some way. In such situations,

I could menﬁion the passage and at least frame my being inﬂuence;i in a way that does not
make it seem that I claim to know what the author “really” meant. Instead, I can focus on -
how that Writing interacted with the ecosystem of concepts, feelings and actions that is

““at” me. |

The need to criticize the logical constfuctioﬁ of an author’s argument becomes

N

superseded by the requirement that I consider how, if T take; my interpretation of the text :
se;iously, it might affect tl‘le way thé& Iam lj\fing ih‘the world. The "‘cérrectness” of
another’s assertions becomes subordinated to these concerns.

However, the dialectic.al nature of the interactidn cannot be shOWn so easily in the
static nature of “written” thésés. There is no one way in which any idea makes me be —,‘
while some /idea may fempofarily re-ean)rce some sort of unsu>stainable behaviour, in the
long—tefm, it may (though I am not claiming ‘to be a Mafxist here)’do' the opposite fhrougﬁ
« the eventual effect that that unsustainable behaviour had and the subscquent"re‘actions it
caused in me. Or, an idea could refenforc_e one pattém as it interacts With me now, but a
. differehtr patte}n as I re-interact with it at some point in the future (which includes some

\7 later draft of this thesis as well). These types of tﬁings can be shown in writing, but there

is always thevdan_g‘er that I may wish to concludé, provide a meta-narrative, and thef,eby
fix the type of interaction that is occurring. The dialectic does not tend towards any
Hegelian absolute, towarcig any overall improvement, but merely reflects the never-
ending chain of interactions of which a thesi‘s7 at best, can only be a “snapshot”.

However, even in these cases, something artificial is happening: not oniy am I not ;

giving proper acknowledgement to the myriad undisclosable influences that caused me to

interact with that idea in that Wéy then, but I am still not engaging in my interaction in a
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way that is truly dialectic (which is-to say, dialogical) —in other‘ Words, I am not really

- letting the author respond. Of course, this is;unavoidable for those who have f)aséed
away. But.perhaps lettefs énd e‘/ven electroﬁic‘communication could open the kind of‘ﬂuid
space, the kind of dynamic feedback loop that constitﬁtes ’relationsﬁipé, and which are t\he .

fundamental components of ecological systems.

6.

When Heraclitus pondered whether or not the river .we stepped into yesterday is -
the same river thét we step into today, he illuminated an impoﬁant qu;stio;i for living
béings too: In What ways sl;ould do organisms’ niches within ecosystems change and in |
Whét ways do they stay the same? Altﬁough it mz;y be unwi;e got us to learn how to be an
ecological by mimicking ofher species, there may nevertheless be sométhing profoundly
important in what they tell us that also needs to be réferenced in soﬁé w\ay. Is it not true
that,; although évéry species léarns and chaégeé in the crour,se of.its lifetime, that ’they‘s‘till
fix on “truths” By which they come to live théir lyives? Is the difference betWeen us and.
them a matter of scope or rate? Is the amount that we can change at any given time,
compared with other beingé, th‘e‘majyor cause of our instability? Qr is it that we change
the wrong things too fast and the wrong things too slowly?

It now seems to me that other species make major changes almost exclusively out
of nece’svsityk, whereas we have economic and cultural engines that catalyze abrupt non-
‘es.senti‘,al shifts (and with it, possibly, the ‘.C(‘)nstruction of “free will”). And yet, despite 0;1r
skills at unmooring ourselves from our cultural patterns, it seems that this dire moment
evermore before us as a épecies, with all its surméunting evidence, cannot mobilize us to

change. The sensory extensions provided to us by science, adding confirmation to our

" direct perception of the tangible liquidatioh of the biological landscapes surrounding us,



has still not yet provided the impetus for us to change paths. My friend, Ryan Hall
(persdnal communication, 1999), once suggested that perhaps we are no different from
lemmings running towards a cliff. Asa species, we are beginning to see thecliff in front
of us, liut our momentum is‘soffast, and .Qu'r,‘ reactions just slow enough, that all we can
change at this point is the velocity with which we hurl ourselves into the air.”!

And perhaps “sustainable resource management” is, in the end, not a hliman
activity at all, but rather population management by ‘fesources. In the classic’fox/tabbit
consumntion‘s cycles so often cited in eeplegy textbooks, did the foxes ever effecti\iely
manage ‘themselves to avoid overpopulation and the subsequent crash in their food
source? The textbook example is mechanical and simplistic' —the foxes would move on to
some other, less taSty, but still edible specieszz, or move atyay altogeti_iei: The shift to
bamboo technology, as seen in the cutting boards, parquet flooring, tewels, etc., in recent ‘
years, is a good example of this: it ’w,as not a consumer;choice that led to the changes so
much as it was a resource-led necessity. The higher quality woods that were formerly
sought out have become too expensive or scarce.

In iy experience in Laos, the softwood species, Mai,i3ak (Anispotera robustq)
went from being considered “low-value” a mere six years ago to being\eonsideied “good
quality” now. Of the remaining large trees in the degraded forests today, it is now
superior (indicating the rapid deforestation over the: past decade). Much of the wood we

2 July note: I have been back in Canada for 2 days. A CBC 5™ Estate episode my
brother was watching this evening explained that this well-known lemming behaviour
was actually fabricated by Disney. Then perhaps we (along with the mitochondria
powering us!) really are alone.

“ The villagers of Houa Khoua, where I live, often provide an interesting explanation for
their reasons for moving from their otiginal habitation, several hundred kilometers
northeast. Apparently, a staggering increase of tiger attacks occurred within a very short
time, impelling an exodus. An ecologist later explained to me the plausibility of this
story: it was likely that the wild deer and other fauna that the tiger was accustomed to
eating had grown scarce from their overhunting. The tigers thereby sought other less

+ delectable food sources.
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endeéd up finding for the rafters of our earth-buildings was just this.
Resources ultimately manage populations, and essential non-substitutable

resources kill races and languages, species and genera. Nevertheless, the way I keep

falling back on this issue is like this: even if it is extreniely unlikely that we will be able,
through agency alone, to move towards sustainable ways of living, we will never be able

to prove that this grim future is a certainty. We can always act on the principle that the

[

fﬁture is operi-ended. Even detérministic arguments cah lend our sénse of ageﬁcy a
function: we have evolved a sensation of agency, wh‘ich7 in turn causes us to act in certain
ways. Whether or not w?: zictually have agency 1s irrelevant. We muét act as though we do
simply because it is likely that we hav¢ co-evolved within our contexts based on

behaviour that relies on this 'assumption23.

7. "

Much has been made about the so-called “electronic commﬁnity”, both in praise

and condemnation. I have been, until now, receptive to many of the criticisms and
concerns put forth against this concept as I have felt them coincide with my own
: ‘] ‘

reservations. But then I came across this thought: Isn’t referencing or citing another

author’s published works even more disembodied and artificial a comfnunity24? What if I .

v

instead referenced online conversations I had had with living scholars as my main mode

2 September note: Bateson would agree with my idea of co-evolution (he notes that
‘consciousness is “an important component in the coupling between” people, society and
-the environment). However, he warns that “it may well be that consciousness contains

systematic distortions of view which, when implemented by modern technology, become

destructive of the balance between man, his society, and his ecosystem” (1972, p. 440).

2% Upon reading a draft of this thesis, Rick Kool, my program head, commented: “Citing

an author brings them alive, in some degree, to me... brings them into a room with the

writer and readet, and if the writer has done a good enough job of understanding, can be
. very present to the reader.” (R. Kool, personal communication, August, 16, 2008).

. Yes, but I am still bringing into the room a fixed snapshot of an author who has not
responded “live” to me.
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of engagiﬁg with aéademia, while still \.évriting\this thesis using a paper and pen? How
would Béwers or Abrar\n 'respond fo an email within which I voiced my interpretation of
how their work affected me?

Then how do‘I becpme bioregional in my writing? I am living in Laos, with a
coﬁstellation of foreign ideas in my min‘d and in my library doWns‘tairs —ideas which I
suppose have become local by virtue éf their being here, but which perhaps réquire
éomputer internet services for me to in'teraé:t withf ina dialoéical manner’” (eveh if I
decided to telephone Bowers and the rest of them, I would still ﬁecd to“use the internet to
find fheir telephone numbers). ‘, |

While scornfully mockihé myself ail the while, I feel ;s/trongly sympathetic to this
quote> that I found online, vin an ;rtiqle b}; Wendell Berry called “Why I'am not going to” |
'buy a pompﬁter”25: “I wplild hatt; to think thét my work as a writer coﬁld not be done |
without a direct dependeﬁce on strip-mined coal. How (;ould I write éonscientiously
' against the fape of nature if I were, in the act of Wriﬁng, implicated in the rape?”'(1987).
As réceptive as I am to this, the notion that “the énds don’t justify the means”, as
‘indicated here by Berry, can‘ easily be demolished simply because it is physically
impossible for most people to live in environmentally-neutral ways. We are all tied into’ o
" infrastructures, land-use patterns, and knowledge-types that are killing< the planet —and
which would kill us if we were/fo abandon them outright. As emotionally inspired as I am
by Gandhian no-compromise po,s‘itions, I do not see how selectively choosing certain pro-
environmeﬁtal behav:iou’rs to carry éut‘ without reservation (at the exclusion of a multitude |
of ot/he;s) will do us any good when we are submerged in such an encompassing problem.

To be more specific, I cannot see the dividing line between Berry’s ecological satyagr(;ha

" and his ecological violence. And yet, I find the logic of strategy shameful. Perhaps the

%5 I have since even added the quote to my “Facebook’\" page.

!
1

s
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question can Iﬁore sﬁcceésfully be framed: does this technology, thisr knowledge, ‘or ihis
change in‘ infrastructure lead us towards, what permaculturalist, David Holmgren,
describes aé“a graceful and ethical descent” (2001; p- Xxix).%? .

Perhaps we can 19ek at if in this way: at any time there is a geherally accepted
range of social behaviours, of \}arying degrees elllvironmentaH\y de‘etructfive. There is also
a range of non-normal behaviours that are feesible from witﬁin our curreht infrastructure
but not practiced (for verious reasons), thatv move us towards less destructipn while also
being less destructive. To try to become more ecological means to try anc! discover what
this range is and base one’s actions wi'phi;i it. Once an activity hasb become mainstfeam
praetice, it means that an infrastructure has developed to accommodate it and that I can
begin re-exploring again to find the new feasible range of non-normal behaviour. A good
example ofrthis‘ is the ‘g’rowth of organic foods. What was once a ‘rather difficult

commitment to make has, through the normalizing efforts of a small minority, now

become an acceptable and commonly spoken about consumer-choice. The time is ripe for |

' a commitment to genetieally diverse cropping systems, growri in local agro-ecosystems,
fora refusal to eat foods processed or cooked using non-sustainable energ}ll sources, Or
_packaged using noﬂ—recycled rn\ater’ials,“and so forth, on top of organic foods. We are still
living in a time when oﬁe who says the following would be looked upon strangely: “No
thank you. I'can’t eat these crackers because the manufacturer hasn’t cOnﬁfIﬁeq that the

\ \

packaging doesn’t come from old growth forests.” And for this very reason, it is all the

%% The permaculture approach can perhaps answer some questions as to whether
or not a given approach should be pursued: “in general, the best use for non-renewable
resources and technology should be to establish a system, rather than to maintain or
-harvest it, even if the “establishment” process is a gradual one that takes place as a

transition over a lifetime (or even generations) (Holmgren, 2001, p. 48). August note: In
 this thesis, it seems I am establishing some systems (say, for example, an “environmental
education research methodology”) but am maintaining others (the academic tradition,
etc.). It would be useful in future research to look into this issue more closely.
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more essential that some brave souls continue to stretch the realm of human behaviour.
into this dimension. The great aitistry thai is required here is that the speakers not portray.
themselves as etnically snpeiior, oveily eccentric or ,overbearing —but rather thzit they |
,commit‘to the parallel requirement that tliey live within non-normal spheres of action
while ‘simult"aneously making attempts to discover more anci more appropriate wajs bf

communicating such‘choiées. Whethter the observer is. attracted to or repelled by onn’s
rationale depend}s on factors much unrelated to the nuality of one’s argument, making
pedagogical approaches moie fitting to couple with non-conformity. What should abOve“
all be avoided is defense, which is a clothed form of attack and a tool for polarizing rathenw
‘ than léading. | o :

So, some criteria are beginning to emerge by which I can investigate whether or
not a given approach to thesis Wriiing should bé pursued. Firstly, one may ask, is it
possible to live what is being proposed? Secondly, is it a sub;tantial step towardn

ecological living (or, how much does it break with established behaviour-)? Thirdly, can

it be enacted in a way that is pedagogically appiopriate?

8.

I still have not eétablislied a means of differentiating bet\i/een‘appr’oaches I shnuld -
severely limi£ and those 1 should abandon altogether, nor have I come to any conclusions
as tn when it in appropriate to articulate w}iat I am doing. I have also not tackled the
problem that immpdiately nrises out of my prioi discussidn of non-norinal behavinur:
should I aitefnpt ti) push beyond .accepted boundaries in everything I do? But every word
of ever)y) sentence is already an acti()n; as is the fact of writing itself. Should all of these |

things and all of these instances be pushed? For example, iny using ink, my using this

notebook, my using English, my using words and graminar- are all “normal” behaviours.
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lShould they all be challenged in this essay? (By “¢hallenged” I do ndr simply mean
| f‘problernatized”, but investigated, and if need be, replaced or removed). If not, then how
do I decide what to treat? In my thesis proposal (Affifi, 2007), I had written that my - o
‘selection of topics Would arise on its own —blit how dcesthat prevent me froni tackling”
_ rather superficial aspects o’i rhesis writing, under the seniblance of ecological rigour
while leaving more impcrtant underlying ecological issues unexamined? Even, perhaps
somewhat dishonestly, unmentioned? To be more specific: if I am pufting forth the noticn .
of being ecological as a research methodology, then how can [ assure ecological ,
“validity”27?_ Or, at the very least, evaluate it?
9. ‘

Perhaps, after Writing my thesis notes by hand, I will compile and 'then edit them
by\hand‘and only use the computer to type the final draft. As far as Internet use is |
concerned, I would, as far as possible, only use 1t to communicate with my supervisor and

witli a small sélec"tion of authors that I have read and feel the need to interact with as
living laeings. I would try to find their telephone numbers sa that I could speak with them
directly. And what about online journals, databases, e-books, etc? Although I already

have an enormous quantity of downloaded files on’my computer, can I actually commit

'ro not using it to seek out other relevant material? And what sorts of limits should I put

on tlie material I have already downloaded? And would it be more;“ecological’; to print
oui those relevant documents or to read them on my laptop? And would academia accept -
‘a thesis that did not “sulficiently” engage with existing literature for ecological reasons?

And if not, should I accept, and try to enter intp' such an academia?

%7 In this essay, I use the term “ecological validity” in a sense more parallel to Lather’s
1(1991) “catalytic validity” than to the way'that “ecological validity” is usually defined.
Ecological validity here refers to the extent to which research or a given aspect of ’

research was conducted in a manner that is ecologically sound.



These are important questions. It is considered scholarly practice if I make
reference to all tﬁose before me who have thbught ab\01\1t the issues that presently concern
me. Ths MEEC thesis handbook is quite explicit about this, advising researchers to |
follow this guiding question:{“Ha\}e all key resources (i-e., books, articles, ERIC |
documents, dissertations, internét infqrmati()n; etc.) relevant to understanding this topic
been found?” [italics added] (p. 20). In the sectior; on “Thssis Quali{y Stahdards” in 1s
further posed: “Did the litessture review consider all api)ropriate sources of information?”
(p- 25). Pérhaps there is some researcher out there who has already rgsearched as a thesis
topic abdut how many hours it would take for the average social science sgh(;lar to
“consider all apprdpriate sources of information”. Having just noW consid‘ered this
possibility, should I nsw try ‘an(yi discover whether or not someorie‘ has slrcady done that?
Such comprehen‘siveness méans, ih practical terms, more trips to the library and\moré
hours on the internet. And in the end, the search is bound for failure because aimost
everything can be relevant to understanding évefything else. Knowledge is not to be
par?itioned, and it is she very art,of great scholarship to bridge fields formerly approached
as unco.m‘xected.‘Nevertheless, in ar; attempt to appease whoever is judging these “quality
standards”, the jnfinitude of the task is quietly not cc;nsidered, and the researcher can
spend more fossil lfuelsl’tor add (hidé behind?) one more name on this or that page of their
essay. -

But can’t mastery of a subject be shown without connecting evéry one of one’s
thoughts to other scholars? In fact, can you even think of a single great writer in history
who has utilized this strange, fragmented format that ha’s neasly \become ubiquitous in the’
vﬁcademic world? While this fechnique, which I call “hyper;referencing” has exploded
since the late part of the twentieth Century; even m(;st ;)f the inﬂuenti'ali postmodernists

avoided it. I do not think that this practice has been accompaniéd by an increase in

N
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interesting, relevant ideas or dynamic writ‘ing.,With the, éxplosion of academic writing,
the academic process has become niore and more one of “kn0wli3dge management” and
the final result almost invariably seems to me, to borrow a comrhon ei(pression, “a mile
wide but only an inch deep”.

And often enough; a bieadth of review distances us from the unique insights that .
_our particular sitnzition can afford us. After praising Nietzsche’s f)syéhoanalytic instinct
(as tlnotéti above), Freud qualifien: “I have iong avoided [reading his wori(] for this very
reason: After all, 'I was less con(iemed about‘any priority than abbut the pfeservation of
| my open—mindedness” (tluoted in Kauffman, 1950/1974, pp. 182-183). In our new
language, this means that reading works of those on similar paths as our own can vcnannel
us.away from what is so uniqtie about our context and can always therefore be a ~potential
threat to bioregional inquiry. |

Still other hypt:r—réferencers are less attentive/to compréhe;nsiveness than with
politics. Patti Lather, I am noti;:ing, is just one such example. She writes: “In my own
writing, the accuinulation of quotes, excerpts and repetitions is also an effort to be “multi-
voicedk,” to weave varied sf)eaking voices together as opposed to putting forth a ‘single-
“authoritative” voice” (1991, p- 9). In her description of _the‘importance of bricolage in
writing .(which she defin_es as an “oblique collage of juxtaposition” (p. 10)), Lather cites
“pastiche, montage, collage, bricolage, and the deliberaté conglomerizing nf purpnses”
(p. 10) as charac,teiistic of postmodernism. |

Of course, I have just argued that connecting what wasionce seen as separate is a
sign of being a good ecologist as well as (a good scholar. But can the already frail
ecosYstems handiethe acontextual, non-historical and erratic behaviour tliat comes out of
the “oblique collage” of ideas of whit:h she spéaks? I agree witii Lather that the objegtive,

l

cool and rational, unified\iloice of a Newton or Kant is a masterfully portrayed rhetorical

v
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’

strategy that'needs to be dethroned. ﬁoweVe’r, Ido nét see ‘Lather’s Hypé‘r-referenc'ing or
hyper-quoting as being the only, or even aé being a desiiable way of going about this.
Even if she had wfitten thé entire book avs a series of quotations one after the other, she
would still not have succeeded in repg:lling.the very terms she Wishes tolavqid (such as
“the Great Interpreter” and “the master of truth and justice”, aftér Dreyfyus'aild R:abinow
(1993) and Foucaqlt (1997) respectiveiy), precisely becéusg her interpréfation, and her
sense of truth zind jlistice would all have gone into the‘se.lvection of\the quotes Comprising
the book. But, more impoﬁantly, the very-act bf couching 6neself in the comp/any ofa
latticework of influential names seems toy me to be above all purposeless. We come at -
anothéf’s work from a uniqué bioregional h‘isltoricity. What need do we have in skimming\
thfough weeks and months worth of writiné in order to extrac,t quotes that superficially
converge (or eVén superficially diverge) with what we are in the process of énacting?
How will this prélctice help develop knowledge? How will this practice help us recover
‘the path to ecological sustainability? It seems.to me thaf afew, clarefully chosen writefs
can provide %1 sufficient “shoulder” for us to s\tand on. Of course, it may be argued that, at |
least for Lather, shé truly is-engaging in “making réxplicit [her] authorial ager;da, [by]
subvert[ing] thosé responses by foregrounding how they were induced” (Lather, 1§9i, o
ppP- 10-1 1), and that her thought really is made up from a collection of isolatable |
quotations'.- I ém sure ’thét some academics really hav/e‘ reéched this diseased sta‘te,‘one

that seés a unidirectional causality from text to mind, and one which humans are capable
of ar'&culaﬁng. ﬁegmdless; many Master’s students, inéluding myself, have not yet come
‘to belie\}e that our minds have been (or sh'ouid be!) birthed alrrios/t completely as a result
of é weaving together of prgminent academics words. |

And, even if some sort of “weaving together” has indeed occurred to bring these

words to life in front of you now, humans are ,epistemo‘logibcally’ bound to be poor
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accountants on this front. I have Arﬁé’ntioned this already —we are trained to value some

influences yov-er others, while reconstruc,ting the building of one’s mind according to

‘ logical schemes and temporal orders that need not bear any similarity to how we ncw
have the mind we have. The very prpcess of trying to reconstruct a story of this weaving
together sr;lells of fhe same ink as that of the Master Interpreter, the samc epistemological
fallacy that assumes that what is and wha; canbe talked/about are the same thing, and
that rejectsw tacit, subccnscious, or even forgottcn influences. |

| The feqﬁirements that the academic sources be thoroughly sought out and

responded to is not iny elit'i‘st, but 1) an inaccurate portrayal of our influences, 2) an
energy-intensive activity that rarely leads to long-term‘meaningful advances for

~ humanity, 3) disruptive of the poetic nature of the text (which is nct only miseducative,

| But:also dismissive of thc ecological principle of t‘emporalit\y), 4) gives a false sense of
humanly achievable completeness, 5) re-enforces the assumption that words anci ideas -

| can be taken out of cchtext (dismfsc,ive of the ecological principle of nestedness (and if

meaning really has changed by my choosing them, or by you reading them, then why

. reference?)).

- ) | 10’. | ‘

Hyper-referencing, which is part of Lather’s Writing/rﬁethod, requires compufer
use to cut and baste togcther, which explains her acknowledgement to “the goddess of
worc{pfocessing with whom all fchings are possible” (1‘“99‘1, p. xiii). This is because hyper-
referencing requires ‘that we go back to various passages each ﬁme We COme across some
other source that we can fit in. Tile essay gradually groWs heavier from fhe inside out:

with wordf)r'ocessing, there is a hole between evefy word, within which another citation

can be continually inserted in retrospect. We could say, altefnatively, that compﬁters

R
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t

created hyper—,referen‘cinglzg. '

While a ha}nd-writer also accumulates “stuft’ " to insérf into a later ciraft, thqr
physical natufe of this process, both much more paper and time consuming, tends to limit
thé gusto with which th‘is is undertaken td a sclect number of essential poinés. The

v

cramping hand will simply not allow too much unsettling.
1.

There seems to be a language that social science writers feel that they must

i
7

conform to in ordgr to prove that they have reache(i the necessary sophistication to tackle

- “postmodern” proﬁ{ems. I have noticed myself trying them"out often enoﬁgh. A few of
the words that appear with almost industrious fréquency are the following: contested,
inscribed, disjuncture, foréground, totalize, disrupted, undergirded (this totally ugly word
probably originated through scholar’s boredom with the earlier, overused
“underpihning;’), problex\natized, \diaspgra, interrupt, displace, liminal, informed,
rhizomati;c, reification. The prefix “post” becomes quintesseritial even as writers make
much of the myth of “linear time”. Licentious use of siashes, suph as fact/value or

| powe-r/knowledge, and parentheses in orcier to (d‘e)légitimize selected prefixes are‘albso

| C(;mmon. A predominant qoricem with “representation”, with “positionality”, with

“textuality”, or with “foundational uncertainty” has ascendancy over all discussions of

“power”.

Because of an assumed tyho‘ugh‘ unrecognized belief in chltural teleology, today’s

?® Rick Kool pointed out here (personal communication, Auglist 26, 2008) that the
Talmud was heavy hyper-referenced and yet came about long before computers.

1 think there are Ihany éxamples of works that were gradually written by numerous
authors over time that become more and more referenced. If we consider the evolution of
knowledge as a whole, it is also incredibly referenced. However, individual authors
working on individual pieces have tended to reference morg and more heavily as the
means of doing so has become easier. ) '
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researchers working outside of the pésitivist tradition tend to use this type of language, to
respond-to the likes of Foucault, Dérrida, Lyotard, and Baudriliard. The “textuality” of
one’s ’being is assumed, ;1nd those wishing to pursue ather pathways are generally
considered “naive”, ilaving to argue their w'ay oﬁt of textualiSm as though it were
something unquestionably primordial (hence apologetié manner of mariy

\

phenofnenologists and critical theorists).

~While I accept that my mind has been historically conditioned, it has certainly not *

. developed in the ways that accord with the overall movement of “Thought”, and I see no
reason why their concerns need to be addressed to produce novel and important work

\

defying what we now call “modernism”.

12.
Suppbse I chose to quote this passage: '
Scholars, who at bottom do little nowadays but thumb books‘ ulﬁmately lose
their capacity to think for themselves. When they don’t thumb, they don’t think:
‘ They resboﬁd toa stimulﬁs (a thought they have read) whenever they think —in the
end they do nothing but react. ... The instinc‘t of self-defense has become w()rh- ,‘

out 1n them: otherwise, they would resist books. Nietzsche (1992, p‘; 709)

By quoting this, I would add one more dimension to my analyéis of modern |
" writing pra(‘:tices,, which surely suffer from the deficiencies that this author brings to our
eyes. Buf what else have I done‘? I have associated myself with Nietzsche (whic\h is
always dangerous) énd with Eccé Homo in particular, Whiph is one of his l‘kast and most
egocentric books‘ -before the collapse of his sanity. This qﬁote was found after I decided

to draw out some concerns I'had had with scholarly material earlier today. The quote

v
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certainly adds a provocative dimension and certainly complements my previous mention

of Freud rather nicely (it even begs us to wonder whether Freud was all that “;)pen- \
mindéd” evén in his tribute). It is easy to connect how, if indeeci bookworms suffer these
shof(cor‘nings, (eading can the;eby train our sensitivities to be narrow, blunt; oppositional,
and inappropriate when interacting within the complexities of socio-ecological space.
. Reading can get in the way of living. : o . \
‘But V\;ould 1 néed this extra push, that extra line of attack? Has it made, or could it
make rily paper str’onger( by inserting this foreign idea, threading it into my argument, and
ignoring the context from which.it arose? As long as we accept .“bricolage” as a helpful
practice for scholarship (in whatever‘ “moment” Lincoln and Denzin now say we are
“in”), we are depending on strength in numbers —in the number of people we cite, and in
' the number and type of arguments we give. A ‘ o ‘ o
But the ultimate j’udgmer_lt of whether or not anythz;ng can continue to exist rests in
its survival skills. For academics, who have never had an argument last unrefuted for very
long, despite all the elaborate buttressing they have been fastidiously trained in, this
might mean taking a completely novel approach. -If might require asking: “What does*my
evolving idea néed to becomle in order to survive er 100,_' 200, or perhaps even 1000
years?” ' ’

Such questions require one to think-about the interactions of that idea in the

world, where the weeding-out proceés does not merely occur through academics finding

v \

holes in arguments, but which js instead conditioned upon living situations, which may
- reguire,‘resist or modify the “truth” under question. Nevertheless, it seems clear to me
~ that a “truth” that does not promote ecological stability (in a sense I will leave you to

~decide) will not be believed in 500 years, no matter how comi)ellingly airtight the author

has presented its logic and foundations, nor how up-to-date is its epistemology or
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) termirllology.y For that reason, I questi‘on the need to pursue academiqs-as—usual. I found a
passage in David Abram’s book that eloquently describes the goal I/havé in mind here: °

A human comn&unity that lives in a ﬁlutually beneficiéhelation with the
surrounding earth is a community, we miéht say, that lives in tfuth. The ways of
'spéakihg common to that community —‘tlie élaims and beliefs that enable such
reciprdcity to perpetuate itself- are, in this important sense, frue. THe\y are inv
accbrd with a right relatior; between these'peoplé and their v‘vor/ld.‘ Statements and
beliefs, meanwhile, that foster violence toward the l%md, ways of speaking thét
enable the impairment or rumination of the surrounding field of beings: can be

described as false ways of Speaking —ways that encourage an unspstainable -

relation with the éncompassing .earth. (Abram, 1996, p. 264).

v L Alternatively, persistence may be exactly what we a-re‘ trying to avoid for some of
our new truths. It may e\}en require the evolving ideé to evolve itself into ob\solescence
upon doing what it was required to, do. |

For some, my ‘work may appear as just another “orientational” methodology, and I
am sure there ‘are those ;VhO would argue that I am just fryiné to expropriate

. ep‘istemology‘frbm its‘,r\ightful owner, to which they will counter: “Yes, but how do you
knéw that yc;ur ethics are ;‘right”?” -

First of all, I do not believe “ecoiogical inquiry” is an ethiéél issue in the slightest,
and that to reduce it to such immediately curtails its potency. Thére are a ‘great number of
scienti(sts and other thinkers who see ethics as a co;létraint tha:c prevenis discqvery, with
its-only relationshib to epistemology being that it im[\)oé‘es restrictions our ability to know.
Ecoloéical concerns afe not of this naturebec—‘ause the very possibility of our being able

~ to discover and know rests on the precondition that we are alive, which in turn requires
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ecqsystéms. ’Thus," protecting ecosys?ems isan epistemologfcal act. Of course, ecosystem
protectién,is even more funddmentally an ontological affair- to put it biuntly, ecosystem
health is a matter of lifé and death. Howe\;er, the fact that our “license” tok know is held in
syuch high esteem_that it is allowed to damage the very foundations upon which our
existencé is based indicates an extreme épisterhological error as well that needs to be
rectified® (in the gpirit of such an enticing cli;':mge, let me put forth a catchy, though
: possibly lame pun: being is becoming!3 0,
| Thus, I understaﬁd that pursuing inquiry, whether quantitative research steePed in
positivistic methodological aséumptions, or openly ideolz)gical and value-ladeh social ‘
\ sciénce; the question of ecological sustainability needs to be add}essed and the strugglé
towa{ds its resoiutioh enacted within whatever distinct research situation arises in each
and every context. I am not promoting Lysenkoism for the "ecolqgical era: what concerns

me is the stsibility‘of science not the politics of it. This is because the ecological issue is

pre-epistemological (and therefore pre-discufsive) and pre—ontdlogical.

13.
My goal in this thesis is to make some steps towards living the essay format as an

“environmental education curriculum” that I am presenting and to move towards making

it a positive one. Through doing this, I hope I can train myself so fhat I can, in the future, k

. \
better conduct either quantitative or qualitative research with greater ecological

sensitivity and awareness of the pedagogical aspect inherent in it. But I also hope to teach

something. Lather writes that we should “consciously use our research to help-

y

%% Such absurdities have their philosophical face: epistemology is valued over ontology
everywhere. Kant himself demoted Being to a category of understanding that was not
necessarily in the world itself. He did this.in order to secure the foundations of our
knowledge. , ‘ , o o

0 Or, as Rick Kool (personal communication, August 21, 2008) suggested after reading
_ this, the more alliterative albeit normative, “béing better be becoming”.



54

participants un(’lers_tand‘ and chunge their situations” (1991, p. 57) and she spends a great
deal of her first book trying to find out how to do this in ways that will not assert her
authority or hegemony as a researcher. To take the spirit of thts quotation-in its propet
context and use it for my present purposes, I could perhaps try to emaneipate my readers
from their insufficiently theogized and exploited positions as cousutners and destroyers of
our natural world: In this case, I could frame my argument such that Capitalism,’

Eurocentrism, Patriarchy, Grand Narrativism, or whatever else, is presented as the

“exploiter” from which I am seeking to “free” or “liberate” my readers. Their

S~

enchalnment could be estabhshed by citing ecopSychologlsts who pomt to the spiritual

dearth and existential malaise instigated by the decline of our natural surroundings. In the

end, though, I would be caught up in the same dilemma that Lather continuously toils

with: the emancipator cannot emancipate. However, my project is different. What I hope -

~

to teach is simply that the struggle is necessary, especially so for people explicitly

labeling themselves ‘environmental educators and that the struggle 1nvolves try1ng to

 figure out what it means to come to know in one’s unique bioregional context. I do want

to help my readers understand and change their situations, but whether or not this is .

. / k N . . . ' ’
described as a process of “liberating” is not my present concern’’.

' 14. :
There appear to me two general types of “environmental solutions” that people

ascribe to. The onus for environmental change is either placed on the self, or on the self’s
context. The first case is exemplified by liberals, capitalists; Judeo-Christian religious
groups, and by the Enlightenment generally; the latter by Marxists, fascists, technologists

and scientists who see the universe as “deterministic”. The infirmity that is caused by,

! Antoinette (personal communication, 1 August 2008) suggested I think of my task as
be1ng ‘to provoke” in the sense of calling forth.
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focusing on one or the other reveals the inadequacy of unidirectional thought. The ’bridge
between these is potentiztlly best achieved by systems thinkers who éccept the causal bi-
directiohality ;Jetweenf us and the systems within which V\;e afe nestéd asa fi;st premise
underlyiﬁg any framework of ‘understanding. Isay “pofentially” because m(;st systems
thinking does not rgally promote the kind of radical flexibility of thought between~ self
and context, and generaII); fall back on one br the other as a‘n‘ eventual, if not ’expli_citly

\

stated,/vmeta—assumptior}.
| 15. , |
‘Language speaks through us’ as we speak through language. We can choose a
particular writing style on the basis of how we perceive it to transform us. What does this
mean? Between us and our worlds lies the eternal paradox which defines humans, and

. once again appears before us as a problem that we need to somehow solve: we are always

[
’

both free and unfree; autonomous choosers condemned by our linguisticity and

“historicity. Perhaps this is the fate for all beings on Earth, ,thou'gh it is ours alone,to kno’yvv
it, and to live this pﬁrqdox that becomes inpréasingly libefating and oppressive the more
we think about it. But lé’tfs just t?,ké it as a fact now, i.e. that there is at least the
unshakeable appearance of bidirectionality at the root of our continﬁal ‘becoming’, and
let’s leave the task of describing the particular nature of this relation fo another. For now,
let’s assume as our working hypothesi;s; that our historicity creatés (;ur decisions and vice
versa. For the ta;k of ‘becoming ecological’, Qe can workb from either angle: 1) directly

' choose, fﬁlly embracing ﬁle sense of age’hc’y inscribéd in our grammatical ’constr‘uctions,
using pre-existing and pre-a\;ailable given world structures to achieve given aims (which

. we may also accept as historically conditioned, if we wﬁsh), or 2) re-form our language so

that subsequent history unfolds differently.

16. ' '
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, .
Those who claim that everything has been mediated by language and that .

concepts such as “nature” are therefore “socially constructed”, speak as though it is
impossible to find anything that has not been in some way “humanized” (Blithdorn, 2000,
is an example of this). |
- If we érarit for a moment that tliis is the case, we are at least eilcouraged to admit,
i)vhen we think about our ‘relationship to language, that it was notus who ohose to
~ construct grainmat in this or that way, it was not us who decided that a concept such as
“nature” shoultl exist, and exist as something that is thought of as Oth'er (i-e., conceived -
as something not Wholly conceivable); indeed it was not us who birthed the Very
possibility of language, society, or the elusive dance between “culture” and “nature” in
the first place. RatHer, all of these apparently human projections are in fact projected onto
us —isomorphic with the old existential dileinma: ‘we are condemned to be free’. What it
also means is, that at oui very core there is a deep wilderness, an Other that “we” are in

relationship With, can revere or fear or ignore, but ean never understand.
17.

I expect that, should my p'aper “succeed” pedagogically, various discussions will
arise. One of these would be the rdebate as to when it is acceptable to do something
“unecological” for the long-term goal of being ecological. This would surface out of
peOpie’s rejeetions of my positioil concerning “means” and “ends”. If others reach
. different conclusions, so be it: what is crucial is‘that tbe debate about the issue be brought
into the openand that we collectively begin confronting the academic prejlidice that
favours ends over means. On the oth‘c‘:r hand’, a failure Woulci above all mean that its

influence be confined to debate, as my irrepressible drive is to connect thought with

action and to share this reunification. Such a response would be more tragic to me than
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no response at all. ' ' . ' .

o 18.

Scheurich (1996) criticizes Lather (1991) and others’ attachment to forms of
validity that dualize, by creaﬁng a group that is vaiid\("in her case, “sufficiently”
enianci_patory) and a gﬁ)up that is “invalid”. He connects fhis tendency to what Foucault
calls “regularity”” and to Nietzsche’é insistence that a “will to power” fuels Western
production of knowledge. What can I say hére about “eég)logiéal validity”? Does it fit

into those postpositivist types that he claims have not distanced themselves far enough
. ,

from classic, empirical science, and its tendency to control?
I do not think it is necessary to even use the words “ecological validity”, though
they may serve as useful metaphors for tracing out ecological inquiry. However, in the

preceding pages, I wrote some ideas about what it might mean to “be ecological” (Béok

i
i

I, 7). I asked myself, “is it a “substantial” step?”, which itself poses the regulative and

hegemonic dualism he speaks of —maybe. If I Only claim to use this sort of eithér[or logic

‘

to propel myself towards new ways of living and feaching, and not to assess others, then '

in th}t ways is this term hegemonic? I do, of ‘course, think that others should establish
—Working definitions of what it means to become ecological in their contexts as well, but I
am incapable of spéaking of what forms those thoughts will take. Scheurich’s
“multiplicity” corresponds;vith the ecological need toﬁ create.“bioregional”, or “ldcally—
appropriate” knowledge constructio’ns. My comments 'o,n the writing of othérs, and their
comments on mine (at least with r;:sli)ect to such ecological considerations), can onl)}
serve to suggest or broaden pefspeictives —ﬁot to dis;:redit. 'fhe “éollaborzitive” nature ‘of

inquiry becomes a~longer term strategy then what typically concerns action researchers,

" who are chiefly interested in the collectively that occurs within the borders of a given
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| study.

BOOK III.
April, 2008
| 1.

Ends justif} the means- and even iﬁ this great issue, which is probably the greatest
puzzle ahf;ad of us on our path toward eco-logical living, the “prisoner’s dil’\émma""
- emerges agaﬁn as our vchiefhchaller;ge3 2, If all scholars chose to unanimously abandon
‘ ‘unsustainable practices, (;:lcad‘emia would blossom forfh in new directior;s, and the
‘ “saérifices” or “‘consiraints” Wé made kon oﬁr (short-term) ability to know would écarcely ‘
be suffg:red. ’However, as long as there are some, W}'IO feél theif articulable mesSége is of |
suc‘:vh importgnce; that it cal;"‘make up for” the short-term damagé it has caused, perhaps in
their view by providing-a “key” to the future —then academics who wish to carve out this
new‘path of living are at a “disadyantage”; The “seriOusnéss” of such a work would still,
in such a scenario, be gauged against those who argue their theses according to pre-
ecological epistemolo.gi‘c’al and methodological modes. And siﬁce the predOfninaht
cohéem of these scholars is to win 10gical jousting matches, the rhetorical push of their

arguments will probably keep academia thoroughly pre-ecological for some time to

“come.

32 There are several different versions of the “prisoner’s dilemma”, discovered in 1950,
by Dresher and Flood of the RAND Corporation (Hofstader, 1985, p. 715). The basic -
idea is like this: you and an accomplice have each been thrown into separate jail cells and
_cannot communicate together. The prosecutor offers you each a deal in private: if you
both claim innocence, you will both get 2 years in jail. If you admit guilt and help
prosecute your accomplice, you’ll get out free, while your accomplice will get 5 years.
But, if both people admit to the crime, each of you will get 4 years. What do you do?
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A marriage of “means” and “ends” — Each time I reflect on the actual or .
potential outcomes of my actions in my quest to “be my ethics”, what am I in fact doing?

. . . i

Sometimes I begin to percei\ie some longer-term effects of an intended outcome and, by
;ac'commodating this new knowledgé, begin to act\towards these effects as a néw end. In
‘other words, 1 recognize that what I had thoug‘htv of fprniaily as an “eiid” was actually but
a “means” towards some other end. Other times, I might begin to recognize that tiie
“means” which I have’been using to achieve a given “end” are themselves the sources of -
effects reaching far beyond‘ the scope of niy intende‘d goal. In such instances, I must
modify my “means” so that they align better with my desired ends. Since “time” is
conceived as‘n(v)n—ending in the first situation, and infinitely divisible in the second, this

" reveals an irreconcilable divide between the finiteness of human goals and the
unboundedness of temporality. Such reflections may lead us to see that every possible

instant is always both a potential “means” and “end” ;confronting the metaphysical

dualism that has formatted our conscience and our ethics for centuries:

3.
What seems a most cherished goal in academia is that of establishing one’s

| individuality —and to show how this individuality came from, and yet goes beyond that of

all other thinkers previously concerned with similar fhings. Perhaps for the same reason
that Chomsky (1986) showed that there are infinite number of utterable sentences- the

“generative grammar” of our own language guarantees that there will be a limitless

A

number of positions, differing in degrees, or shade, or hue —so that those needing this

~

type of uniqueness are virtually guaranteed of it, givén‘that they have enough endurance

for the task. However, there is an even better reason to seek. particularity than that of

creating one’s identity: our thbught should be individualized by our bioregional contexts.
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This already necessarily occuré, as we see in the diversity of languages, religions,
farmiﬁg practices, etc. However, and this trend has been going on: sipce long before the
era of se-ealled “globalization”, the opposite push te standz;rdi;e thought (and behaviour)
across g’reafer expgnses of spece has also been occurring. Within the “fact” of language -
itself, with, on the one hzind, its. words re—enforcing the appearance of generalized
meanings acrc;ss time and space (and hence fhe foundations for the appearance of
linguistic communication and understanding) and, on the other the continually
splintering, realigning nature of meaning, we see these two forces in persistent, dyhamie

| tension. Thus, the goal of becoming bioregional is not realizable completely, indicating
that “bio-,regional” is itself an idealized (and hence not biol-regional): concept _which
/cannot exist in its pure state for those who have learning, memory, or symbols (all of
which are shortcuts where we impose the pattern of another time and place onto the
present)'. That being said, the movement towards bioregionalism seems to me the required |
historical shift to remedy our ecological iinbeiance. But how do we (or should we) avoid
ushering in the misunderstanding, potential intolerances and disunion that arises through
re-tribalization (and which is a part of academic bickering as-well)?

| 4.
I have haa several strong urges ;ecently, as my page notes are becoming lengthy

and unruly, ;0 amalgamate what I’ve got so far oq. the computer. It virtually felt‘ like

| homesiekﬁess. I almost began’doing it yesterday, when, in a fantasltical fét of
technological nostalgia, I thought about how clear and organized the progression of my
thc;ught eould become, how meeh more ;;olished and appealing I eould make my words

and sentences, and how much fresher my perspective on where to go from here could be.:

‘Then, I remembered the second draft of my grandfathers’ incomplete manuscript, his
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commentary bp Ibnu ‘l-Arabi’s Sufi text, The Bezels of Pure Wisdomt33,rthat I-had been
reading during the summer of 2007. .Hé had handwrittén ;he first draft, and from that he
compiled a second one, which he had typed on a typewriter, and annotatffd with
additional handwrittenpomménts in the margins. Drafts in tﬁis era were of such a
different affair than they are now. I feel completely untrain‘ed for the taSk, ﬁaving Lised
cbmputers for essay writing since high school. Neverthelgss, a noteboék was given to me
durihg a rhéeting the day before yesterday, which I envision ‘is- apéropriate for my second
itération (and whatever ¢xacﬂy it is that T end up “allowfng” myself to do at that point).
The joumey back to rriy real home réquires courage. What I lack in experighceilimust

supplant with resolve.

5.
~ Ttis difficult to imagine that those reading this thesis will not expect me to make
~ some sort of assressmént eventually as to v;/hethef my research has been “environmental
education”. Suﬁpose I sﬁy that it hasn’t been adequately so, then doesn’t this mean me
“thesi s writing”-is not complete yet because that very assessment means I have realinzed
“other steps I should take? Suppose instead that I eventually find the entire task - |
I unattaiqabie —in this case, why did I even bother finishing it, caressing in all my final-
,_touChes into a work I knew was against life? -

Or, suppose I say that I have succeeded (that I have let mygelf believe in é}
concept called “ecological success”) —isn’t that precisely the kind of complacency and
self—satis,faCtioh‘ that I have beén fighting againsf?

, Aqd yet, I have already cdncluded that others will not be able to properly assess

how “ecological” I havé been, their living in different bioregional contexts. I myself may

33 Written as the Fusu'su’l,—hikam,&..unpublished text by A.E. Affifi.
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'

- not be able to assess such things either —what I once was, I am no longer. So perhaps the

v

question as to whether or not I have succeeded is the Wrong one. But what is the “right”

one? : ,

6.

Twin boys, discussing how we should live, fell into dispute. Ih an attempt fo‘ -
resolve it, they sought knowledge from the voice of the forest, to which they pled. ﬁe
first one askeyd:v “Why must a term be defined once innoduged? I realize that this practice
encourages critics to pick apart unreasonable or lavish use;gé, and it also allows the writer /
to perhaps shed some of the reader’é preconceptions. I also realize that for the researcher,
it ailows a framework with which to recast 0the¥ phen(;mena, e{nd is therefore a
generative e{ctivity. It may also‘ display some sort of “intellectual honesty”: the clearer a |
con’cept is defin_ed, the less likely the author is able to come ba‘ck\\ aft‘e‘rk criticism and dveny

 that that was whaf he or she really meant. But, Having ;aid all this, I also know that no
concept&remainé static over time, 50 it is alréady artificial to suppose that a thesis should
+ require such constandy. This constancy means that the paper hgs become “aterﬁporal”- it

is trying to crush the specificity of each changing', moment into something that has

-

29

durétion— and so may be thought of as ‘ecdlogically dishoneét.
But before the férést had a chance to reply, the second one broke out: “And yet, is-

learning, which all anirr}als an/d plants can be said to do, not a movement towards V

| generalization, to what the psychqlogists call creating “schéinas” '—-’and therefore no

‘different in kind from coﬁcepts, ,with their orderly b/ehavioﬁr? Nicheé, without‘ Which no

“ecosystem” could be said to exist, are in part the very pre’dictability that life displays and

also comes to expect. Could an ecosystem even form without schemas? What makes

/ \

words so different? Couldn’t it even be said that the open-endedness of language, with its

[



63

capacity to generate ever-new conceptual poséibilities, holds for us the 'pr'omise of truly

letting “each changing moment” be what it is? In this case, are we out of sync, not

because our words are 00 sluggish, but because they evolve too fast?”

7.

People are now acpustémed to state their genetic and SOCial‘ context when writ’ing
“progressive” research. But instead of sifnply hearing that someone is a “White, middle-
class, héterovsexual, female,” isn’t there contextual information that is perhapé even more
relevant? How about: “I took three airplane flights, fueled my reséarc;h with plantation
coffee, at times valued my research more than my éhildren, etc.” This information would
lay bare the social and environmental costs of the research, as opposed to bqing a mere
, invitatioh for re.;lders t(‘)fcategori_ze us according to the very same concepts that we (and
the poétsuucturalists) are seeking to dejessentialize. And such a ;‘laying bare” would

expose our contradictions to ourselves while inviting others to do the same.

: 8.

I would like to add a point to Scheurich’s (1956) associatibn between postmode\rn
and positivist conceptions of research validity. Pepper’s (1963) notion of “refutability” is
alive and well in both of these types bf Validity: even the po§tmodern researcher still
seems concefned with the need to outline under what conditions their work would fail -
he or she often prescribes the types of validity that they see as “relevant” to their stud)r',
and spend a great deal of time sho;Ning why this is so. I don’t see why “ecological
\)alidity”, if it éhould be allowed to exist, need follow this type of pfactice —at least f(;r the
- present s;udy. Instead, and in keeping with the great works of art and thought, “ecological

validity” (and, though they aren’t really separable, “educational validity”’) needs no
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. argument: such works will be affirmed by how they interact in the world. Only its

v

outceme is a condition qf refutabilirjr.‘
: N
5 : 9.

Since “thesis Writing” is an educational activrty, it is also an aesthetic, 6ne -
~ because we are concerned with how it sﬁrs, with how it ‘;means” non—textually. Our
writing style evokes such meaning on'levels we are often unaware. Referencing by
putring the author’s last narme and a date in parantheses, as is required by the APA, has a
type ,of aesthetic different from footrnotes (and different agarn from earlier writers who
simply mentioned the author’s hame, and let the dedicated reader go and find where and

what book it was in). APA requirements, for example, force us-to know what date an idea

was published as soon as we have read it. This fact alone is not without consequences in

that it gradually constructs a linear, historical presentation of “the field”, but it also
propels scholars into a race to be the “first one” to say something. In any case, the
“number also suggests precision (which is compounded often endugh with page references

as well), and the lesson that such precision is of sotne urgency, as it was allowed to break

the flow and continuit)'/ of the sentences it was inserted into. But what am I saying? This

i
’

type of referencing does something much more transformative that simply “breaking the
. flow” —rather, it changes the ﬂow entirely ae trained scholars lbegin to tnink their
sentences out ahead of time rn ways that are APA-positive (while novice ones restructure
them retrospectively). | o

And while breaking with thesel(extremely recent) tréditions is itself
“poststrnctnralist”, I will not pursue. sUch;an activity on that account alone (since there

are a great number of “structures” that have evelved culturally and linguistically for

[} .
important reasons). What I should engage in, however, is an analysis of how such
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structures are e'md are not “ecological”, ﬁow they aesthetically help or hinder my”
environmental ed\ﬁcation curriculum, and how these two factors are related to one another
* by virtue of the very form the content of Whét Ido takes. In the meantime, I will abandon |
this form of referencing. From this page onwards, the aﬁthérs I ci‘;‘e will be refercnéed iﬁ

'

detail in an Appendix found at the end of the work.

s

10.

Perhaps, along with a qualitative researcher’s disclosure of his or her race, gendér,

and sexual identity, the scholar could also briefly mention authors or artists that touched

, N

- on him or her in'the past, but which are not cited in the present work. For exafnple, I was,

at 0{16 tirpe or another in my Iife, drawn to. Dostdyevéky, Lewis Carroll, Lynn Mgréulis,
Bill Mollison, Sartre, Michael Ondaatje, Darwin, Aldous Huxley, Spinoza, Kant, Dr.
Seuss, Mae Wan Ho, Leonard Cohen, Douglas HofStader. .. E;(en though it is from his
so-called “Early Pcr'iods’, I find Beethoven’s Pathétique sonata in its’ entirety quite\ \
brilliant“.

I Cannot tell y(;u, except by,conStruqting a story, how any of these people
contributed té the words I am writing now, though I feel confident ;hat their affect is
foundational to my thought today. However, from the point their ;vorks directly affected

- me for the first time to the pfesent moment, their influence “went subconscious”
somewhere along the way and thus the“manner in Which fhey operate in msl mental
ecésystem is not accessible in the same way that more-recent writers have been. In this
lvatte? caéé,'the ipﬂuence is recallable but more su'perficial —or r?ther, recallable because it
is more superficiall- so, for exainple, I can cite Lather or Bowe;rs and perhap"s even find
some ways of connecting their ideas together through the thought of Ai)ram, but I will

still not know in my building what influenced me to be interested in these authors, what
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fnadc me cﬁoose precisely this aspect of Lather’s work to comment on or to connect to
Bowers, or what caused me to interpret‘ them in this and not that way. But these factors
are th; foundation ,of the edifice, which would be fictional if erectedl as though they didn’t
exist ~but which equally so cannot be accounted for without fiction.
1. . |

Between the ages of 24 and 30, I gave up. writihg. I do not know my ‘rea)l
f;rcasons” for doing this, but two thoughts kept coming to mind throughout thié period:
1) what right did T have to sacrifice thiS paper, this ink, this eleétricity, etc., for my
thoughts? 2) how could thé effect of writing possibly be beneficial for my mind —whc?n it
forces me to visit thoughts and thought-patterns ét a tempé, fatio, and ‘manner I would not

do without it?**

7

~

I also essentially gave up drawing and painting as well ufing this time, largely
for what I considered to be “ecological reasons”. I would only permit expression through
medja such as body language, conversations and musical instruments, all of which did

not require a constant input of resources to fuel their development.

12;
I “decided” to start wriﬁng again when 1 d¢cided to pursué a Masters thesis. I let.
mjself believe that the “ends would justify the means”. And, after a year of delibera(tion I
fihally allowed myself to begin dabbling in watéréolours (which, I cohcluded was the

least destructive of the various painting media —some of the pigmerits are at least from

common natural sources). I compromised my eco-logical position that art of the future. .

** July note: I felt then that there is a process of natural selection that is continually
. operating, weeding out ideas and thoughts, through a continual feedback relationship'
between my inner and outer worlds. Writing, I concluded, selectively chooses items of
the former and magmfles them at the expense of the latter. :



'
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should only be made from locally-available, easily-renewable materials that I have
prO(luced myself (sucll as blue ink from indigo, etc. (notvyithstanding the socio-economic
problems caused by the comme‘rcialization of indigo in the 19™ Century))_. What right do
I have tov!be eco-illogical liere? The trutli is: none; and the fact that I took a step away
from sustainability to write this thesis often feels indefensible. I am still at a loss about
how to“ handle this issue -I haye been on the veige of concluding that I shouldn’t be
yvriting any longer and abandoning itualto.gether. But I am also driven by tlie hypccritical,
yet incessant feeling that this Wcrk is necessary; lthat if I succeed, what I am trying to do
really would be pedagogically transformative. Doubtless, however, legions of other
envitonmental education qresearchers share these convictions as regards their oyvn work

too, and so I re-ask (in light of our collective failure to transform) what gives me —or you

—the right?

13.
Perhaps we can look at this p{roblem in a different light: we know that both
species and écosystems adapt and that they have adapted to “deal” with our technologies
in the past. What prevents adaptation is the rate olf increase of, and rate of change in the
type of technologies we usé. If coniputeis were distributed within the human populaticn
in such a way that it was unnecessary for every household to own one, and if they were
assembled andy designed in such a way that their harwaie antl software were not
requiring continuqus upgrading, then it is possible that the overall effect computers have
on human behaviour reaches a steady state —thereby giving the Vrest of nature (maybe) tlie
chance to catch up. The Marxist credo, that technology is neither good cr bad, but
~ becomes one or the other depending on how it is used miéht contain some truth if we re-

t

conceive this “how” as referring to factors such as duration and intensity of use (rather
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1

than intention) —but dialectical materialism did not have the ecological underpinnings to

consider these possibilities.

| 14.
Writing this thesis causes me pangs of guilt from time to time. While I wrote that
ecology is an ontological issue first and foremost, I have phy}s‘ic\al responses telling me
that it is still ethical too.

Perhaps, to cleanse myself of the‘sin of this exp!oration, I could spend another 6
years after I finish this thesis not writing again. I don’t see why the poss,ibility of /
~ ““rainchecks” shouldn’t Be permitted. Were I to gro;v my own bamboo or i)ulpwood for
paper, there wQuld ‘surely _bé times when I didn’t have w‘riting m;lterial, and other “times
when I did. If1 plant‘ a couple ’treeé now, I’ll\see to it that I ;von’t start a dissertation until |
they are\harvestaﬁle. valyit what would I really have to say? Even if I grew my own papér \

next time, this fact alone would not permit me to conduct any old research. Would there

be any ecological point in continuing or refining this prelude in the “thesis format™?

15.

But even dissertations are rarely cited. Why spend all this time and energy oﬁ a
curricullinAn‘that will reach so fey& people? It is possible that there won’t be more than 15 A
people who will ever read this, and most of these woﬁ’t e;/en be “en;/ironmental
educ‘ation researchers” (at least by profession), who are the primafy t}arget35 fof my
education’. Fu"rther,k most of those 15 péople are my friends and family, Qh9 know rﬁe

well, and will probably j;uvst see this thesis as a natural and obvious extension of my

_ personality —without recognizing what exactly it is that I am trying to teach. A much

/

3] uly note: Military term, consider revising.

'
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m;)re “effective” route might be to prebar'e a paper for Environmental Edbgcation
Research or The Canadian Journal oflEnv?'ronmental Education’®.

But v;/hy dolI fhink it is my task to teach this lesson? There are probably a |
hundred environméntal écholars right now, all with much more academic experience and
clout than I ﬁave, in the process of ;eaching similar conclusions (I doh’t mean this in a
cultural-deterministic sense that arguments, such asb those citing the convergent
discoveries of calculus by Newton and Leibniz, assert. But the nqtion c‘)f‘“w_alking‘:the /
talk” has been ﬂoaiing about in our culture for centuriés and is a frequent debate among/st
\environr;lentalists. It ;vould bé surprising to me if no one tried to abply this to resea;ch, to
writing, fo living as a writer and researcher-). What do / hopé to gain by pushing this

Venﬁure forward? Yes! There is egoism there, there is a “will to power” —that is not

buried deeply underground even when I acknowledge it. But there is much more than that

1
'

too.
~ These twins —ecoism and egoisiﬁ- are they like Abel and Cain or are their
idenﬁties combinable? Bﬁt ’didn’t Cain fiﬁaily make Abei a part of himself only once he
had killed\him? So which ;)f the twins will eventually be Cain? /

And liétep! Aren’t they even the same v;ord? To make the “egé”, 1 need‘merely to
“voice” (as the lingﬁists call it) fhe letter “c”, which in effect means that I make the word
more internal (or that I make the “innerness” of the word loilder) -But ehough! How
deceiAtflrll of me to use poe;ry as an argument —~but isn’t lqgic also just an;)ther form of "

poetry? One that appéals to the aesthetics of “logicél types”?.

16.

36 Antoinette (personél communication, 16 May, 2008) asked r‘he why don’t I do that? I

- have thought about this question from time to time since I wrote this. But should I give
you a/the reason(s) why I haven’t? I don’t yet believe the reasons I have been giving
myself! a

N
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So long as T approach “thesis writing”” as a pedagogical vactivity, then I would say

that any “honest;’ rhove to convin,ce youK should be fair game®”. Eisner is known to have

famously proclaimed that a novel could be an education dissertation —but‘nov;I I am using

Stanford, the AERA, and his stature, as arguments -which is neithef artjstic nor honest.
17.

So, I‘ am writing this directly for about 15 people, perhaps as training, perhaps as
preparzz/tfeh, but it seems clear enough that those who are learning the most from my
curriculum are those around me day in and day out. I took almost a month off writing to
help build the bdy’s dofmitory, but: for the past week I have devoted myself, almost |
completely to the t{hesis. We have some new workers and, frem their point of view, I
surely appear as an absent “boss”, s,itfing in my office (hut) doing office stuff, while they
are labouring in the dirt and rain. Occasionally, I descend to make a tour of the grounds,

. inspect the progress at the‘ reiormitory and the compost toilets, and comment on the work
. being done. Were 1 not w‘riting this thesis, I would be more engaged with them and the .

o

project would be much more e011aboratiye.

37 After sendmg this passage to Antoinette (personal commumcatlon 16 May,
2008) asked me: “education as rhetoric'rather than educare”? When 1 initially prepared
this draft, I revised this paragraph so that it did not include this wording. However, 1
eventually decided to keep it, partially as an invitation to you all to consider how often
outcome-based education still plays a part in your thoughts. Can it, -or should it- be
banished completely? I prefer to recognize it as a thought process that will continue to
" play a part in all of our thinking, but one that is ultimately just as unsustainable as its
opposite (which Summerhill showed). Instead of settling on a foundational pedagogical
framework, T am accepting that I oscillate between an indefinite and changing number of
ways of conceiving my relationship with others. However; any attempt to try and grasp
- this movement is itself bound to be, with its specific tempo and flavour, just another
conception in time.
Responding to this Rick added this point (R: Kool, personal correspondence,
August 26, 2008): “A teacher is all about convincing, even at the best convincing
someone about the importance of the investigations .inasmuch as a teachers job is, in my
opinion, to help to reveal things that are hidden, part of the job too is to convince a
“student that there are things that are hidden from their view (and recognizing that there
are things hidden from the teachers view too)”. \

'
3



71

\

Thus, “thesis writing” can be non-eeplogical in the wyay that it, as an activity,
iakes away from time that coulci be spent involved in regenerative, social and ecological
activities. Hoi;v many hectares of fores‘t‘might I have sa‘ved‘ from Vietnamese rubber
plantations that are spreading across Southern, Laos if I had spent more time fundraising
to buy land and develop a project to manage it within our-.community? Or, what
“campaign could I have continue(i against the development of genetically mociified ‘
organisms (whieh, I mnst \say was almost the issue that consumed the first five years of
rny “twenties”) if 1 had not taken time for this introspeciion?’

But, from another angle, this concern is immaterial, perhaps ringing of the
metaphysics of “scientism”, with it’s assumption that a “most effective” ectivity exists —,
when in fact it might be that we are sirnpiy immersed in situations, not entirely of our
choosing, but whicli »We can improve throuéh sensitivity and dedication. To answer an
earlier question (from this angle): I will continue the thesis because I began it, it is only
i‘rom being immersed in living in this situation that I can fully realize the difficnlties in
“thesis writing”./

The first thing I could do is talk to the workers (why am I using that term? In Lao
language, I only ever call them my brothers and sisters?), explain why I need to be sitting

1

up here in my hut, and why I feel guilty about it.

i

18.

I took a couple days\ off writing to read the first half of The Moral Life of Schools,

-

" by Jackson, Boostrom‘, and Hansen. There are many points of intersection between their
_project and mine —starting with their writing methodology, with which they sought “to
enact in [their] own writing the same kinds of reflective processes that the book as a

N

whole seeks to encourage in its readers”. In other words; the authors recognize the
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pedagogical nature of their text, and attempt to enact its curriculum.

The book is predominantly concerned with the moral nature that is continually

‘

expressed, for the most part unintentionally by téachers and their activities, and which is

summed up evocatively in the Emerson quote that they are fond of repeating: “Character
teaches above our willls.ll\\/len imagine that they cdmmuniéate their virtue or vi\ce only by
overt actions, and do not see that \}irtﬁe or vice emit a breath every moment.”

Howeyer, despite their awareness and intention to make their text pedagogical by
doing the kind of thinking they want toyteach others, their mbdeling misses‘it‘s rg:quired
depth on one crucial fact: it shows us how to identify f"expressed morality” in others, not
in our own self. To show this, the authors would have had to .examine the ‘fvirtlies and-

7 vices” continually emitted in their own text. It is this reflexivity that I hope V;/ill separate
my préject from theirs.

They provide a “solutiqn” to my previous dilemma of /whét to analyze (see Book
11, 8), w’h‘ich has i)een plaguing Iﬁy conscience since the start. If we indeed contiﬁuously
proj ect é morality, within which I am including an envirbnmental attitude, then how can
we know what tb cast our eyes upon? To answer fhis question, they intfoduce the
language of Umberto Eco, stating that ubiquitous phenomena like “morality” are open
because they are multi-layered and there is always more that can be said about any given

situation. By observing the teacher, we can gain insights into what they express and its

'
1

mgral 'significanc"e, but by talking about it further, or by haviné other obseﬁers observe
fhe same or different evénts, we caﬁ always gain riéher perspectives. ‘

I can look at the “environmental attitudes™ projected by agiother person énd will
therefore gleén different insighté from yov':l. When our insights are contradictory, it does
not mean that one of us is “wrong”; rather, it may simply be that environmental attitud‘es

are complex and contradictory affairs. In any case, our two perspectives do not ncgaté

v



one another in ghy simple sense — rather, they complement each other in a way that adds
ipformation, and which isb described in Batesoh’s chapter, “Multiple Versions of the
World”. What all this means is that for these authors it 'doesn’t really mgtter what we
choose to focus uponf what anyone obser\{es isa valid and mean'ingfuljlayer.

However, when I choose to observe myself, and the enVironﬁental attitude I emit
.with evefy breath, two things occur in parallel.‘On the one haﬁd, Iintroduce a perspective
(that you, my reader; will hopefuily complement as yo‘u read\this), an interprefation that.
~provides\ insight into.aspects of myself that I iney not have realiied prior to piltting on
this lens. As a “first order” affair, my activity makes meaning, trains my self to delve
deeper, and (hopefqlly) teaches \you too —and is thus a modified form o} what these
authors are engaged with in The Moral Life of Schools. But. .. the fact that I am analyzing'
my own actions and writing abdut‘ their ecological significance means that what I choose
fo write abo\ut‘ also projects or emits an environmental attitude and' sol Wiil have‘ to
examine‘this on 2.1' “second order” as well (and I guess I ha;fe been). The authors admit
that f‘weiéhing the moral significance of every ,aet would} consume so mech energy that -
we vceuld not’v get on with other things we might want to do” —ﬁowever, what we choose to
pay‘attention to, and what we choose to ignore’is perhape doubly ‘signif}cant. Their ,

solution does not necessarily apply to self-analysis.

. BOOKV.
End of April,’ 2008.
1.
After making the “decieioﬁ” to ’I;lake do with whateVer resources 1 have with me —

to accept this constraint as my ethical limitation on research, as the rhyming pattern that

will draw out creativity, I opened up the most recent addition of The SAGE Handbook of
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Qualitative Research. I had pdrchased fhis book online in Canada, back when I thought
that befng thordugh with respé_ct to the literature was more important that living bio-
| regionally; In fact, during this brief’ time ba:ck‘in my hometown, I sﬁent several weeks -
ordering a great number of books from Abebooks (whidh I considered a more enlightened
choice) and, when necessary, Chapiers or Amazon. Each time I return back to Laos, I
essentiail;} ddubled my Wéi ght in books, and ha\;e now sdccessfully,architectufed my
\' locale so ‘thét it is a vast and luscious garden of foreign speciés. Of course, in spite of
doing this (and in spite of also ’ddwnloading Hundreds of jodrnal articles on various
subjects thatql perdeived as either directly or tangenﬁally related fo my research), I still
have access td just the s’mallest fr’activon df the field “out fhere”. A’dd, ds i'nevitably.
happens, whatever I choose to fead points my curiosify almost imrdediately to sources‘
oqtside of itself, perpetually f¢eding my insecurity, my feeling that I don’t yet know wﬁat

?

I need to. Or: th;1t my bioregion doesn’t have what I need.

Towards\the end of the book? I fouﬁd that interesting afticle by Richardson and St.
. | Pierre, endtled “Writing:df\ Method of Inqdiry'.” I was already’fdmiliar with Richardson’s

" CAP methodology and had cited her in rﬁy tl;ésis proposal. B‘ut this article seemed td

eQen more closely align itself Wdth £he way that my thesis had been pfoceeding. Later on,
I went to an Internet shop to see if Antoinette had emailed me baci( with comments abodt
some writing that I had scadned arid sent to her. While.l ;Vas there, I forgot abodt my vow
to not search for any more literature online, and decided to find some more drticles by St.
Pierre, who I had not heard of until that point. It st only after doWn10ading an article
from my univers.ity’s online library that I realiied Wﬁat I had done‘. |

But how hard-lined shodld I be about this matter? St. Pierre’s article is now (like

countless other ones I've downloaded but still not had a chance to carefully review) in a

bioregional “‘purgatory” of sorts —it is now saved in my computer, its abstract is now “in”
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rriy I;iind,’ but I haye nof yet let it info my mental or physical ecosy'sterr}. Should I?
Thére was ’something consumerist in m}; thoughtless' craving to acquire that

article, that zest of novelty, when I sﬁll ha.dn’t’ read that afticle in the SAGE handbook

carefully. There was also something lazy about it: Idid riot fulfill my desire for novelty

. by producing it myself. I feel like this _’mefthod‘of inquiry is like going‘ to the zoo—in a

brief périod of time, I can experience, in a tofally deconiextua“lized state, a small aspect of

a hundred different animals, wflen, to fully uﬁderstanding any one of them would take me

much longer than the Vspan of a lifetime —and even then, I would still never know what it

‘

is to be that animal.

A : o
From a pedagogical perspective, what does this action communicate: I wrote an

’
, .

email to Antoinette over a month ago, explaining that I wéuld prefer to discuss her

‘ Jresponses to my writings by telephone rather than email. However, since that pioint, I
have not called her an‘d have only continued to send emails. Filrthe;, I have not
‘communicatkgd my reasons for not following through with my own desires kdid I have

“reasons”? —Okay; I did not communicate my ac‘knowledgement that I was still using

\
' .

" emails).

38 This section was crossed off in my original notebook version.
. Y \



- Self A: But not everything needs to be overtly ecoloéical!
Self B: How so? |
‘Self A: There are meaningful experiences within the human situation where it is
inappropriate (and perhaps even unecological) to suggest, défend, articulafé, describe,
qugsﬁon, étc.’, the eco-logic of a particular experience. Inasmuch as fhére apbears the
current preésure to try to re-colour everything I do in an enizi‘ronmental gducation dress, I
r_n"fly be overcpmpensating in the way that‘ Lather suggests feminist;; sometimes need to

do. The explicit self-consciousness, or reflexivity, that drives autobiographical qualitative
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research also pulls me towards such overemphasis.

At times it seems‘ almost heretical for me to be continuaily discussing the
‘-relations of my self in my world. The nature of “being ecological” ofteh seems to me to
be above \all, something that should be tglked abqut ra(ely, because the Way of life which
i‘t‘calls fo; is sacred, and, like all things holy, also fragile. .

i

1 wrote in my thesis proposal that rﬁy goal was to relieve the incongruenée
between my intende({ and unintendea curricula. I wanted to “write ecblogically”, and
wrote about this, making that desire explicit. Until now, I have spent time struggling to
:pulvl apart yarious things .I have been doing to examine how’. they felate to my desire to
“be ecological”. I have b§:‘en éséuming until now that what I intend to teach is the same as
what T make expl\icit (though I did recognize that distinction'while writing the proposal).
Perhaps my goal should be refined (note: OQefuse of the word “goal”; itself ecologically
questionable) —to reducé the dissonance bEtween what I want to show and how I do it
may not e\;én require me to talk about what I am doing at all! But this literary teChﬁique
(of showing not telling) is probably more at odds with current academia fhan any of the
other issues I have raised so far. |

In the end,. even if futu;é résearch addresses some other intended end, as long as it
seeks to be f‘environmenteilly neutral;’ (assuming the role/of advocacy. to be temporary-or
at the very leas:t not a universal requiremen_t) then the research process can be conducted
in an eéologically approIV)r/iate’manner without this aspect ever being voiced. ‘
=Self A: No! There will always be the rare occasion which réquires articulation —
the tool by which we identify our slipping-z;wa); from ;cd-logic, hone ourselves back in,

A

and the tool with which we teach others also. Yes, the sacred cannot be heard through all

s

our chatter, but if we kéep completely silent.it will not be voiced at all.

Self B: Butisn’t it possible to imagine, at least in principle, a world where



78
ecological thinking haé become SO, intefnalized, ;hat we live “iﬁ balance” like the animals
and,\plants in natural communities;? Is it not just another anthropocentric line of thought
that presents this as an “impossibility”?

Self A: The qiiés/tion is more like this: how can we expect to live “in balancé” if
none of the other species dp? Destruction, cétastfoiahe and extinction ’a‘re phenomena that
aré npt only néturally occurring but probably even indispensable for the “ecological
balanée” of which you speak, Which is a statistically inféfred concept at best. To this, I
would say that living “in balance™ or “living ecologically” are as anthropomorphic as any
allegedly non-ecological ways of living. ‘ IR .

Self B: Be that as it may, as a human construction such a motto cduld just as
éasily be indis‘pensabl'e, for our Su_I'ViVldl as well as thth of oﬁr world’s e‘c‘os"ystems. It does

' seem odd now; dbf:sn’t it, that We'a'ppezir to ’have shifted positiohs! I ﬁow fiﬁd myself
- bulwarking the notion that we shoul’d use language when j'ust a moment ago it was you
who was defending its use! By why insist on consistencly here? Our issue has changed
and with it, our positidns. Well, then. Perhaps our goal is nét to live according to nature, _‘
but rather to construct a uniquely human way of letting nature continue. I am reminded bf
é quote:

“According to nature” you want to /ive? O you noble Stoics, what deceptive -
words these are! Imagine a being like nature, wasteful beyond measure,

A

indifferent beyond measure, without purposes and consideration, without mercy
and justice, fertile and desolate and uhcertain at the same time; imagine

indifference itself as a power —how could you live according to this indifference?
Living —is that precisély wanting to be other than that nature? Is not living —
estimating, preferring, being unjust, being limited, wanting to be different? [note:

Bateson: information is the “difference that makes a difference”] And supposing
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your imperatiV'e"‘liVé according to nature” meant at bottom as much as “living
according to life” —h0§v could you not do that? Why\ make a princi[;le of what you
yourselves are and must be? .
Self A: So you sée. This quote reininds me of another, fr‘om Leépold’s Sand
Country Almaﬁac:
I have read many definitions of what is a conservationist, and written not a few
myself, Eut I suspect thatrthe best one is wriftén not with a pen, but with an axe. It
is a matter of what a man thinks about while chopping, or ;)vhile dgcidiﬁg what to
chop. A coenservationist is one who is hurnbly aware:that with each stroke he is
writing his signatu;e on the face 0{ the land. Si‘g‘natures of céurse diffef, whether
" written with axe or pen, and this is as it should be.

_Ifind it disconcerting to analyze, ex post facto, the reaéons behind my own axe-
in-hand décisions. I find, first of ail that not all trees are creatéd free and equal. ‘
JWhere a white pine and a red bifch are crowding each other, I have an a priori
(bias;’I alWays cut the birch in favour of the pine.\Why?

Leé)pold’s ‘freasons” for such a bias are a combination of ecologically driven
choices and aésthetically guided observatioﬁs:
Under this pine will ultimdtely\ grow a trailing arbutﬁs, an Iﬁdian pipe, a pyrola, or
" atwin ﬂoweir, ,Whereas uﬁder the bifch a bottle gentian is‘a‘rv)‘out the best to Be
hoped for: In this pine a pileated woodpeckér will ultimately chisel out a nést; in
the pheh a hairy will have to suffice. In this pine the wind will sing for me in -
April, at ’which time the birc‘h is only rattling naked twigs.‘
Answering why he prefers one tree to the other by indicating what shrubs and
birds each of them hosts merély defers the questivon: why‘*doés he prefer pyrola to bott\ie

i

gentian?
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(more on this later).
Self B: Bioegalitarianism, ecological balance, anthropocentrism, ecocentrism, -

'

~ and bioregionalism too- what all these words have in common is that none of them can be
| livéd‘fﬁlly. They are all dead abstractions laced onto realit}; when they are not accepted as
: mefely particular schema whose truth dqes not exist outsi‘de of the partic,plar instance °

Withih wl;ich we enter into their “idéationﬁl grasp”. We will all sometimes be
"bioegalitarians (why not bé? There is something so beautiful and blessed m fccliqg its
‘truth!) and other times not be, and the transition betwee;n these states will be almost

seamless, quietly corresponding to the flow of thoughts and the world arbund us, to

which they stand in continilous relation. As much as it is the case that I am trying to

méve towards living an envir‘onmentai curriculum, I have to realize it as just that —a

‘/‘moviﬁg towards” that stakesyno claim upon what the ;;articular footstones along the path

will be. Perhalpé it is the flow bétween these different schemata fhat constitutes (the
concép;ual po;tion) of our mf:lody, and “consonance” re}ates to how well \t‘he‘ melody
moves with tl;e_world arounci it. But this view itself is now asserting itself as having

epistemblogical supremaby, and; as you will see, this is a fraudulg:nt \propping because

soon enough anew context will cause me to reﬂect\ somethigg other than it.

5.
I have a copy of Deleuze and Guattari’s Thousand Plateaus at my parents’ house

"in Canada. Were I to write this thesis in aﬁ “academically rigorous way”*, I would ha-ve
them rﬁail it to me because in it is both an explication and a demonstration of
“rhiéomatic” writing, a strategy sought to avoid such “epistemological suprefnécy”. ITam

¥

not fully comfortable with how I see this-metaphor being used, in part because rhizomes

 This “Academia” that keeps coming up is more like a mode of my self than an actual
external body. - ' ’ '

'
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tl;em;eIVes depend on “arbvorescent” structure\s to exist in the biological world, a fact that
has been ignored in what I’ ve read about the rhizematic nature of ideas. Nevertheless: I
am opting for an ove;all architecture to my thesis that may, ih some Ways, be non-
hiera;chical, which suggests I explore Deledze and ‘Guattari’s work. However, I already |
,know that rhi.‘zomatic thinking is definitionally intermiﬁable, and that enceAI have begun
reading their‘ text, twenty others will come into view as appearing completely
indispensable. ThllS,‘\A’Vl"lilC the ‘“tree of knowledge” may not be a tree at all, I choose fo
make my Verifure into it at least somewhat hierarchical according to the following
tentative criteria: 1) the most significant sources of knowledge are myself, and (the beople
and things*” in my im’mediate ‘surro.ur'ldings, 2) next are the books I physi‘cally have with
‘me, 3) next the books and articles I have in electronic form saved on my computer, 4)
next, the knowled'ge I could but haven’t yet accessed online or at reaehable libraries, 5)
next, the books I'wodld have to have mailed to me to read. v

I believe this progression loosely equates to the “embodied energy” (or
“embodied waste”’!) that my thesis might be said to contain. Rhizomatic thidking is

operative in my mind within this aborescent framework, as an organelle.

6.

A keywdrd search o}’n‘ my computer reveals the word ‘jrhizoma’tic” in 31
documents in confexts not related to agriculfure or fofestry (67 in total). If is a craving for
“the rhost”, whether it is the most authentic source, profoupd underdtanding, or rigorous
thesis, that has pitted my valuations against these local resources and towards those

which I do not have. And it is upon this feature, which my deep-seated impression of

~ academic requirements buttresses with my consumerist striving for novelty based on

“® Into which category did I include non-human life? .
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created insufficiency, that I hold with the greatest suspicion. And yet, I am still not
immune to its’ pull. I have a story about what happened"a,couple days ago.

| I remembered ah Aristotle quote which has great relevanc;e to my task at hand —
the one about how we become noble by doing noble acts, temperate through doing
| temperate écté, and brave thfodgh doing brave acts. By an éxtgnsion of this line of
thoﬁght, Tfelt I should resist my desire to fetch Nichomachean Ethics from the iﬁternet
* and become abstemious by doing abstemious acts, But, after mulling about it for several
flvays,,in a fit 0f~weakness I went to an Internet shop and dowleaded it. 'i“he whole
. process tbok less than a minu‘t‘e, so many would consider me daft to pfesume it in any
wéy beneficial to dény myself su"ch an important intellectual resource that “cost” so little
to acquir e‘ﬁ- And, I might be in gomplete acgoraance with thish if Aristotle’s book were
thé'only thing I felt I was missing. What I worry about is that my decision to download
this book will now se;t a precedencé, in a sense re-allowing me to develop my energy-
intensive, globalized rhizome. I still have not decided wh'ether\\or not I am going to read
his book. I asked fbr advice from Sophdv‘anh, my wife, explaining the problem in some

detail, and she sziid that I should. We talked about setting limits to the number of articles [

)

1 A few months ago, I went on the internet to find information about using lemongrass to
control erosion. There is a swidden field just above my hut that suffers from flash-
-flooding, which brings a soupy, brown stream of soil to the river every time it rains. The
concept of creating contour hedgerows does not exist here (except in my mind), although
lemongrass is commonly grown in gardens. I decided 'that spending twenty minutes
searching for how effective this particular plant is (I was guessing it might work based on
the type of root system it has) and the correct spacing of the initial planting, was “worth
it”. Actually, I didn’t decide this at all, T just did it from habit and it was only when I was
in the process of searching that I realized what I was doing —and quickly ]ustlfled it to
myself*': “although the computer probably has aluminum parts from an open-pit bauxite
mine, the computer is there at that internet café anyways —and besides, there is nothing
more important ecologically that the protection of the soil, each inch of which takes
nature hundreds of years to make.” The truth is, my use of the computer in this situation
could have been more beneficial than it was destructive, if I frame it in that way. But the
problem is this: even if everyone has their own reasons for using computers, each on their
own are earnestly for some social good, the inéscapable fact remains that collectively, all
of these individual actors destroy. This is the face of the prisoner’s dilemma.

;



download instead of rejecting future, 'downloading cornpletely, and I decided thjs
probably had merits over not doing so. ﬁuture articles would have to be considered on a
case-by-case basis.

7. | | , ’

It is interesting how easily a metaphor can spread across the intellectual
landscape, not unlike Imperata cylindrica, whose irnpenetrable thicket of rhizomes has
prevented the regrowth of millions of nectares of tropical forest worldwide. And here too, -

- the décentered ‘weedin’ess of rhizomatic thinking does not permit thought to -take root and
_develop in any one place, overtuming one type of hierarchy with another, less wvisible,
subterranean one. The “rhizome” was taken up, after Deleuze, by. Lather,f who, with a
long iist of followers, shifted its’ rneaning into something scarcely appearing a
“rhizomatic systern”. Lathyer eventuall); grew “rhizomatic val1d1ty out of this, whrch in
an almost ironically. clonal manner, 1 contrnually see described as “when a text presents
rnultiple voices deﬁning the situation differently” (Reason 2001, see also Denzin, 1994,
and Gough et al., %b0342)43. While their manner may be rhizomatic, their definition of
rhizomatic tlalidity seems far from it. It is the nature of rhizomatic propagation that it be
clonal, rnonocﬁltural, presenting a single genetic “‘voice”, so to speak. What it eould'be is
that another inappropriate metaphor has been seleeted and ‘has spread “rhizomatically”
remindrng us of what Gregory Bateson pointed out: “There is an ecology of bad ideas,

just as there is an ecology of weeds”.

If we were to select an organism or part of an organism as a metaphor for the

*2 In this case, I believe that it is important to see the. 11st of 1nﬂuent1al authors using thls
definition, so I have kept APA style referencing. :

3 Incidentally, I can’t find (at least in the four articles I have by Lather in my computer)
any description of thizomatic validity as such.
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gro‘wth of knowledge, it seems to me much more“ sensible to"choos“e Rhizobium.
Rhizobiym is a genus of nitr{ogeni-fixing bacteria that form synergistic refationships ;’vith
'certéiri legu‘min'ous species by infecting théir roots. A metaphdr for the growth of
knowledge of such a sdrt would empha;size the importance of collectivity between
different modes of knowledgé (but also, tée‘tween different species and kingdoms).
Moreover, it W(y)uld/rdraw z‘ltténtion.to the ecologically fegenerative attributes of living
‘knowledge (becausg nitrogénjfixation is necessary for soil regeneratibﬁ, which is why all
terrestrial ecosystems have some leguminous tree or shrub growing {n them, and why
degraded soils tend to ha\;e even more of tﬁem. The heavily dist’urbed soils of our school
- site are infested with Mimosa pudica,/which, by pairing up with Rhizobium, can produce
the fnissing nitrogen r;ecessary for their own survival, while in the ldng-term,
reintroduciI;g nitrogen stores into the system és abi-product (which thereby optimizes the
conditions for other plants to grow)). |

Howg:ver, I am skeptical of such a metaphor as well. I would be more willing to
stick (for now) with the original “tré:e of knowledge” image‘ SO long as we réqognize that -
the boundaries around yvhich we define “‘tree”, however compelling tﬁey may appear
fhrough our‘» visual perception, are gomplctely misleading. The “tree” is no't an -,
independent unit, because it can only exist when paifed with‘ certain animals th\a'g help"
dispérse its seeds; mycorrhizae that help it sOufce' out soil nutrients; soil flora and fauna
that make the soil; other trees, some of which (such‘ as leguminous ones) provide it with
nutrients miﬁed from the air, etc. If hierarchies do indeed exist in ‘specific locéles, they |
are not independent ones. The “tree of 'knowledge” appears artificially separaited f;ém its
context. | ‘-

~ The fact that the growth of knowledge is fueled by increasing food, energy, and

S
\

material requirements, which, unlike the resources mined by trees, are not recycled back
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into the system, means that the gfowth of knowledge generally follows tlie same “growth
without bounds” progression that human dgVelOpmeht does at large44. This is not
surprising,.conéideﬁng these irllputs are not prevalent iﬁ th¢ mletaphofs we choose to
describe our knowiedge, which, as We well kno;v now, not only describes but inscribes
patterns Qf behaviour.

| 9.

When I spent this morning pulling out Nya Haew Mu (Cyperus rotundus) grass
out of my garden, I began thinking again about rhizome;. This “weed”, which I\admit isa
disrespectful Word considering it does hélp control erosion on some steep slopes and even
' ’has some meﬁicinal value for kidney stones, spreads prolificaliy across areas whose soil

~is not kept well coveréd. It destroys local biodiversity, not merely thiough crowdiﬁg out-
its‘\neighbours:(which it does do acimirably well), but élsb through producing
?llel'ochemicals that chemically hinder their growth. It spreads by seed, but its prime
means is vegétatively (thizomatically) in farms, where the stalks are usually kept from
seeding through weed cutting. |

The first thought that caﬁle to my mind was that some knowledge does indeed

!

spread rhizomatically. However, so do many other things, such fundamentalism and-

# Rick Kool (personal correspondence, August 26, 2008) asked: “isn’t knowledge being
recycled back into the system all the time, for good or for harm?” I agree, but the food,
energy, and material requirements to produce that knowledge are not.

In-addition, I had originally written here that the growth of modern societies was
cancerous (and along with it, the growth of knowledge), to which Rick commented: “I
hate it when we use negative biological or medical metaphors for aspects of people or
groups of people that we don’t like. The Nazi’s did it, the Hutus did it against the Tutsi in
- Rwanda...” My knee-jerk reaction was to promptly erase this metaphor. But last night,
while trying to fall asleep, I got thinking: is not the limitless replication of cancer cells,
with its increasing demand on resources, within a finite body really like our behaviour
after all? The Nazis and the Hutus used metaphor to separate groups within the
population into “Good” and “Bad”. As long as I consider myself and everyone else a part
of the problem, perhaps it avoids the rhetorical evil Rick is alluding to. However,
comparing us to a disease which is generally thought of as terminal may have the
debilitating effect of immobilizing our sense of agency, serving as a mechanism to ensure
a self-fulfilling prophesy. ' ) )



S 86
multinatioﬁai brands. I realized that the arguments p;t out in favoﬁr of rhizomatic ways
of conceiving “kno&le&ge” and againsf its competitors, such as arborescent concepFions,
were themselves mental alleloconceptuals, if 1 may be allowed the play on words.

- We might even say fhat the original “tree of knowledge” metaphor itéelf spread
rhizomatiéally fob, as it ‘reacﬁed int6 new mental Ferritdries and delegitimated existiné
conceptualizations. The “trqer” an idea is, the morle‘ generalist if is'as-a mental species,
z‘md the more able it is to displace locally-adapted, chn’text-specific knowledge when
struggling for the szﬁne conceptual ﬁi’che. The sciences in general, but also rﬁqﬁdthéistic
religions, tend to have this power to asSert themselves and weaken Ofﬁers precisely

because their acontextuality is their weapon. What sorts of truths will I (or you) place

upon this thesis and what local variations will they displace?

\

, 10.
This leads me to my considerations eafliér (Book II, 12), when I spoke of the
“truth” ‘of some idea as ultimately being subject to an evolutionary prédess of selection,
and based on its survivability within the world rather than the sharpness or cogency of its
logic. However, in the paragraph above I explained that mere survivability can also be its
most destructive feature. Bateson reaffirms: “It is commonly the most generalized aﬁd
abstract ideas that survive repeatéd use . to become premises upon which other ideaé
depénd, ... [and can] become pélthogenic when implemehted with modern téchnology” -
but this tension between what is sustainable in short, medium, and lc;pg term sense is
cruéial to the definition of sustainability an’d is ever-present in issues as yaried as health,
éconorlnics,‘ agric;llture andever; love! | ‘
Regardless, ‘it is easy to see that an icieé (or cluster of ideas) that spreéds insucha

s

way that it reduces the diversity of ideas around it, that operates as though it was separate



and in conﬂict’ with those in its context, ultimately weakens itself (while doing
considerable damage in the process). Let’s say that some explorations are conducted
rhizomatically (in However ;/arif:d those sense;c, may bé) and others arborescently, but that
éxplbration, as an overall ‘rhuman endeavour, is more an integiated phenomena. The closer
we come to realizing what this integration is, the more ecological our research choices
become. Our “indiviaual” résearch (if We still, by 't’orce of habit, still call it that), asa
specific node in a knéwledge-pyoducing ecosyétem, will appear differently ‘and will
represent the exﬁlorati/on in general therefore differently as well. This is what I mean by
bibreg\i(\)nalism (whiéh, as you can see, is a completely specific meaning that is not at all
similar to the one that Noel Gough and I_‘,cigh Price take issue with. No regioﬁalﬂ policy

making measures could ever come out of such nodalism). ' ,

11.

Bateson: “The very fact that .I am mono]oguing to };ou —this is a norm of our
academic» subcﬁlture, but the ide;a that I can teach you, unilater;illy, is derivative from the
same premise that the mind éontrols the body.” Is it poséible to write a thesis where [
interact as co-teacher and co-learner with you, my readers?

| To an e‘xtent,\ this should happeﬁ ‘most With my fhesis supervisor, Antoinette,
though for a couple of reasons (mostly related to fny geographical ’Separation and my
experifnents as a ,Luddite, but also because of her intrigue with fes;:arch that develops
itself ——autopoieticeilly, as .s,vhe. calls it), this hasn’t yet been happening very much®. 1
suspect that I could als(; increase the “multilaterality” of the finished prqduct By inviting

people to read the drafts, or segments of them, and discussing it with them. But none of

‘this can much change the pedagogical nature of the published thcéis, which will still be of,

45 August note: it may well be happening, but it is not being voiced.

%
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the form that it is coming from me to you. I understand that you will interpret this as YOu

read it —in a sense, your understanding will re-write the text- but this interpretation will
; ‘\ B ' A4 . . .

* not be fed back to me. Journals, books, theses, or conference-proceedings 'might, if I am

!

lucky, provicie some participation but, from a systéms poipt of erw, there seem tch‘ b¢
some/.di%ficulties preventing this format frém being the optimal for interchange.

For instance, the sizq of the thesis is al’réady too big to permit otheré to respond in
an interactive way (this is also a prleem with my interactions with Antoinette —I tend to
scan and send her élephantine chunks of writing). Tl}'is forces the feaaer to respond to
particular segménts only, or to the whole only in a very -generai sense, but it also means
that I solidify my “i)ésitiOn” too thoroughly, having thought about it on my own for so
long. I would rsuspect that responses which might be playful conjectures in a conversation
then become “personaj” —the time’spent thinking abbut the(fssue now needs defending.

Considef the lag-time between the thought and its response in a joﬁrnal or book.

' Donella Meadows describes this well-known factor: “delays that are too long .cétise
'damped, sustained, or explodiﬁg oscillations,* depending on how much is too ioﬂg.” Like
the shower on the fourth floor of her London hbtel' with the heéter in the basement, it
seems that delays in respoﬁding to publications can also lead to their own overly hot or

.cold reactibns. I gain“ néw experiences, and hence new feelings, knp&ledge,l and thought-
patterns, .in the timé between I write this and I read your reacﬁons. Bateson also wrote'
about this. When describing physicist élark Maxwell’s analysis of a steam éngine . :
governor, he explained: ‘jBult whether the corrective éhﬁnge will precisely correct fhe
changes that the load induced is a question of some difficuliy. After all, the whole
prdcess occurs in time. At some ti\me l,’the load was eﬁcountered. The change'in the

speed of the flywheel followed time 1. The changes in the governor followed still later.

Finally, the corrective message reached the flywheel at some time 2, later than time 1.
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But the amount of the coﬁection was determined b; the a@ount of déviation at time 1
By ,timé 2, the deviation will have changed.” " |

' "‘After all, the whole procéés occurs in ti;ne.” Consider how neglected this
wisddm has been iﬁ the way mosf téachers teach and in the wa); most‘reséarch is
presénted. |

Now obviously the quality’ of reaction you can providé me is neither “corrective”
nor quéntitative, but nevertheless the basic feedback problerﬁ Bateson describes applies
to communication between you and me.as well. Were we to speak in a “live
conversation”, there Cwoulci be a very small lag time. A longér one would follow in email
discussions, and a much longer one still in ”academic bublished discourse.

; Sécondly, the écademic requirement that a thesis haye a “conclusion” créates or
establishes a more seribusltype ‘of relation to one’s work, a defense of a paradigm, even if
it is é post-paradigmatic one (how fo'rped some of tflese p(?ststructufalist attem;;ts seem
to 15e! Couldn’t w;e escape conchisiori in the same way that a book (;f poetry dogs?). This -
also prév.ents dialectical growth, or co-teaching/co—iearning. An idea that has solidified
itse}f enough to be concludable in this way is séarcely alive anymore. Nietzsche
described this death so beautifully, ahd yet so remorsefully in the last paragraph of one of
his books: He had, iq his loneliness, not discovered the value of co-origination: “Alas;

what are you after all, my written and painted thoughts! It was not long ago that you

were still so colourful, young and malicious, full of thorns and secret spices —~you made

me sneeze and laugh- and now?” -

12.
As misleading as it is to think of “knowledge” as a unity, or in this case, as an
"‘ecos‘ystemf’ (for the same reasons that totalizing “society” (as Luhmann and others have

'
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done) is repeatedly attacked), it is also just as false to think that complex systems
involving networka of ‘vhomeostatic. systemls are incapable of developing any macro-
striicturing. The ‘p‘roblern wasn’t necessarily in comparing knowle(ige to ecosystems, as

| there certainly seem to be man;/ simiilarities between these two concepts, rather, it was in
supposing that something called an “ecosystem”‘ exists-to which knowledge could be
compared to. This does not mean, however, that knowledgeisn’,t “ecosystemic”, but it'
does mean that the boundafy defining whatiis and isn’t knowledge is just as elusive as the

boundary of an ecosystem, and with 1t the aesociated question of what organisms can be

; considere‘d to be a “part” ef it. The University"s quest for knowledge does not commonly
contain, for example, non—denotative, boundary notions’ such as Lyo'eard’s ‘\‘savoir-faire,
savoir-vivre, savoir-écouter” and other tacit or embodied ways of knowing.

And what about all the things we know, but don’t know that we know? Or the
knowledge we gain fro‘mfinally knowing that we do not know? ka “knowing” in its most
general sense is something equatable to the “somatic changes”’ Bateson describes as

ogcurring in our li_fetimes, bounded by our genes but ultimately just‘ ihe eternal

complement to “our behaviour”, then knowing is ecological in part because ecosystems

themselves owe their continued coming into existence on “knowledge”.

) 13.

My goal. (why do I keep writing that? And each time I write a different thing!) is
to present a thesis that displays a “methodological attitude” (as I wrote in the thesis
proposal). If this really is so, then editing is a process for which 1 nad\\better be
extraordinarily careful lest I introduce an atfitude that I did not really engage in and is

f thus not enactable. This is where the question of pedagogy is put into sharper focus. I

don’t doubt that I can more successfully communicate certain procedural aSpects of my
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thesis wriﬁng to you by editing what I've written. But, for every step that I gain, be it
through re-writing sections, adding references, moving various passages forwards or

back, information is lost —and it is all those aspects of my thesis'writing that I am least

3

aware’of that will be silenced in favour of distilling a selection of more consciously

articulatable points. The act of editing is a move towardS recognizing deliberate aspects, ;
that which is nbt tacit, which may amount to not allowing the Whole to be/ greater than its |
parts.
| But l;ere is a possibility: That which I edit is, for those of you who do not see this
[Lvic] draft, neither a part of my intendea nor my unintended cu;riculum. It is rather more
like a lesson blan ‘th‘ét I.quietly draw our at/ ‘home thé nighf before a class. If my goal is to
reduce my “unintenided curric'ulﬁm” then perhapé heavy editing is a good way of going
\ about i/t —I can take control and manufacfure more and more aSpeéts of what I am doing.
- But... as soon as I do that, a thousand small éplinterings of clues reveal themselves in the
style of my writing that teach about the importance of form, Qf control, of manicuring '
spontaﬁeit)‘/. These valu/e"s will be revealed t§ the careful reader, and my awareness of fhié
does not reduce my “unintended curriculufn"’ either —it just puts it ﬁnderground one more
level. | |
But, equally importantly is that no matter wﬁat Ido, I alv;/ays have at l/éast one
- observer. Downloading Aristotlé and bréaking the rule I had been forming was a lesson
that'I taught' to myself —ﬁly “metaself”, if yod will, that comés into existenc; each
moment I obsc;,r‘ve rﬁyself and separate myself as teacher and lcarnér. I need not haQe told
you, hly reaaer, about this, but I think that ';hef;: are several reasons why it is good that‘I
did. Writing down the eXperience opens it up for me, distances it further, stréngthens the

fleetingly formed metaself, and allows me to penetrate. more deeply the qualities of this

auto-pedagogical; experience. But it also exposes to you some of my dilemmas and

’
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aittempts to solve them, Which, however much I cannot prove it, I hope will réveal an
authenticity that is impOrtant in curricula of any kind (but especially in living curricula).
My other reasoh is that T would like to hear other peoplé’s ideas on this I would like\£o
- open up spaces where T canrbe taught. What stould you d4o nexf_ time, should you feel it is
temporarily imperative to downl(;ad The Republic? ,SuchKinteraction is-worthwhile, not so
that wé can teach eéch other into Habermasian consgnsus, ndr 50 that we engvage in
Lyotardian combat'and fight out new Yideas. Instead, we can enrich each other’s places in "
diverse ways. I can see how another’s perspective makes sense from their biérégibnal
context and how it can be a partial perspéctive on my own without confining myself to
agreement/disagreenient binaries.

14.

T
§

It is true that editing processes my thought and thus takes away from my
/ relationship with you, but this is also a misleadingly incomplete picture. “Editing’’ has

been the very counterpart to my “moment of inspiration” since the begihning. An idea is -

floating around in my consciousness or subconsciousness for some time before I write it
down —during which time it may thicken itself, perhaps associate itself with new things, -
perhaps strip itself of some or the other presumption. Nietzsche’s quote has its limitations

'—by assuming that that glorious, momentous thought destroys itself by being written fails

i

.to account two possible scenarios: 1) sometimes the initial thought becomes improved

3

th;ough my engaging with it through a relationship with my editing self, 2) other times it -

’
'

is destroyed even before it is ever written, 3) sometimes the act of writing spontaneously

adds something to a thought (no matter how well ruminated it is beforehand) and can
therefore bring the improvisational realm of possibilities back to a thought that has

become entrenched. This “adding” may sometimes be a “taking away”, but it can also be

~ . K ¢
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just another colorful resting post -if we write it that way.

Book V.

June, 2008.

1.

The process of handwriting these notes in this notebook, scanning them and
sending them to Antoinétte has run intota' difficulty. She explained her recent struggles in
an email. |

Reading handwriiing is much slower than reading typewritten text. I am v&dlling to

spend the exira time, but my eyes do not always coopeiatd. I must piint out the

scanned pages hecause they appear sideways on my computer, and even if ihey

did not, spending time reading text on the computer is something I avoid at all

- costs. ... [When printed,] your pages are either cut horizontaliy or vertically, with
parts on two different pages. ... Finally,l there is the difficulty of my not being
able to insert comments and questions into the text. (A. Oberg, personal

correspondencie,’ April, 26, 2008) , ' ‘ >

This email halted my writing process for a month, and I am thankful for it.

If1 chdose some hardships, as they might be called, in my quest to re‘se’arch
ecologically, what right do 1 havé to impose these haidships on others? Am I eco-
pedagogically failing if, by writing by hand, I am piesenting this as an unappealing
option to Anioinette, the kdy “observer”, and “interacter” in the textual éomnonent of my
curriculum? If 1 helieve handwriting (at least at the “first draft” stage of the thesis .

writing) has greater ecological validity within my particular context, then what sorts of

changes do I need to make for it to seem more desirable?
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- Through re-reading sections that I have alread\y sent, I see that sometimes 1 wrote
- too, qtlickly an/d‘ hztve made patts of the text confusing. For exar‘nple,.a number of times 1
have written “the;” instead of “they” and “an” instead t)f “and”. Rewriting my text, either
by typing it into a computer, or by.carefully handwfiting it onto another piece of paper
(that is the appropriaté sihe for Antoinette to print out on a,bs'ihgle page) tnight reliévt:
some diffiéulties. I do still feel like I want to continue producing my “raw data” in this
hotebook; at least at‘this point. |

Supposing 1 rewrite; it then. But won’t my whole research process thereby
change? It seemS éertain: the knowiedge that I witl havé a chance to rewrite this again
before it gets to Antoinette will itself change the care Which I put into writing this
version.. It rhight make me more uninhibited (though I haven’t felt cbnstrained in that
“way) but it might also make me sloppy. It is not necessarily “bad” that my writing quality
chahges resultingly, btlt it is worth noting. This is because thf; tempo and inflection of my
writing come; out through the interaction betWeeni my mind and the med‘iun’l itis
expressing itself in. I will not be able to go back tlnd massage this writing into a style
.conf(;rmant with' the rest of what I have been writing. The integrity between parts and
whole cannot easily be maintatined through post hoc transpositiong.’

The promise that methodological constancy be sotnehow adhered to throughout

this process is not itself an incontestable academic virtue. I believe that I cannot and »

should not decide the proper course of action on my own. ¢

2.

The issue of food is one that I haven’t yet written about in depth, but one that I

D

have been thinking about considerably. University students are renowned for eating lots

of fast food, junk food, drinking lots of tea and coffee, etc., often somehow convinced

\
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that not taking care of their boclies “saves time” or allov;s them to “put more energy” into
their study —as though the mind and body weie separable. Ilmys.elf am guilty t)f anacting
this —t_liOugh not by eating toio’ much junk- rather, I tend to eat too little. This often -
happené because I qusidér my “‘moming brain” most prodyu’ctive/and don’t like to waste
potential insights by spending that time lighting a fire, i:ookingrice, gathering Vegetables,
cobking them, etc., a procedure that can sometimes take close to two hours. Cooking rice
requires that I first sift through it\f"oi stones, mice droppings and rica husks, whi‘ch we try
to remové prior tt) steaming. Lighting a fire often requires finding dry and dead kindling, !
or at the very least, cutting found wood into.thin, easily flammable pieces. Sophavanh,
th is hot writing a thesis, often does this, but I feel guilty that I am not helping (and that )
I am re-enforcing a gender stereotype); '

So I often spend the morning, in a somewhat unaasy state, writing. By the time
‘ my mind is no longer crisb, it is often noon and we find ourselvas preparing'breakfast
when moat people here are making lunch, I'have thought t)f éooking food the night
before, but since we don’t have a refrigerator, it often gcies bad, ancl even if it didn’t, it
strikes me as a disrespectful practice to the living things who died for my ‘meal, whose
vitamins and flavours I let decay. Recently, I ha.i/e tal(en_to drinking I:ac‘:_tasoyTM soymilk
beverage occasionally in the morning (that I buy at a market 11 kilometres away). It is
' rnade By a Thai company that (while at least not uSing genptically-modified ,’see/ds')
packages their product into 3/00’ml tetra-packs, of which I have now amassed a _
‘ considerable quantity. I have tried using them for growing seedlings with-some suCcesis,
laut they can t)nly be ieu’éecl once in this way. |
Ware I not wi‘iting this thesis, i.t is unlikely that I would b‘e drinking these and

suppoitin’g a non-local, non-organic, heavily packaged protein source. In fact, it is

probable that I would have found time to make my own tofu as we have been growing
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v soy}bééins’.\
This implicit supposition that mind‘and body are separable is al;in to the notion
that humans and hun;an well-being is unrelated to our physicaly‘sﬁrroimdin‘gs. The
similarities are strikir‘llg enough thgt they are worth deséribing. I find my thoughts
| progressing in sifnilar ways whehever 1 think about these two issues. Here is one
particular progression:
| Qur language allows us to talk as if there is a sepafation (e.g. “T” scratched my
itc-hy food, or “I” cut down tl;e tree). This parsing may have arisen because on a s‘cale, or
ﬁ_t some earlier time period, it was beneficial to ‘think of oursel-ves\ as individuals and as
controllérs of our bodies. HoWe’ver, it does seem’ that I do have soﬁle individuality and
some control over my body so it is more likely that languaéé is describing this -
phenomenological experiénée. Howé?er, 1n so doing it ove;emphasizes the separation
' (wliich is in fact no‘separation at all. Instead there is probably a bi—cauéality befween *
body and m‘ind», ahd l;etween pérs()n and eﬂvironmént, in that each one influences the
‘ 'other and each one can be the source of change in the other. That being séid, the body isa
precondition for mind, as environment is for person.);

Eating “junk food” damages the body,‘which is to say. that it damages the mind

and the environmental as well. , , :

3.

‘Since I began writing this thesis, I have,fo;lnd time to gfow my own long bé:ans,
black beans, peanﬁts, leafy_greens, papayas, pineapples, and h.erbs\,‘ so the foods’,thét I
" have been purchas\ing ’ha.s\ dropped to rice, eggs, tofu, tomatoes, salt, sugar, and oil.
"+ Tomatoes really‘ha‘ve a hard time in the climate here. Villagers give most of the fruit that

we eat to us. Of these purchases, it is unlikely that any of them are “organic”, which is
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not yet a develqped or cert@fiable concept here in Laos. However, nothing I eat comes
fromvanywhere further away than Thailand, so the tqtal distance is W’ell within that of a
single Canadian province.‘. - | |

" T have become much more aware of what I can grow and when. For example, 1
now know that Chinese mustard\ greens will bé totglly demolished by apﬁids and
gfasshoppers if grown in Seﬁtember. Iam le;émihg to grov& what is zippropriate in my
ecosystem during each season and am making do without certain things when I can’t
- grow them. The villagers46 have a lot of knowledge regarding this. I am being careful in
my experiments. I look bacl% now and see that I am becoming the modified Deweyian I

described early on (Book I, 7).

4.

Cyoffee.v I have been using coffee fram time to time to generate insights. Although
déing this, on one level, at least pays homage to the interconﬁectednéss of niy body and
mind, to my mental corporeality, on another.leVel it di’srupts‘it. In spite of recent pushes
to market coffee as an excellent source of “antioxidants”, its negative health effects have
been for a long time already estéblished. Whét bothers me most are the claims\ that
caffeine overworks the adrenal glands, eventualfy disabling them some@hat‘”. I do not
know how true this is: “biolo;gically;’, but “phenomenologically” (which is probably not
the perspective of the woman who told me this)-it does make some sense. Who could
den$/ the similarity in feeling between an “adrenaline rush” and a “caffeine high”? 1 také ,
it as‘something I have lived and felt, as well as experienced through the changes of

[

others, that any drug handicaps the very thing it temporarily enhances. People who are

48 September note: I feel so uncomfortable with these words, “the villagers”. It is so
common in “rural development” language. But why is the residence of any matter to us? .
And what do I falsely debase and falsely glorify with such a term?

71 used to hear this often from my friends working in the health food industry.

, o
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accustomed td daily caffeine cé)nsqmption are more tired without it than those who don’t
»regularly ingest it. It makes sense that, by repeét/édly controlliné when the adrenal glands
are active or not, caffeine pregrents 'Lhe’m from intéracting in the world in a way thaf is
fesi)dnsive. It is a triumph of technology over the b\ody, é definitive'move towards the '
“cyborg”, and ah uﬁa;:knowlédgemeﬁt olf the inherent wisdom of the body (and the body-
world co-determination of when I am going to experience these s\c:nsa;tioﬁs). In the loﬂg ’
| term, I may be preventing myself natural adrenaline-rich experiences, experiences which '
1 already associate with youth. -
‘ (Side note: a new strategy for writing,the thesis coulc\i;be-: continue vwritin"g in this

"book, send note summaries of it to Antoinette, compile an eveﬁtual f‘ﬁrst draft’; [sic] on

8.5 by 11 (handwritten) and a second draft using (maybe) a typewriter. There is no reason

for me to be sending so much uncondensed material to her at this time).

Merleau Ponty:
. 1/ - ' ’ . . ‘ .

... it is this highest point of reason, to realize that the soil beneath our feet is

shifting, to pompously name “interrogation” what is only in a persisfent state of

stupor, to call ‘‘reseatch” or “quest” what is only trudging inja circle, to call

“Being” that which never fully is.

- 6.

The “network” aspect of an ecosystem can be evoked using the website as‘a thesis

format (e.g. MJ Barrett’s www.porosity.ca)*®. I sense that she is actively tfying to be the

. *® Going through this website is a fun adventure. She provides interesting possibilities for
a number of issues I've been concerned with. For example, she suggests replacing “I”
with me-Land. A :

1
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ecological and pedagogical changes she identifies as crucial, and is therefore motivated

by the same desire to transforin environmental education research as I.am. I cannot
follow her lead though. The Websiie as an approach does not allow the experience of

time, or change through time (which more linear modes of articulation provide)49

However, neither the website nor the essay (which I am composing) captures the fact that
. , N . ) T - . o - .
‘ecological evolution is principally mediated by sensorial, not conceptual interactions

between species —a fact more clearly evoked in the mode of music, dance, etc. (which are

also temporal and sensorial),

.

The process of “beeomingecological” probably requires that we becorhe
acqliainted Iwith these and other modes of expression. Ir1 all of these cases, a sensitivi'ty
'develovps to the process of centinuél becemrng, to the perpetual rreWnes.s rhat sr)rings forth
‘from relationships (Which is to say, from things existing causally in timej. These media ' -

pull us back from our tendency to separate “to be” and “to become”; a severing that has’

allowed us to perceive slowly changing things as completely'still,’brnhing the possibility

of loygic, natural‘l’a;vs, and technologyso. )

Prvnrck is another educator struggling with the same type of questlon that T am:

What would research look like that is grounded in an ecologlcal Worldvlew'7” However,

she seems more sure than I am of what an “edological worldview” is, but at the same time -

'

less ready to act on her understandrng (she makes me feel that my approach is almost too

reckless) She agrees, Wlth me, that there needs to be an allgnment between what 1 [am]

* I'am beginning to realize that my. preoccupatlon with tlme is precisely my
» preoccupation with causality (side note: would T have a “past” or “future” with causallty
stitching moments together?). Accepting that changes at one time can lead to changes at
- another is the core assumption upon which I live, as educator, as environmentalist, as a
son, as a husband. Whether or not causality exists in the universe itself is irrelevant. All
meaning and all relationships within which I live depend upon this assumption.
%0 And yet, the sensitivity to time that is cultivated through music i$ clearly not enough.
for one to develop greater ecologlcal sen51t1v1ty The rock musician’s debaucherles are a
case in point. :
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\ researching and how 1 [am] researching.” Occasionally, she providéd me with some

“ support fOI: my long étretchés of non-writing: her appr,oé‘ch “requires sitting a‘whil:e until -
we are sure that We‘are;alignéd with right action”’ aﬁd “the‘challe;lge’ is that app‘lying any
meth(;d to a topic is putting the researcher, in a place of iﬁlpbsition.” What I was les_é

. satisfied with is hér solution: Her approach to “researching ecologically” é‘eéms less

aboilt\align'ing one’s way qf knoﬁving with an gqological worldvig:vs; than itis in |

ideﬁtifying a féw traits that nearly ;lll dedi;:ated reséar;:hérs /have w’ith ecolégical

’ thini(ing’. I think it is likély that Oppenheimer went through the stages she described as

ecological Whe’nkhe‘: was onA the path to discover the-atomic bomb. It seems as though she

, l;)oked back bn Wha_t she was-doing, conriected\ hér writer’s bi‘ock Wi‘th p\e,rmaculture» and
her gfaduai familiarity with her topié with Paul Sheparq and, somehow in virtué of |
making these lihks, casts her‘res'earch methodology as ecological. In addition, her majdr‘
Kmetho‘(itl)lﬁr)gical co;lcérn is- With the ecological relationship between the researcher and his

or her topic, and not the relationship between the researcher researching and the ecology

\

that he p‘r she is embedded in. I do not see how these can be separated.

‘However, reading her work is helpful because it reminds me that many of my own

attempts bear weaknesses not ynlike hers.

9,

A meaning dense (or, as Agnes Heller writes, “without the imminent danger of

A

herméneutic satiation”) work carries more than the mere advantage of not being a

disposable entity, to be used once or twice before béing thrown away. Indeed, for this

~

reason alone, it may satisfy our ecological demands, as it is a more “efficient” use
; ' ' ‘

" electronic and paper resources, to-be able to find the new in the old. But what comes from

such works is a voice that can keep reaching out in different Wa'ys’to the keepers of

~
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culture in far and distant ages, that evolves with it$ context, that does not impose a finite
[ . \ ' .
set of meanings (and therefore interactions), but that uses its very liminality to reveal its

infinitude. It is, in other words, an organism and not a carcass.
‘ 1 B '

RO BT
! Work that)is not meaning-’denseA rriight provide a short-term lever, fertilize
movement in a direction, But, as newspapers and television news reports show daily; the -
simpliciir}' of the “message” means that i£ is only be absorbe.d quickly, but is disposed of
quickiy as well. As a means of catalyzing chaqgc, it requi‘res\conltinl\xzil resénding in
. different WayS. Advocacy- dependepf on such messaging is therefore not j;lét

pedagogically sterile and politically \qilestionable, but is also necessarily an energy

o intensiye activity.

Educators continuously point out that a suecessful teacher must meet the student
at ilis or her OV;n specific context for Vthe learning to be most optimal. Whiie people
everywhere are becoming increasingly accpstomea to, and therefore customed inté a non-

- meaning-dense inférrﬁaﬁon world, the temptation tﬂen ‘is to Shéd/ our meaning-layers, to
‘make the kmeani‘ng prgprqéessed and packaged, for th’em.v Sometimes I cor’lsider the
possibility of gradualiy growing l'ayer\s at a rate that is accessible to my‘audiencé -but
there is something cbléﬁial about this tenet Qf constructivist pedagogy aé well. Are we

missionaries going into indigenous ¢ommunities, l'ear‘ning their language and mores, so
- . . \

that we can refashion an interpretation of The Script that fits into-the context of the

people, (which réélly méa[ns that we’ve refashiongd the pedple’s context to fit '6ur Script

into it!)? Suppose, conversely, that) wé do not_simpiisz, remake, reduce, clarify for the.

Other in this way ‘—sui)pbse inétead tflat thefé élre necessarily parts, pcrhapé long parts,

where the reader must remain in incotprehension until he or she has fashioned a

¢
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-

* " meaning. Then, as the reader patiently sits, reading about her topic (without the faintest
notion about what the writer is really talking about). perhaps reading strings of words

containing “meaning”, “God”, “truth”, etc., but without any obvious connection between
Y - . .

N '

them —then the reader is much more likely to drift, and to begin tﬁinking, in however
haphazefrd a way, about some of these topics. The writing would steer the reader in

"however a delicate or forceful way that the reader’s needs reciuired. This is a possibility

for meaning dense work. And what better way is there to initiate thought about such

topics? Couldn’t incomprehensibility be seen as a tool towards Kant’s Enlightenment?

~

'

11
7 There —are\many scholars today, and Lath;:r again is a good exampie, ,th actively

t;y to make their work defy single ir{terpretlations. They do thi; as a poiitical struggle
agajhst the hégeinony of a tc;talizing “Trufh’f o.r “Methodolbgy”. Where 1 thiI-lkfthey are
r;lisguided is that théy‘ Often assume that this needs to be done intentionally in som:c_ way .
(despite many of them Kdisr’nissi_rig the_ possibility of intentionality!). I ‘s‘usl.)ect' ihat an 
honest tfeatment of any aspect of IiQing syéfems should have inconéigtency, m'ultiple

" levels of interpreiation and instability_ of meaning Within itself ~because life itself has

these properties. It does not call for a meta-theoretical treatment of methodology —~which

[

~

itself, as we see in Lather (and even Derrida), also jmposes its own “meta-consistency”

and mdnplithic meta-interpretation.
Meaning dense writing reflects the meaning dense nature of social experience and
of ecological systems, it is “open” in Eco’s use of the term (Book-3, 18), and thus-

’ .
.

parallels, but does not mimic reality.

12.
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A “Bigmimicry” is not a sa\;e—gll solution! o .
I keep tending to copy hature, ecosys‘tems, and Qfganisms as I flesh oﬁt more
sus_tﬁinable possibilities fqr writing this thesis. This may not be wise. Genétic' engineering
‘k mimics .the process c;f horizontal gene transfer-in bacteria. ABi‘ological warfare mimics the
spread of diséélsé. Tﬁqre sc;éms ‘to be no valLfation system (that can be biomifnicked!)’ to
‘t,ell us what to mimic. What we \c‘hoose to mimic ‘(a“n& how) makes biomimic;yras human

an enterprise as any. Second, how we conceive nature is itself continually shifting, so we

<

.end up rhiniicking our limited understandings instead. Biomimicry, as popularized by

\ v

Benyus, seefns like a greener face for a new ffontier for éapitalist markets'.v Perhaps 'we
biomimickedSpenceg’S ;/ersion of evolution? '

An‘d intuitiifgly, we know this propos;II makes no sense: should 'a\ tiger learn how
to be a tiger by copying \the eating habits ofa gazelle?/ We are humans, and it is best to .

i

-, utilize téchnologies that help us fit into our urﬁque, sustainable niche.
13.
" The dialogic fdrrﬁ, for which Bateson is known :ﬁo pértaké in, utilizihg‘ a father and
daughte’r partnership to draw 'o/ut his ideas, has ’,several\ir'ﬁportapt “ecological”
components. Fo; one, the idea is generated through’a reldtionship between p¢opie (a
' meta-system created between systeﬁié). But it also alludes to the irpportance of close,
_ long-term relatjonships, fér establishing ;‘mind’—’. These are appealing reasons indeed, but
there is'something urisetﬂiné in an éuthor 'qontriving this split instead of gc/tually
éttempting to‘ transcribe the inter-relational generation éf his mind. ﬁis daughter, Mary-
Catherine Bateso;l, iwvho was almost certainly the muée béhind Vhis",formatting decisioh,

did not recognize herself in the writings.

4

\

What if I tran’sbribed passagés of conversations with others and showed how T
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1
\

arrived (using. “I” as a shorthand, yes?) at thi's or that thought? I could trace oultlmy
struggles about avoiding'cf(ccssivcj computer use through presenting 'nlly email diéloguc
aBoﬁt it with Antoinette, for example. I could also trace ’the‘feedback relationship |
\betwee‘n myself anq the 'pl‘ants Thave been growing, which is obviously a form of

-~ “conversation” drﬁgm‘{ing me into neV\; realms of ideas. And I suppose“,I have already been
doing tlllat,, to some extent. But what would such a revealing serve, in terms of my thesis
goals? My bringing to lifév the écological natufc, of thiyé self-making-process —a sort of

-

psychological reversal of Catholic co,nfcssion; saying it changes my rclatibnship with it.

14.
It seems as though I keep coming across different things I perhaps should’,b.e

doing, but don’t ever succeed in. What happened to my idea of contacting writers and

]

crigag?ng with then'1 directly rather than just with their written work? Dding this Wduld
commence a huge process much longer than the Master’s thésis “maximum length” (60-
80 pages, as suggested by Royal Roads).’ I am already past that mélximum now. What v
“have these writings beenﬁl\ls’efulﬁ for? Do readers need to'see this process? And how

satisfying would a thésis be that concludes by presenting all of the things its author -

" should have done —things that might not even apply to the very next venture that the

author becomes immersed in?

15.
(A format possibility: Semi-independent paragraphs of narrative, descriptive,
and/or argumentative content, linked together by their position in a larger

harraﬁve/descriptive/arglimerit. Holding the basic order in which I wrote the original

" notes, while supplementing sQIﬁe parts:to enhance the text.)
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N

I have just drunk another cup of coffee. The arguments I provided a few pages
back have not yet convinced me enough to institute “behavioural change”. It takes a lot of .

argument to induce lifestyle changes. Humanity is placing great faith on arguments, as’

;

uncomfortable decisions concerning the sustainability of our species become “democratic
affairs”. How can anyone expect a specres to g1ve up thoroughly entrenched consumptlon ,
hab1ts if I cannot even give up caffeine usage" To some extent, caffeine i is, like cars and

cOmputers, a'time-saving device, allowing rne to pump out ideas a little quicker. But were

'
~

there no-time limit for the completion of this thesis, I'd be using it just the same. It is part
of a quiet, ritualized activity that gives me space to develop my realizations (let’s

‘ substitute the word “truth” with “realization?’). But that is not all: when I drink caffeine,

’

colours become a little brighter, possibilities momentarily more exciting, life a bit more

'

interesting —in short, it allows me to step into my youth for an hour. That it sucks a little

bit of energy from every other hour of the day to accomplish this is obviously somethingi
I've been willing to accept. But that is not all: am I not continuing to-drink it so that Ican
,avord the withdrawal effects of dlscontlnuing it? I mrsled you- although I drlnk coffee ',
rarely, I 1ngest caffelne daily and have done so for years, usually in the form of tea. If I

have not drunk some form of it by early afternoon, I begin to feel cloudy, edgy, and a
pressure in rny head.© . , ' \ p ‘

All the while, millions’of hectares of forest and arable land have been given over‘
‘to the broductibn of coffee, tea, and yerba maté. This is agreat sin because these
substances are not essential for life —and yet we prevent or kill life in order to provide
ourselves with them. It is this that I am normalizing asa behaviour right now; at this
coffee stand. |

~ But, there are greater and lesser evils and it would be worthwhile to consider what

my choices are. The worst possible choiee, and one that [ have succumbed to (out of



106

laziness) séveral times, but have \since promised myself to Banish, is to drink Dao
- HeuaﬂgTM coffee. They‘have‘ a.giant e§tat;3, reputed by locals to be several thoﬁsand
hectares,(thopjgh their website éays “250 hectares”™), which was apparently giveﬁ to ther;1
by the Lao government (who tqbk it away from villagers). This.is not unfe‘asonable to
believe, as the Lgo government has been known to éppropriate land ffor varibus inciﬁ,strial
crops all over fhé country. However, even if this bit of hearsay is inaccurate,‘I still feel it

is beét to avoid this coffee. What they don’t grow themselves, they purchase from -

N
“t

~ villagers for about $1.30 per kilogram and, after roasting it, sell it fdr ten times that much.

They set the coffee prices each year and, since they have a virtual monopoly,' villagers

" who do not agree have not other option to sell (Dao Heuang’s competitors accept their

prices as baseline). Moreover, they have a construction material company, a travel
company, a gold shop, the largest market in Pakse, a major townhouse developmient, an
. import/export company, —they even own a major discotheque in Savannakhet. To

y

summarize, they are exceedingly rich. C

By contrast, the villagers in my area live without food security for at least half the

[

year.

! v

‘The solution is clearly to buy coffee Eiirectly from the villdgers, at a “preinium

"price?’ that I give them for not using chemicals in the production (which none of them

\

have money to buy anyway). I did buy 20 kilograms from one villager once, who

N

promised me he had not used herbicides or any other chemical on it. But I have not been

drinking it. Why? Well, mostly because I haven’t had the time to clean the beans, roast
them, arid beat them into coffee grind. The process takes a couple of hours and the coffee

always ends up. tasting a bit odd on account of the mortar and pestle I use ~which we also
use to beat chili peppers, garlic, and ginger. - °

These problems are not insurmaquntable and it actually may‘b’e facilitating my
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movement towards a solution‘by\ writing this all down right now. I could just buy a new

mortar and pestle anci keep it specifically for cof/feev rituals. Solutions seern to be

catalyze(i much more easily tnrough vs}riting than reading. Contrary to niy earlier -

sentiments, perhaps V\iritjng, b}i slovi/ing down thought can maybe speed up action;
perhaps writing, by severing thought from the stre‘am of reality can reconnect it to life.
But, is even drinking this coffee justified? I have already expressed niany problems with
coffee of \iihieh this solution address none.

\Werle t‘hese viliaéers not producing coffee, it is likely that their land would fall
upon a similar fate as many of the other farmers not growing casherops ~the Lao
govemrnent takies the land away from them. As mentioned, an enormous amount of land,
has been taken\ away from farmers in our province anti given to Vietnamese companies,
under long-term concessions to grow‘ rubber trees. This is extremely distressing to most ]
’villlagers, who are iielpless to do anything ai)out the situation. _Haifing coffee gardens has
so far affor(ied them with 4 limited amount of security against these’ piantations. |

Coffee g'ardens have substantial benefits over industrial plantations for\severai
social and ecologicai reasons. There is a cons‘iderabi_e amount of biodiversity in coffee
gardens, as farmers intercrop tvit)h‘ fruit trees and legurne trees to maintain a semi—shaded

climate, which is more favourable for coffee tree development in hotter and drier regions.

v .

‘The half-hectare coffee garden nearest our school has several dozen tree species,

inciluding Phyllanthus"émb’lica, ‘whose fruit has 20 times more \iitarnin C than oranges (up

s '

to 1810 mg per 100 gram serving). This means that the farmers, their, families, the soil, °
'and various species of birds, insects, reptiles, and bats, can all keep healthy off of the' -
coffee garden’s surplus (at the expense of my little adrenals!). Was coffee not the ‘

economic vehicle maintaining this agro-ecosystem,; it would almost certainly be
’ ‘ 4 ‘ . . 4 ) . .,

‘disrnantled., o . : ‘ .
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16.

Because I have been so influenced by Nietzsche, by his “yes—s\aying” to life, and
by his poetic manifestation of that spirit, vby his unceasing convi’ctio’n that we challenge "
assurnptioné on either and all sides for this spirii -1 m‘ust‘ pay him a special explanation a$ -
to why and where I must follow a different path. He sought to tot_élize what is Just one
aspect-of human psychology (_i.eT his “will to power™) Elnd, while ne may have brought us
. Vc‘l\osler to our animél é,elf, he could not see that this “self” had to be tempered not by

domination, but by fofesignt. He came elbse to mticulatiné the “ecolog‘icai self >, with ‘hi-s
continual insistence that ideas denend closely‘ on place, climate and nutr{tion. His
writings show a much m’bre carnal “self” than ve‘Ven Merleau-Ponty, whe was always
tempted to waiver back into abstraction.
However, he was Still a child of the Enlightenment and notk the age ef ecology.
His Truths 'v;/ere individnaljstic rather than ﬁsystemic. Suppose it is true, as he suggests,
that people‘nvith esprit almost of necessity live in, places with “excellent dry air” —would
. Nietzsche g‘i4\//e‘ up Pari(s\, Provence, Florence, Jerusalem, or Athens,'witn the fountgins of
strength and creativity he"sees bur’sting forth from these places, for the develepment of
the ‘self’?'If we accept the full extension of his own carnal thinkjng, we realize the
imperative of developin’g onr “self ’ precisely by protécting these arees, which are now set ,
tq suffer from the increased pollution and humidity we are expected to cause the\m. |
But perhaps it is Nietzsche as pedagegue that has ’inspired me above all else. I
find his.style evoi<>es my own thfought; it has depth but does not clothe itse1f in jarg‘on, it
is terse and therefore economical fb; me, who doee not believe that sitting with a book fpr |

hours on end in search of an insight is a commendable way to interact within ones world.

And of course, his continual struggle to prevent himself the term, “a prophet” —
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culminating in his auto-phagic metaphysical concept, the “will to power”,'which, if true,
implies that we should be suspicious of its’ inventor’s intentions and hold it at arms

+ length. How else to interpret'this but as an arresting pedagogical dévice, when he

Continuall); reminds his reader throughout his copious thebries and observations, that all

of his words are but dangerous tools being wielded against the reader?

¥

17.

o
. f

So I set to it. Sundéy morning, perhaps the only time I have in the week that I can
spare to make my own-coffee. I started off r_ather cheerflilly since I had come to a resolvé: |
~ what I had wﬁften about coffee gardens a few pages back aifhost convinced me of the .

X c;ghics pf its consumpltion! Howéver, the task qilickly'became\ laborious: a full hour was.
_spent battliﬁg with the mqist‘l;indlin'g, tr};ing to light a fire to roast the beans. Prior to
lighﬁng the firé, /Iiliad spent twenty minutes separatiné out the b1ts and pieces of (<:0’ffee-
husks inte;spersgd amongst‘\t'he\ beans, until Kong,vwhd works,\?ith me, showed me‘ an
effectiv.é way of whisking them out. The roasting took another 20 minﬁtes and the
beating abogt 40 minutes, bri,r;gihg the total time to produce the drinkable product to
almost two and a half hours. Luckily, Ivhad the forésight to prepzire enough tz) last me '
almost the gnti're week. Why had 1 r;ie\\/er thought of. doing that before? —ﬁecauée every
other tirknel had roasted coffee, I; had done it me;ely for imn‘lediate,yconsump’tion‘. Habfit
trﬁly shuts ihe eyes. I might have long ago abanddnc;d Dao Heuang™’s coffee if I had

broken through my tacit assumption that roasting in advance is somehow not permissible, -

somehow impure. How many other potentially ecological éolutions lie merely a step

i

" away —and yet are inconceivablé because habit so thoroughly channels thougl\lt? Looking ‘,
back, it seems inexcusable that I should not have come up with this solution as X

immediately evident from the fact that the roasting processes was so time-consuming
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(and the fact that the coffee from the market itself is not exaétly fresh/—j —and it is
humbling to consider how many other things I cduld be doing were I able to uncover all

the tacit blinders I’'m somewhere wearirig.

18. |
. T'came to the éonélusion that the order in which \I’ve written these notes does
matter \—t‘hat‘ the pr-bgression reveals a nétural process that would be désﬁuctive not to - -

respect, that the progreésion quite simply is the pattern ‘and ingenuity, kthe aesfhetic and
logic of a f;)rce that I.am notv»in‘ c’ontr/ol,of, but which is the s’amg force thét is behind \all
evolution. HOW¢ver, kthis does not at all mean that the editing proc’esg will not Iexist, that
nothingvneeds to be changed. There are so many things that I just didn’t express fhe’\way I
. ! , ‘ : \
wanted to when I first scribbled them out —mostly because my skills as a writei are still

'

so lacking. I am proposing this,compromise to masticate upon: I can deléfe or add .
sections, for the sake of {nf:reasing cl‘arity (Iam an “interpréter” in the sense that National
Palrks uée the term), }but ‘I cannot rearrange the‘order of the progrezs’Sién. To do this is to
acéé[)’t that the ordef is not irrcleVant, whilg n()netheiess not alloWing it to succumb té a
hurﬁz;n rearrangement. I cannot ifnprove the order but I can help‘show the order’is ‘
) impo;tance..

I am also r\esponsible‘ to illuminate/the implicit narrati\;es —while kéeﬁing my
“well—intentioned deception” to the framevand flow rather than ihe form. -

But! Suppose I wanted to put this idea in the iritfoduction (which I have now
~ “somewhat élrleady done no,w..v.)‘, accpfding to these griteria, couldn’t I just rewrite its )
basic -idéa, ada it in, and subtract it from this later pﬁrt? That adding e;nd subtrécting are ‘

_permissible conceivably renders a slow and gradual rewriting of the entire work —miaking

my restrictions against re-arranging irrelevant! And this is where the objections against
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this method will be staged, for even if I assume the utmost care to interpret this or that .

part of my writing from the context within which it arose, and to help draw out that

i

specific moment in all its uniqueness and splendor —I am still doing it from “here”. And

thus, a conclhsion, a narrative, an eternal-present, become interlaced into the past -

[

perhaps only to enh;ince what was alreadAy there, but enhancing it nonetheless. Could I

-

b

put my insertions in italics, or quotations, or fodtnofes, or.:.7
I have often mused at .hgw elegant the»th;:sis would look if, “‘ at its begin{ning 1t
' folléwed all the standard fofmatting and strugtural guidelines set out in the MEEC *
ﬁandbo‘bk, and, as I graduéli’y began e'ngaging them, I would reach conélusions as to their
ecopedagégical acceptability and .quietlyA modify them, or drop tt/lém here and there from
usé —vyithout e?(plaining thatl I had done so. As the thééis reading progressed\, the rea;der ’
would gra&uallyseédifferént aspects of the format fall out or éoal’esce in new wﬁys - ,‘
perhaps re-emerge again upon a second, or third; thought. It wbuld slole deCO;ISttuCt
and recon‘stvruct itself, leaving, the réadér to divine the'piotl’ine and assess the Suitabili}ty of
my “solution;’ to Vth(; resear\ch‘yprobler‘ns I analyze. '

In the end, T realized thraf this format wduld be/foo artificial. T still believe it ‘would
be arti‘s'tical}lykbriliiant Gf I could(pull it off), but the prbblem is that this is not how the
egperienced actually occurfed. Instead of assuming that the MEEC handbook, my

. actions, or the APA were innocent u{nti'l proven guilty, I tried to immedia}ely put up the
“precautionary principle”; as environmentalists call it. Thesis wriﬁng, 1n any way,
standard or otherwise, seriously modiﬁe's"my way of being in the W(;rld, and thus the Way
it reconfigurés my relationship with/il; my environment is not unlike that of so;ne new
technology. I think it is impértan} to sho;v the: reality of this method I chose, which; for
ail the pedagogical and aesthetic losses it incurs, at léast ;howsl how I really. went about

’ . . i

, trying to live curriculum,
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~ And fiqally,'how can we deny that some things were quietly dropped, sometimes.

cohscioﬁély, sometimes not; some problems raised loudly but left lingering, waiting for

resolution, others proudly marching with banners their Solution. It is this*-all of this-\that

has the multiple leyelsﬁof meaning, only a fraction of which I tried to imbue it with —
levels that my next work might serve to anzilyze and discover the way they fed into each

other.

19.

‘

To say that we are not, all of us, sometimes behaviourists, is to deny an existing
3 AY B

mode of human understanding (that exists within a flow of interacting other ones, many

'

of which are non-behaviourist).’ : .

. 20 L S b,

1 must hahd in my notebéok, without a single alteration. The translator cannot but
tum pfosody into parody. To edit lcilmosft certainiy means to not recognize the intégr\ity of
' the ;:ontinuous, mutually coordinated flow of ideas one writes and the world within which’
those ideas are lived. By refusing to accept that t}!w full richness ojf méaning was in the
initial‘pfoductic\)n (now I see that k{lowledge is even lost by putting typing into
handwriting!), I create (a;t best, and however uhlikely) a ﬁew truth( —albeit a gu&ded oﬁe.
s . This is what those 84 pages of double-spaced 12 point Times New Roman are tQ

’

me now —a betrayal of mysélf that has become a challenge, a threat, the ultimate form of

test against my 0§Vn expectations —the fight between two selves- I finally allov&»ed myself
to be typed (and in typing these words now, the bottom is falling out).

By some of the things I reread or added to, I.was dqfinitely impressed. But is

being impressed enough? To not type! And what an exhiléirating feeling it'is to know that
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i

this decision is so right, leaving this dead-end and continuing, where I left off, while not

» t

- caring in the slightest whether it reaches any more or less than those 15 mythical figures I

projected would read this.

21.

.But alas! This is what my idealism is —and it is itself another mode too, which I

'sometimes live in. Is it self-doubt, or, as Bateson calls it, statesmanship that calls me to

v
)

disavow my passion? An Aristotelian “environmental education virtue?”

- 22.
But do I have to polarize this? -I keep asking myself- is it impossible to improve

the original flow with judicial use of editing? Let’s consider an example: suppose I wrote

.

an idea and, upon rereading it, I realize that it was not clear —it did not allow itself to be
expressed in the way I was thinking it. This sort of situation happens continuously (while

working sometimes in the 6pposite direction too, making the occasionally surprisingly
exéiting utterance). One part of me most certainly thinks a more effective presentation
5 . ' . ~ {

\

could be made through revision ~but I continually oscillate between this consideration

‘ | d . \ '
U ‘

and the part of me that questions the purpose of being “effective” and the damage to the

living idea caused by re-vision,

’

“In a few weeks, I will have a chance to present my thesis to students ’and staff at

my university. [ have been thinking that presenting them with this dilemma and asking
for their ideas might be a great way for all of us to work through a real environmental

,

educat1on situation, and create the partlclpatory curriculum I feel has been lackmg

To model reﬂectlve practice”, as I wrote in the thesis proposal may offer some

o1 August note: when I finally d1d one of my fellow students sensmg the struggles and
dilemmas of thls work asked ‘is stress sustamable””
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-clues as to carving a way forward here. Occasionally, I have made spelling mistakes that -

would confuse the reader and actually lead them aw_a); from seeing my reflective practice.
It couid be arglied that, §ince this was not tﬁe way I‘wa‘s reﬂécﬁtin'g, and it only signals a
disturbar‘lc'e\between my brain ‘and‘hv‘a’nd, that such ymoydi‘fication cduld easily be permitted.
But; ‘the'se fery rhigtakes indicate, whether it be a hurriedness or unconcern, a passion or,
one might rsay abal'runkenne;s with the idea; and‘tl'ley would likely(be conectéd by the
attentive reader anyway. My keéping them also makes a statement against the need for
precisioﬂ that the‘dominant empirical research envi;onment seems to require, as

v Aﬁtdinette pointe’d Qut when we finally met face to face (berspnal communication, 1
August, 2008). Their inélu’sién may be v;farranted.

'

Let’s call what I intend my “thesis”, and what I don’t my “arsis”, after the Greek

terms-designating the stressed and unstressed syllables of a metric food. So what is this -
projeci I’ve set before me after all? AéCording to Heidegger, the word “thesis” comes

N

from Greek; meaning pléce, position, or‘set'ting. Indeed-, I am'writing mylself; into my
place -that ié what I ha__‘vé been lab(‘)uringv for since the beginningé. But, equally, and in
step, Ihy place; msl position7 andlmy setting, is,writing,itsel(f into me.

23.

' Why call it a prelude? I should not try to anS\;ver this questidn -it isirllot a quest nor
_arequest fdrfcértainty- but I do wonder how this ﬁilgrimagef could be anything but one.
Perhaps it atfests’to my failure in my task —and‘ yet i't might reflect some success all the
while. In another key, it rings out the connection between music an’d’ living ,—how they
both show ‘de\}elol‘)ment, or ta spegif&c, fhc reia‘tionship between iqtgracting things

' e

through time —which really is what our truths are to become if we are to allow them to

1
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live in the world (and to allow other things to live hére as well). I hope it alsp shows the

approach I am trying to approach —the one of continually starting at “‘the begihning”, and

N

by this I mean that new and unexpected relations between oneself and one’s world open

up, if we look carefully, as we stumble towards our conclusions.

* v

Perhaps instead it should be called a Chaconne- an instrumental composition
based on “a ground”. Based on the ground, on our ground indeed! Icould even emulate

Purcell’s When 1 am laid in earth, with “a vocal line both»so free and so continuous that

..
.

the limitation the composer has imposed on himself is not in the least apparent”. That is

the type of earthen rootedness I'd allow of a mefhodbldgy.

24.

k Upon/, reading what I have written so far, I realize that I have only been able to

enact a small fraction of the insights I have come to. The reader can eaéily see this —there
are many irrational desires I still entertain despite my having now “seen through” them. I

don’t necessarily think that this is a bad thing: it may well be that pitting a couple

arguments against some established practice in the name of “environmental education” is

2 not, nor should it be, enough to catalyze behavioural shifts. This is particularly true as

-

- I’ve run into several aporias —bringing to ligHt the limitations of logic. Perhaps my

k s}uggishneés in self-overcoming points not only to ineptitude but to a deep suspicion of
the tool I most cherish: reason. And regarding the aporias —why would I seek to relieve -
such tension by éhoosing sides? When my heart is not clear on which way to go, it

sometimes feels safest to tread somewhere in the middle —this current issue, “to type or

not”, has two sides of me pullihg in opposite directions. Yes, it is this tension that is the
source of creativity, one binary amongst.a multitude of others constituting our universe,"
without which “coming to be” would not be. o - R
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With my experience growing vegetables ovef the years, and with Leopold’s biases
in minq (Bdok 111, 4), it seems to me that the ‘wildness’ of my first/ draft can be tinke;ed ’
—5ut that I muét be"aé careful "as possible to do it in a way that does no démage. A
'fhriving agro-ecosystem reveals the ni'ltqral pattems‘ and seasons, changes and‘ cqnsténqiesf
that occurred before people began changing' the use Qf the lahd: It reveals it beéause‘it‘ has
respected it and found a way (o produce wﬁat hum’kans‘need thrbugh accepting the -

* constraints of its locality Thekmore intimatéll become then vs}iph \my‘first draftasa -
_natural entity with its o;vn deep structure, the more I liiiely I will be able to ‘do as.l»ittle\as'_
po\s,s\ible’, the more likely I am to'know,what Ican 'anvd cannot change —bult at’tl}e same
tih‘le accdmpliSh"what I need to. On !our land, there are some dreas where it Wcjuld be
~ careless to prepa}e a vegetable bed, depending on factors such as rain ﬂow patterns, land
\ steepnes;, etc. Changing theée spaces could result in major alteratiéns to the integﬁty,of _
the land (trigger erosion, for exafnple). ﬂ
Unfortunéfely, my experience respecting the laridscape (and ti'mesca‘pe)“ of a first
| ,

draft is hardly as cieveloped as my 'ékperienée grdwing food. It is -only in this thesis that I
l;ave come to éxplicitly récognize the wilderness that flows throug]} my writing —its

essential non-humanness- and that the problem of respecting it has cqn,ie to light. The

'

second draft (or third, or...) will lthus be inhefently mﬁch more risky in lieu of my
ignorance. It is likely that I will‘ add or r’em(ove something that will cause damage toiit.
Nor am I not sure how I could improve on my thésis-landscaping ‘skilis aver time;i Thefe '
isno fe?dback in’pla’ce that can show me the mistakes that I’ve made. With thés’e caveats
in mind, I will now vigilantly retufn, with my hand-roaste_d coffee by my side, read the
_text again and try to remember from what stage each of ‘vthe verses came from. To
understand it 1n as many ways as possible is my firs\t’task. |

I will not impose a Grand Narrative upon the progression, though whether or not -

s
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you interpret one is another matter. However, this is not a blind adherence to the code of

postmoderhism, although the convergence with this term is itself interesting. I have learnt

4

along the vway that such “totalizing” is neither ecological nor educational: Having said
that, I bélieve that there are Grander Narratives connecting this work together —grander

than the grandest that you or I could ever imagine.

‘Epilogue ' .

September, 2008. .

I feel lucky to have been able to work on a project that I consider as important as

N

it appears untouched. However, having pinpointed what I see as a crucial challenge, it

does not follow that I successfully dealt with the problem I laid before us. This is why, as

a public experience, handing this thesis into my university is so daunting. I occasionally

have nightmares about the gaps I have left in my task, and at the lack of intellectual rigor

'

some of its passages might betray. I still feel haunted by some of the “academic

practice;s” I left behind mev"on my quest toWards living environmental education. I still

_ second-guess my decision not to g;) deeply into the literature and my resolve to avoid

. kni£ting all of the tilesis’ loose ends tqgemer into a story that makes more sense. More
importantly, I'question my intgntion to leave in passages ’for the sake of revealing what
my ““thesis writing” looked like, despitf: the féct thatvI‘now disagr;tf: with them or find
them sloppy. I sometimes seriously consider not handing the thesis in at all a

| Were Itobe completély saﬁsfieci with evéry,thin’g I had’/written, it would be

because I had altered the téxf so much that Whét appears now as: my original process
would be‘él sham —and this possibility is even less satisfying to m;: tflan‘leaving’ my

satisfaction occasionally “incomplete”. Being “environmental” is no more achievable

than Truth is, but that does not diminish the necessity-of our finding “truer” ways of
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- Beihg in the world. Bé:ing an “educator” is not different. If I do end up submitting this

péper, it w111 be bec'ause I would like to open up a conversation about aspects of
“environmental educbation’_’, “education reseﬁch”, and “curriculum theory”'thai keep
arising fof rhe, It Wﬂl be because I would like to afﬁfm. a pbst-postmodem
foundationalism: thére are indéed epistemologicbal and onfologicéi grounds on which\our
thinking and doing’ I'nu‘s‘t be based. It is into fhese V\l/aters that\, this thesis has tread. 4
In this epilogue is t};ﬁt/I would like .to share with you what I feel are ihe bfggesf

\ Weaknésses about this thesis, shbrtcomin’gs that sometimes make me shake my head
when fhey come to ﬁliﬂd. When looking back at any stége of my life,‘ itis perhap;
inei/itable thﬁt I feel both a sense of success and of failure.. The rate at Which I realize

~ things and at which I do things is Qevér quite synchfonized (pérhaps becauée they gropel
each other), and I suppose the be:st Ican d\ov‘i_s develop thes'é wéakﬁesse's into areas of

‘ fu;ure inquiry. Ending on a confessioﬁﬁy note, I feel that my thgse issues afe 6f biggest

v

concern:

o 1 under-addrcssed my actual life while thesis writing. I did not talk enough about

-

\

“those around me (other than a féW storieé and some Sfief mentions of Sophavanh
and Antoinette, you really don’t éet any'se,nse of how “thesis writir;g” inieractefir
in thé wo;ld I wrote it in). To be sure, this Was panlyj because I amuﬁnskilled in |

' this type o,f\anxalysis, but partly too due to my hesitations with st'ory-makir;g.v ‘
+ Farther, I cquld,ndt find any rﬁeans of connecting‘(in discusssi(;ns abéﬁt the
animals and plants’éround me and the inﬂuenées that they,ha,ve, had. I feel as

1

though the reader must have no understanding whatsoever of these factors, despite
| ’ - .

my continual insistence that it is the relationship between one’s environment,

T oné’é mind and the medium one is expressing through that gives rise to the

dialepticaf process from which emerges bioregional knowing. I do not feel that I
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conducted that aspect of my research carefully enough. This is an area for future
focus.
~ Idid not act on many of the things I realized were ecologically invalid. For

example, I did not explore conversations with the authors instead of citing their

Wo_rk. Further, T did not explore the issue about why I am not more adaptive. 1

1

could devote future research to how to change my actions, how I can defy my

sedimented, habitual resistance against change.

\

I tried not to be exegetical. However, since he was one of my main sources, and

~

since 1 had cited so few au;hors, )| féel like I cpuld have provided a closer réading

- of Bateson"s work. 1 coulgl have been a lot more dari‘ng in my connection betv‘/een‘
Bateson’s “mind” aﬁd b‘i’o-regional learning. For exampie, I am coming to re‘alize;
that bio-régional Iearning‘ is‘ p‘récisely what ﬁlind-blus-énvironment does, and that
-different self;deveioping bio-regi(_)n/al epistemologies are therefdre, “units of
selection”. This sheds a new perspective for me on thp relationship between
conceptual diversity ‘an‘d sufviyal.

In gen;:ral, I did not explore some aspects of my style of writing from ah
educational point qf vjéw to the depth I had envisiongd while seiting out\on the
thesis. ‘For example, I sometimes wrote in a manner that comes of‘f as. |
qverconfident'and pu‘gnacious. This isnota pedagogidally sehsitivé way tb write.
I may, in some cases, be hiding behind thié prose. Whilé thereﬁere times when I
fwés just expressing very real frustrations I have with so many of our unquéétiongd

assumptions; at other times I was almost certainly not feeling confident with my

understanding and was perhaps attempting to cover up my fears.

oo
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Appendix R ' (
" List of unreferenced refe‘rences starting on page 65.
Page 70: Eisner (1996)
- Page 71: “to enact in [their] own writing the Same\kindsl of reﬂegtivé processesh
“that t\he_ book as a whole séeks to encourage in its reader’s” \(J a,;:kson, Boostrém, and
) Hans'en, p- xiiii)

Pa'ge‘7‘2: “Chargcter teaches above du‘r wills...” (J éckson, Boostrom, and Hansen,
1993, p. 34) -

Page 73: “Mult_iple Versions of the World” (Bateson, 1/980, p- 73)

Page 74: “Writing: A Methbd of Inquiry” (in Denzin & Lincoln, 20|05,‘»pp. 959-
§78) | T | | -
Page 74: “CAP methodology” (Richardson, 1999) -

Page 78: “Ac{:ording to nature, you want to live. .‘.” (Niefzsche, 1992, p.\2,015)
Page 78: Information is the “difference that makes a difference” (Bat.gsoh, 1980,
. 250) |
Page 79: “T have read nian& definitiqns of what is'a conservative...” (Leopold, ‘
1995, p.74) - | ‘
| Pagé 83; “rhiiomatic validity” (Lather, 1993)

Page 83: “There is/ an ecolk‘ogy of bad ideas, just as there is an ecology of weedé”. ‘
‘(Bateson, 1§72, p. 484) |

Page 86: “It is commonly the most geﬁeralized and abstract ideasv that éurvive"
répe.ated use...” (ABateéon,<']972, p. 502) | | | |

. Page 87: (Gough and Price, 2004)
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’

Page 87: “The very fact that I am monologuing to you...” (Bateson, 197:2, p. 486)
Page 88: delays that are too long cause damped, sustamed or explodmg
oscillat10ns ” (Meadows, 1990 p 9)

Page 88-89: “But whether the corrective c¢hange will precisely correct the changes

|

that the load...” (Bateson, 1980, p. 119) °

t

Page 89 “Alas what are you after all, my written and pa1nted thoughts' A

(N1etzsche 1992, p. 426)

Page 90: Luhmann (1995)
Page 90 sav01r—fa1re savoir-vivre, savoir-écouter” (Lyotard 1979, p. 18)
. Page 90: “somatic changes” (Bateson 1980, p. 170-172)

Page 98: “itis the h1ghest pomt of reason...” (Merleau-Ponty, 1964, p. 190)

1

Page 99: “what wQuld research look like that is grounded in an ecological
worldview?” (Pivnick, 2003, p- 143)

Page 100: “an allgllment between what I [am] researching and how I [am]

-

researching” (Pivnick, 2003, p. 144)

i

Page 100 “requ1res s1tt1ng awhile unt1l we are sure that we are al1gned w1th right

A

.act10n” (Pivnick, 2003, p. 145)

Page 100: “the challenge is that applymg any method toa tOplC is putting the -
. researcher in a place of imposition” (P1vn1ck 2003 p- 146)

Page 101: “v'\//\ithou/t the imminent danger of hermeneutic satiation” (Hellef, 1995,
ps9).1\<"“~

Page 103: (Benyus, 1999)

Page 103: see (Bateson, 1972)

Page‘104: “60-80 pages” (Royal Roads, 2007, p. 4)‘

Page 106: www.daoheuang.com
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Page 108: “470-1810 mg/ IOOlg” (de Padua, Bunyapraphzitsara’,‘& Lemmens,
1999, p. 383) | |
Page 108: “Paris, Provence,‘Florence...” (Niet‘z\’sche,’ 1992, p. 696)
- Page 11v3:>stateslm.anship (Bates‘oh, 1980, p.l246)
Page 113: “model reflective practice” (AFfifi, 2007, p: 10) .
Page'11\3‘; “‘thesi’sy”‘(Heidegger, 1‘977, p. 159) .- | o R '
Page 114: “a vocal line both so free anci S0 cé@tinuous” (Scholes, 1970, p. ;129)'

" Page 116; “we ate dealing with a species of abstract relations (Bateson, 1980, p.
246) ' ' ‘
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